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ABSTRACT 
The present study sought to expand the existing literature on sexual minority youth by 
investigating the manner by which these youth successfully negotiate maturing within a 
heterosexist society. Through the use of participatory action research (PAR) with nine 
sexual minority youth, I explored the ways in which sexual minority youth resist 
heterosexism within the contexts of school and work. Although the purpose of this study 
was to examine sexual minority youth's resistance at school and work, a general model of 
resistance emerged from the grounded theory analysis which characterized resistance as a 
culturally situated, dynamic phenomenon that arises out of perceived inequality, is 
motivated by a sense of injustice and is understood by nine underlying 
categories—avoidance, dismissal, focusing on the positive, reframing, reclamation, social 
support, disclosure, confrontation, and education. The use of PAR with sexual minority 
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Nature leaves undefined the object of sexual desire. The gender of that object has been 
imposed socially.... As kids, we refused to capitulate to demands that we smother our 
feeling toward each other. Somewhere we found the strength to resist being indoctrinated, 
and we should count that among our assets. 
Carl Wittman, 1970 
CHAPTER I: INTRODUCTION 
Inspiration for one's work can emerge from some of the most unexpected sources. 
The inspiration for my thesis came from a young man named Khris. I met Khris three 
years ago at a coffee shop in Windsor while working on my master's thesis. I was 
interested in researching the victimization experiences of sexual minority youth, that is, 
youth who identify as lesbian, gay, bisexual, and transgender (lgbt). I was at the point in 
my thesis where I had fully immersed myself in the literature, and was struggling to refine 
the topic of my research. Then one day, during one of our conversations, Khris recounted 
a story that motivated me to consider the literature on sexual minority youth from a very 
different perspective. This is the story he told me... 
Khris attended a liberal arts school in Windsor, and although the school 
environment was generally accepting of same-sex sexuality, he was often harassed by 
other students because he was gay. One student in particular gave Khris an especially 
hard time. He began harassing Khris in the hallways by making derogatory comments 
towards him, spitting on him, and eventually he escalated his harassment to threatening 
Khris' safety. He would place notes in Khris' locker with the message—"I'm going to 
kick your ass you faggot". Khris tried to address the harassment by eliciting help from the 
school administration. At first they offered little assistance, but eventually, after Khris 
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persisted in his complaints, they took action and expelled the student from school. The 
next day, the student returned to school to seek revenge, and when he was unable to 
locate Khris because he was absent that day, the student physically assaulted a friend of 
Khris' who was also gay by breaking his nose. Khris and his friend took immediate action 
by filing charges against the student which resulted in the student being sent to jail for 
young offenders. 
When examining the literature on sexual minority youth, it becomes readily 
apparent that Khris' experiences of harassment are commonplace among this population 
of young people. This area of research is inundated with studies documenting the 
discrimination, harassment, and physical victimization of sexual minority youth by 
society, their peers, their communities, and even their families. However, not as evident 
within this literature, is a recognition of the strengths of sexual minority youth and how 
they successfully negotiate living within a society shaped by heterosexism. Rather, there 
is an extremely strong focus on the association of such victimization with sexual minority 
youth's poor mental and physical health, negative peer and family relationships, poor 
academic performance and school absenteeism, and their involvement in problem or high 
risk behaviours. 
Empowering stories similar to Khris' are rarely documented within the 
psychological literature, but they are stories that necessitate being told if we are to truly 
appreciate the complexity of sexual minority youth's experiences growing up within a 
society that degrades and stigmatizes their sexual and gender identity. Without such 
stories, we are left with the conceptualization of sexual minority youth solely as victims 
of their environmental circumstances, and not as courageous individuals who resist daily, 
the heterosexist hegemony present in the society in which they live. Therefore, the 
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objective of my thesis was to expand the current research on the experiences of sexual 
minority youth, by exploring the ways in which they resist heterosexism. Resistance is 
defined as the ability or capacity to withstand, strive against, or oppose some force (2008, 
February 1, Dictionary.com). Thus, by examining sexual minority youth's resistance, I 
sought to explore the ways in which they withstood and opposed heterosexism in their 
lives. 
In order to fully appreciate the strength it takes for sexual minority youth to resist 
heterosexism, it is important to understand the various ways in which they experience 
heterosexism. Therefore, I will begin this chapter with a review of the ways in which 
heterosexism is manifested and impacts the lives of sexual minority youth. I will then 
discuss and critique the current theoretical approaches to studying the experiences of 
sexual minority youth and present the purpose of the current study that emerged out of 
this critique. 
Heterosexism and the Victimization of Sexual Minority Youth 
Despite the achievements of the gay and lesbian (later the bisexual and 
transgender) liberation movement, heterosexism continues to be an oppressive force in 
the lives of sexual minorities. Heterosexism is defined as an "ideological system that 
denies, denigrates, and stigmatizes any non-heterosexual form of behaviour, identity, 
relationship, or community" (Herek, 1992, p. 89). Heterosexism is manifested through the 
denial of the existence of sexual minorities, and in the prejudice, discrimination, 
harassment, and violence directed towards sexual minorities, and those who are perceived 
to be sexual minorities. Given the ubiquitous nature of heterosexism, sexual minorities' 
development and adolescent experiences occur within an oppressive milieu that leads to 
the victimization of these youth across the various social contexts within which they live 
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— their school circumstances, their peer social networks, their communities, and their 
families (D'Augelli, 2002). 
Youth who identify as, or are perceived to be lesbian, gay, bisexual, or 
transgender report experiencing severe victimization while growing up due to their sexual 
identity and gender identity. Among the first 500 youths seeking services at the Hetrick-
Martin Institute, a community based agency in New York for sexual minority youths, 
45% (201/500) reported that they had experienced violent physical attacks due to their 
sexual identity (Hunter, 1990). A broader North American based study which was 
conducted over a number of years (1987 to 1989 and 1995-1997) with 542 youth 14-21 
years of age who were recruited from community groups across Canada and the United 
States, confirmed the high rates of victimization among sexual minority youth 
(D'Augelli, 2002). Over the course of their lives, 75% of participants reported having 
been verbally abused, 30% were threatened with physical attack, 17% had objects thrown 
at them, 13% had been physically assaulted, 4% had been assaulted with a weapon, and 
12% had been sexually assaulted. Many of the youths in this sample reported multiple 
incidents of victimization; 51% had been subjected to 3 or more incidents of verbal abuse, 
12% had been threatened with violence 3 or more times, and 7% had been physically 
attacked 3 or more times (D'Augelli). 
Victimization at School 
The inclusion of questions on sexual identity and/or behaviour in state and local 
school surveys in the United States during the 1990s has provided additional data that 
illustrates the prevalence of anti-lgbt victimization in public high schools (Ryan & Rivers, 
2003). The 1995 Seattle Youth Risk Behaviour Survey, which was administered to all 
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students in grades 9-12, found that one in three lesbian, gay, and bisexual students had 
been victimized because of their sexual orientation (Reis & Saewyc, 1999, cited in Ryan 
& Rivers). In fact, heterosexism is so pervasive in the high school environment that even 
youth who are suspected to be sexual minorities are targeted for victimization. In the 
same survey, 6% of heterosexual students reported being harassed or attacked because 
they were perceived to be lesbian or gay (Reis & Saewyc, 1999, cited in Ryan & Rivers). 
Although universities are considered the pinnacle of progressive thinking, 
university campuses unfortunately do not provide a safe place for sexual minority 
students. One review of violence directed toward sexual minority students on college 
campuses in the United States revealed 25% of the gay and lesbian students sampled 
reported being exposed to physical threats of violence, and 55% to 72% of the students 
reported experiencing actual verbal and physical abuse on campus (D'Augelli, 1992). The 
most frequent perpetrators of these attacks were fellow students and roommates (64%), 
although in 23% of reported incidents, the perpetrators were faculty, staff, and 
administrators (D'Augelli). 
Victimization Within the Home 
Violence against sexual minority youth often takes place in the home and 
community, and is not only perpetuated by peers, but also by adults, including family 
members (D'Augelli, 2002). After coming out to their family or being discovered as 
having a non-heterosexual sexuality, many youths are "rejected, mistreated, or become 
the focus of the family's dysfunction" (Gonsiorek, 1988, p. 116). Martin and Hetrick 
(1988) found that problems within the family were the second most common presenting 
complaint of the youths seeking services at the Hetrick-Martin Institute. Among their 
concerns, they reported feeling isolated and alienated from their family and fearful that 
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their sexual identity would be discovered. Nearly one half of these youth who 
experienced violence because of their sexuality reported that it was perpetuated by a 
family member (Hetrick & Martin). 
A study conducted by D'Augelli and Hershberger (1993) confirms that sexual 
minority youth are indeed at risk for harassment and violence in their homes. One 
national American study of youth recruited from community centres across the United 
States, found that slightly more than one third (36%) of the youth indicated that they had 
been verbally assaulted at least once by an immediate family member, and 22% of 
females and 14% of males reported being verbally threatened by an immediate family 
member (D'Augelli & Hershberger). Physical assault was reported less frequently, but 
was still a common experience among the youth in this sample; 10% of the youth 
reported experiencing physical assault by immediate family members (D'Augelli & 
Hershberger). 
Victimization in Care 
Many young people enter the foster care system either because they have been 
expelled from their homes or because they perceive it to offer a sanctuary from abusive 
family relationships (Mallon, 2001). However, for many sexual minority youth, the 
harassment and violence they experience prior to going into a child welfare placement 
does not stop once they enter the system (Mallon). In a study conducted by Mallon, 54 
lesbian and gay youths who were subjected to verbal harassment and physical violence 
while residing in care and 88 child welfare professionals from child welfare agencies in 
New York, Los Angeles and Toronto were interviewed to explore the harassment and 
victimization lesbian and gay youth experience in care. In general, the youth reported 
"never feeling completely secure or confident about their existence" (Mallon, p. 64). 
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Among those interviewed, 78% of young people and 88% of child welfare professionals 
reported it was not safe for gay and lesbian identified youth in group homes or congregate 
care settings. Verbal harassment was commonplace in group homes, foster homes, and 
congregate care settings. Ninety-three percent of those youth interviewed said that they 
experienced a great deal of verbal harassment from peers in these settings. In addition to 
verbal harassment, more than half of the youth indicated that they were victims of 
physical violence that was directly related to their sexual identity. This violence was 
perpetrated by the other young people in care, as well as by staff. For many young people, 
the progression from verbal harassment to physical violence within the welfare system 
was the last straw, and about 50% of this sample turned to the streets as alternative refuge 
(Mallon). 
Victimization While Living on the Streets 
It is difficult to estimate the proportion of sexual minority youths who live on the 
street because there are no nationally representative studies of homeless and runaway 
adolescents on which to base estimates of sexual minority adolescents. In general, there 
appears to be agreement across studies that about 20% of homeless and runaway 
adolescents are gay, lesbian, or bisexual in the larger magnet cities (e.g., Los Angeles, 
San Francisco, Seattle), and slightly lower percentages in smaller, non-magnet cities 
(Whitbeck, Chen, Hoyt, Tyler & Johnson, 2004). Unfortunately, those youth who end up 
on the streets continue to be at high risk for victimization. Cochran, Stewart, Ginzler, and 
Cauce (2002) conducted a study utilizing a matched sample of 84 sexual minority 
homeless adolescents with 84 heterosexual homeless youth and found that the sexual 
minority adolescents were more likely to experience victimization. Specifically, sexual 
minority youths reported over seven times more sexual perpetrators than did the 
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heterosexual group. In a study by Whitbeck et al., 428 homeless youth 16-19 years of age 
were interviewed on the streets and in shelters in eight Mid-western cities. Among these 
youth, 15% of the sample identified as gay, lesbian, bisexual or unsure. The sexual 
minority youth in this sample were more likely than the heterosexual homeless 
adolescents to report sexual victimization on the streets (58.7% versus 33.4%, 
respectively). 
The Psychological, Social, and Physical Consequences of Victimization 
Although little research has been conducted that explores the sequential causal 
pathways between sexual minority youth's victimization and their subsequent negative 
life outcomes, there is sufficient evidence to suggest the harassment and physical violence 
that sexual minority youth experience is detrimental to their emotional and physical 
health (Savin-Williams, 1994). Several studies have documented high rates of depression 
(Herdt & Boxer, 1993; Hershberger & D'Augelli, 1995) among sexual minority youth. In 
particular, one study conducted by Hershberger and D'Augelli found that more than half 
of their sample reported experiencing depression. Sexual minority youth are also at risk 
for suicide; they are two to three times more likely to kill themselves than are 
heterosexual youth and they constitute 30% of all adolescent suicides (Savin-Williams, 
1994). In addition, research indicates that sexual minority youth are also at risk for 
engaging in criminal activities and substance abuse (Savin-Williams). In a study 
conducted by Rotheram-Borus, Rosario, and Koopman (1991), one quarter to one half of 
their gay and bisexual male youth sample encountered trouble with the law, largely 
because of substance abuse, prostitution, truancy, and running away. Specifically, 23% of 
the youth reported encountering trouble with the police and 14% reported that they had 
been jailed (Rotheram-Borus et al.). In a sample of 136 Hetrick-Martin Institute lesbian, 
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gay and bisexual youths, 77% of the youths reported they drank alcohol, 43% smoked 
marijuana, 25% used cocaine or crack, and 15% took hallucinogens (Rotheram-Borus et 
al., 1992) 
In addition, sexual minority youth experience unique stressors related to their 
sexual identity status. Sexual minority youth often report feeling different from their 
peers, and this sense of difference creates for some of them great distress and lack of 
feelings of connectedness or belonging among their peer group (Morrow, 2004). In one 
study, more than 95% of the sexual minority youth reported frequently feeling separated 
and emotionally isolated from their peers (Savin-Williams). As previously reviewed, 
there are many potential costs for youth to come out to others, particularly in terms of 
harassment and violence, so many youth fear their sexual identity may be discovered and 
experience a great deal of emotional distress as they struggle with the decision about 
whether they should disclose their sexual identity or not (Morrow). In a qualitative study, 
Lasser and Tharinger (2003) found that individuals continuously engage in a process they 
refer to as visibility management. Visibility management involves an ongoing process 
whereby youth decide whether to disclose their sexual identity, to whom and how they 
should disclose, and the ways in which they monitor the presentation of their sexual 
identity in different environments (Lasser & Tharinger). Consequently, many youth 
isolate themselves from their peers so as not to be discovered (Morrow) or are rejected 
from their peers once they are (D'Augelli, 1993). Social isolation has been connected to 
other problems for sexual minority youth such as low self-esteem, limited social skill 
development, depression and substance abuse (Morrow). 
In addition to the potential mental health consequences and stress related to their 
stigmatized identity status, many sexual minority youth experience problems at school. In 
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the 1995 Massachusetts Youth Risk Behaviour Survey, Garofalo, Wolf, Kessel, Palfrey, 
and DuRant (1998) found that sexual minority adolescents were more than four times as 
likely as their heterosexual peers to have skipped school during the past month because 
they felt unsafe or had been injured or threatened with a weapon at school during the past 
year. A second study conducted by the Safer Schools Coalition of Washington State 
qualitatively documented the experiences of harassment and violence from kindergarten 
to 12th grade, from 1994-1998, and documented a range of educational and psychological 
costs for sexual minority youth (Reis, 1999, as cited in Ryan & Rivers, 2003). Nearly 
three quarters of sexual minority students avoided parts of the school buildings, nearly 
two thirds had difficultly paying attention in class, one in three received poorer grades or 
evaluations; about one in six changed schools and about the same proportion dropped out 
of school. Nearly all who were victimized felt unsafe, about three quarters felt scared or 
afraid, two thirds felt isolated or lonely, about one in seven began or increased their use of 
alcohol and drugs, and a similar proportion attempted suicide. 
As previously demonstrated, a wealth of research has sought to document the 
negative effects of victimization on sexual minority youth's lives. By exploring sexual 
minority youth's victimization and the negative consequences that result, without 
balancing this literature with investigations of their strengths and positive experiences, 
researchers run the risk of portraying sexual minority youth as passive victims of their life 
circumstances who necessarily deteriorate emotionally, mentally, and physically. If one 
wants to truly represent an accurate portrayal of sexual minority youth, the existing 
literature needs to be better balanced with the positive aspects of sexual minority youth's 
lives. In order to prevent further perpetuation of this trend of problem-based research with 
sexual minority youth, it is important to identify the factors that foster this type of 
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research. Thus in the following sections, I will review why the current literature on sexual 
minority youth is so problem focused, and then I will offer alternative approaches to 
research with population. 
The Theoretical and Methodological Roots of Problem-based Research 
The predominant focus on the problematic concerns of sexual minority youth 
within the psychological literature has been reflected in advocacy agendas, biased 
sampling procedures, and poor methodological design (Diamond, 2003; Savin-Williams, 
2001a). Savin-Williams argues that "too often, advocacy and policy concerns alone 
determine the issues researchers investigate and which subpopulation of sexual minority 
youths are sampled. Because researchers may want to better the lives of sexual minority 
youths, they call attention to the difficulties these youth face - their victimization and 
early death - rather than their strength and resiliency (p. 24). While acknowledging the 
challenges that sexual minority youth experience can be instrumental in securing 
appropriate interventions, focusing predominantly on their challenges has severely 
narrowed the range of topics explored and has thus presented a negatively distorted 
picture of sexual minority youth's lives. 
Furthermore, Savin-Williams (2001b) contends that the strong sampling bias of 
sexual minority youth which exists within the current literature has contributed to the 
'problem focus' concentration of the field. Much of the published research on sexual 
minority youth includes only very small samples of nonrepresentative sexual minority 
adolescents (Savin-Williams, 1994). Given that the majority of young people who will 
eventually identify themselves as lesbian, gay, and bisexual rarely do so during 
adolescence, those youth who choose to participate in research are those who have 
publicly self-identified during their teenage years (Savin-Williams). Further confounding 
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this issue, these self-identified youth are most often recruited from crisis centres, runaway 
shelters, within the legal system, support groups, or other help-seeking agencies where 
self-referred youth in distress are found. Although these youth may be accessible and 
willing to participate in research, they are also often those who are suffering the most -
physically, psychologically, and socially, and thus report these experiences amongst their 
most salient concerns (Savin-Williams). By generalizing information obtained from these 
community-based samples of sexual minority youth to all youth with same-sex 
attractions, clinicians and researchers may have disproportionately presented sexual 
minority youth as having problems, ignoring the many sexual minority youth who cope 
successfully with daily chronic stressors and who even thrive during their adolescent 
years (Savin-Williams). 
Alternative Approach to Research on Sexual Minority Youth 
Contemporary psychological research on sexual orientation began with Evelyn 
Hooker's (1957) study comparing a nonclinical sample of gay men with a nonclinical 
sample of heterosexual men on a variety of psychological characteristics (Schneider, 
2001). These studies prompted a line of research comparing gay men and lesbians to 
heterosexual men and women on a variety of psychological attributes, and eventually lead 
to perception of homosexuality not as an illness, but as a normal variant of psychosexual 
development (Schneider). Subsequently, this "gay versus straight" research design has 
proliferated within the psychological literature, and has been adopted by scholars as the 
primary research paradigm for investigating adolescent same-sex sexuality (Savin-
Williams, 2001a). 
Despite the earlier successes of this research approach in changing the perspective 
by which same-sex sexuality is regarded, it has led to the treatment of heterosexuals and 
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sexual minorities as two distinct homogeneous groups (Savin-Williams, 2001a), and thus 
may have inadvertently limited the types of questions researchers are asking about sexual 
minority adolescents. Scholars researching adolescent same-sex sexuality have typically 
framed their theoretical arguments within one of two positions: (1) sexual minorities are 
similar to heterosexuals in all respects except for certain aspects of their sexualities, and 
(2) sexual minorities are uniquely different from heterosexuals because of their sexuality 
(Savin-Williams, 2001b). With regard to questions of development, those scholars who 
endorse the former position investigate the degree to which sexual minority and 
heterosexual adolescents are similar, thus minimizing the ways in which same-sex 
sexuality affects development (Savin-Williams, 2001b). Alternatively, scholars who 
adopt the latter position, highlight the disparities between sexual minority and 
heterosexual youth, arguing that same-sex sexuality leads to a markedly different 
developmental trajectory than for heterosexual young people (Savin-Williams, 2001b). 
Traditionally, the emphasis in the psychological literature has been on the 'differences' 
model whereby lesbian, gay, and bisexual identified adolescents are compared to 
heterosexual adolescents on a number of domains, such as poor mental health, thus 
resulting in generalizations about sexual minority youth and the proliferation of negative 
stereotypes about these youth (Savin-Williams, 2001a). 
In conjunction with his criticisms, Savin-Williams has offered suggestions for 
scholars in the field to avoid disproportionately focusing on the negative aspects of sexual 
minority youth's experiences. First and foremost, he advocates balancing the existing 
problem focused research with studies documenting sexual minority youth's normative 
development and exploring the strengths and resiliency of these youth (Savin-Williams, 
1994; 2001a). To address the concerns about biased sampling, he suggests eschewing 
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sexual identity labels altogether by recruiting and identifying sexual minority youth based 
on the existence and proportion of sexual behaviours, attractions, or romantic 
relationships that they have with males and females (Savin-Williams, 2001a). 
Finally, to address the predominant reliance on the "gay versus straight" research 
design and corresponding theoretical positions, Savin-Williams (1998; 2001a, 2001b) and 
his contemporary Lisa Diamond (2003) have advocated for an alternative paradigm for 
researching adolescent same-sex sexuality referred to as differential developmental 
trajectories' (DDT). By utilizing this approach, one is able to examine the ways in which 
individuals and sub-groups vary across a range of adolescent milestones based on 
biological, personal, and social characteristics. This approach avoids presenting sexual 
minority adolescents as a homogeneous group, and allows one to explore the variation 
within the sub-group of youth, thereby presenting a more accurate representation of their 
lives (Savin-Williams, 2001a). 
The Differential Developmental Trajectories Approach 
In general, "'differential' is the variability within a single life, across multiple 
individual lives, and among diverse groups of individuals. 'Development' refers to 
changes and continuities over time in an individual's life course across a number of 
domains, including biological, psychological and social arenas. 'Trajectories' accent the 
momentum and shape of development, which can appear linear, inverted, spiral, circular, 
or unpredictable" (Savin-Williams, 2001b, p. 9). The intent in this approach is to 
acknowledge that not all individuals follow identical pathways in the formation of their 
sexual identity, and to document the various factors that influence one's development 
(Savin-Williams, 1998). Based on Steinberg's (1995) developmental trajectory model, 
Savin-Williams argues that "adolescent behaviour is driven by internal processes, 
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including biological composition, and personality characteristics, but also by proximal 
factors such as peers and family, as well as distal influences such as heterosexism and 
homophobia" (Savin-Williams, 1998, p. 9). 
From the DDT perspective, Savin-Williams proposes that the focus of 
developmental research should be to investigate the ways in which lgbt adolescents: (1) 
are similar to all other adolescents regardless of their sexual identity; (2) are different 
from all other adolescents, and (3) vary among themselves (Savin-Williams, 1998). It is 
this final proposition that Savin-Williams thinks holds the most promise for future 
research in the field, as it exposes the diversity that exists within sexual minority 
populations. 
Problems with the Differential Developmental Trajectories Approach 
On the surface, this argument appears progressive; it encourages a move away 
from problem-based research and demonstrates that not all sexual minority youth have 
difficulties, or at least no more than heterosexual youth. In fact, when researchers have 
incorporated Savin-Williams recommendations into the design of their studies, the picture 
of sexual minority youths' lives begins to change. One begins to see that not all sexual 
minority youth deteriorate at the hands of oppression; actually, many are resilient and 
have many positive experiences during their adolescent years. 
However beneficial this new brand of research may be in terms of challenging the 
stereotypes of sexual minority youth, theoretically one cannot ignore the problems 
inherent in Savin-Williams and Diamond's approach, particularly with respect to 
interventions and social change. Savin-Williams and Diamond attempt to avoid the debate 
as to whether sexual minority youth are similar to or different from heterosexual youth by 
positioning this debate within each individual youth, claiming that sexual minority youth 
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individually are both similar to and different from heterosexual youth. As Savin-Williams 
(2001b) further explicates, "In most respects sexual-minority youth are essentially similar 
to heterosexual youth, with comparable, although not always identical, biological and 
psychosocial developmental tasks" (p. 11). He further states that "sexual orientation is an 
important context for understanding how individuals come to be who they are. Thus, 
because of their sexuality, sexual minority youth necessarily experience a substantially 
different life course than do heterosexual youth" (p. 11). Although he may be avoiding 
the sameness-difference debate, he maintains using 'heterosexual youth' as the standard 
of reference for comparison. Although, he refers to the influence of sexual orientation as 
an important context within which to study development, he leaves the meaning of being 
heterosexual, and of the privileges that come with this social position untheorized and 
unexamined (Morawski and Bayer, 1995). In fact, whereas earlier research utilized 
heterosexuals to pathologize sexual minorities, Savin-Williams and Diamond continue to 
use heterosexuals and sexual minorities as standards by which to normalize and 
pathologize adolescent development. As illustrated by Diamond (2003), 
"Testing process-oriented hypotheses...not only provides for a more sophisticated 
understanding of sexual minority youths, but also yields important information 
about basic developmental processes that can directly enrich understanding of -
and clinical practice with - heterosexual youths. In many ways, sexual minority 
youths represent extreme cases of developmental challenges that confront all 
youths: self-doubt and identity questioning, popularity versus rejection, strained 
family relationships, ambivalence and uncertainty regarding romantic 
relationships, and so on. By examining the specific reasons for which some of 
these issues are amplified, dampened, or otherwise transformed for sexual 
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minority youths, clinical and developmental psychologists can gain important 
insights into how normative adolescent developmental trajectories are shaped by 
each youth's unique intrapsychic and environmental profile" (495-496). 
To explore which 'specific reasons' contribute to 'non-normative' development 
among sexual minority youth, Savin-Williams and Diamond argue the best approach is to 
study within group variation, in other words, to explore how: particular distinguishing 
characteristics such as an individual's degrees of femininity or masculinity; proximal 
factors such as a lack of support resulting from parental and peer rejection, and distal 
influences such as heterosexism and homophobia, contribute to the variation among 
sexual minority youth's development (Savin-Williams, 2001b). By focusing on personal 
characteristics, individuals' responses to sexual minority youth (i.e., family and peers), 
and positioning heterosexism as a distal factor, Savin-Williams and Diamond are 
"reducing the analysis of the social to the level of the individual", and thus obscuring the 
influence of heterosexism on "the existing social relations, thereby reinforcing and 
perpetuating them" (Morawski & Bayer, 1995, p. 116). By focusing on individual 
variables as the source of the differential experiences among sexual minority youth, 
Savin-Williams and Diamond are not moving away from the 'person-blame' approach, 
but reinforcing the underlying assumptions of this perspective—it is the individual and 
not the context that is responsible—thus, the heterosexist status quo is maintained. In 
doing so, the point of intervention remains with the individual and the heterosexist 
context that shapes the negative experiences of sexual minority youth's lives is left 
unchallenged. 
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The lack of attention to institutionalized heterosexism and the power it affords 
those who fall within its parameters is a continual problem within the developmental and 
clinical youth literature where lip service is paid to heterosexism, but few researchers use 
it as a point of analysis to examine either heterosexual and sexual minority youth's 
experiences. However, this is not a problem unique to studying adolescents; similar 
criticisms have been directed at psychology in general by feminists who have fought the 
debate of sameness and difference in terms of gender (Fine & Addleston, 1996; Yoder & 
Kahn, 2003). Similar to Savin-Williams and Diamond, Yoder and Kahn agree that 
biology, personality characteristics, and situational factors are sources of difference 
between men and women; however, they argue models that focus on the immediate 
situation downplay the macrostructural cultural and historical context in which 
interpersonal exchanges are embedded. They further argue that although most 
psychologists acknowledge that human behaviour occurs within a social context, 
traditionally researchers in psychology try to minimize or hold constant this context 
(Yoder and Kahn). In examining within group variation and seeking to discover which 
individual variables contribute to disparities among sexual minority youth, Savin-
Williams and Diamond are in effect holding the heterosexist context in which all sexual 
minority youth exist constant, and examining individual differences that contribute to 
their differential experiences above and beyond context. 
However, any attempt to deflect attention away from the oppressive context that 
plagues the lives of those who are considered subordinate in society quickly eliminates 
any possibility of radical social change (Fine & Addleston, 1996), and ensures that sexual 
minority youth will differ from heterosexual youth in their continual experience of 
harassment, discrimination, and violence in their lives. For example, if one were to take 
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the approach advocated by Savin-Williams and Diamond to examine what factors 
contribute to sexual minority youth committing suicide, one would compare sexual 
minority youth who have made suicide attempts with sexual minority youth who have 
not, on a number of domains: gender, ethnicity, individual experiences of victimization, 
coping style, and levels of support and investigate how each variable interacts with or 
mediates positive and negative outcomes. If particular variables are found to reduce the 
incidence of suicide among sexual minority youth, or particular sub-groups are found to 
be at higher risk (i.e., female sexual minority youth) then future interventions would focus 
on those particular variables or sub-groups of youth, and not the structural factors (i.e., 
racism, sexism, heterosexism, classicism) that are at the root of their distress. 
Therefore, I argue that in addition to the rigorous scientific improvement to the 
research on sexual minority youth advocated by Savin-Williams, a deeper analysis of 
heterosexism should be conducted to understand how it constructs the experiences of 
sexual minority youths. Redirecting the focus of research on sexual minority youth to the 
causes of their victimization does not necessitate a return to the problem-focused 
literature that portrays sexual minority youth as victims. Rather, one can explore how 
heterosexism victimizes these youth, while simultaneously exploring the ways in which 
they exert their power against and resist heterosexism (Blackburn, 2005). It is only by 
placing heterosexism as the point of analysis, that one begins to truly see what these 
youth have accomplished for themselves and against heterosexism, in other words, their 
resiliency and resistance (Blackburn, 2004). From this perspective, one begins to perceive 
sexual minority youth not only as victims, but also as strong individuals who are able to 
resist the oppressive conditions wherein they live. 
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Sexual Minority Youth's Resistance 
Although only a few studies have examined sexual minority youth's resistance 
against heterosexism, existing research supports that sexual minority youth do in fact 
challenge heterosexism in many ways. One such way is by creating places of resistance, 
or safe spaces where they can be free of ageism, heterosexism, racism, and sexism, 
recuperate from the dominant heterosexual gaze and potentially plan for political action 
(Barry, 2000). These places of resistance can be as "ambiguous as the simple presence of 
other sexual minority youth or as concrete as a club room or a lunchroom table that, for a 
moment, is theirs" (Barry, p. 85). 
The diversity of these places of resistance is already demonstrated in the scarce 
literature that seeks to explore them. In one study, Blackburn (2005), explored how 
'Black queer youth' both elicit pleasure from and subvert heterosexism through language. 
The youth in this study used 'Gaybonics' a type of community-based discourse that was 
used to recognize and be recognized by individuals within their community and to avoid 
being understood by individuals outside their communities. In doing so, they create 
borders between safe and unsafe spaces, so that communication is facilitated by those 
within the community and hindered from among those that oppress them through ageism, 
racism, and heterosexism (Blackburn). Alternatively, Barry (2000) explored a college 
campus group for sexual minority students referred to as the Gay, Lesbian, Bisexual, and 
Friends organization (GLBFO) in New Jersey, where the student members used this 
organization to critique the institutions around them. Similarly, a study conducted by Lee 
(2002) investigated the empowerment experienced among sexual minority youth through 
belonging to a Gay Straight Alliance and learning to critique the societal roots of their 
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problems. Consequently, they begin to view school as a place to challenge heterosexism 
rather than a place to avoid (Lee). 
Given that the existing literature has just barely begun to explore the ways in 
which sexual minority youth successfully negotiate sexuality based oppression, the 
purpose of the current study was to explore the multiple ways in which sexual minority 
youth resist heterosexism. In line with the purpose of this study, the methodological 
approach employed in this project builds upon the idea that sexual minority youth do, in 
fact, resist heterosexism, and their resistance can be explored through and used for social 
action within 'spaces of resistance'. Thus, I created a place of resistance by engaging in 
participatory action research with sexual minority youth living in Windsor. 
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CHAPTER II: META-METHOD 
Chapter Overview 
In this chapter, I will discuss the methodological approach I utilized for the 
current study. Specifically, I will discuss my rationale for employing participatory action 
research (PAR), outline the manner by which I implemented PAR, describe the youth 
researchers who were involved in the research, address the ethical issues that arose 
through the use of PAR, and present the specific research question that was devised by 
the steering committee of youth to explore the ways in sexual minority youth resist 
heterosexism. Finally, I will discuss the way in which I critiqued the use of PAR for my 
project. 
Description of PAR 
Participatory action research (PAR) is an approach to research that fundamentally 
differs from the conventional positivist paradigm employed in the majority of 
psychological research (Nelson, Ochocka, Griffin, & Lord, 1998). PAR is a collaborative 
research approach that is designed to engage people, who are typically the focus of 
research, in the research process itself. In other words, rather than performing research on 
people, this approach conducts research with and for people (Nelson et al.). 
Although the term participatory research originated from Tanzania in the early 
1970s, this research approach emerged from work with oppressed people in a number of 
countries (i.e., Africa, Asia, Europe, Latin America, and North America), with variations 
on the approach having been developed within the different settings (Brydon-Miller, 
1997; Nelson et al., 1998). Paulo Freire (1970) from Latin America often receives credit 
for developing this approach through his work with adult education, where he engaged 
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individuals in a critical analysis of their social conditions and organized action to improve 
their situations (Nelson et al.). 
In general, participatory research is a process that combines research, education 
and action (Maquire, 1987), and works to address problems and concerns of communities, 
as well as the fundamental causes of oppression, with the objective of creating positive 
social change (Braydon-Miller, 1997). PAR works on the assumption that oppressed 
people themselves are fully capable of engaging in the research process (Nelson et al., 
1998). Thus, community members participate in the research by engaging in the 
development of research questions, design of research instruments, data collection, and 
reflection on the data in order to transform their understanding about the nature of the 
problem under investigation (Nelson et al). 
Rationale for the Use of PAR 
I entered into this research project with the recognition that young people possess 
incredible insight into the world around them, and thus I believed that sexual minority 
youth would be able to provide unique understanding into their oppression and resistance. 
As Freire (1970) notes, "Who are better prepared than the oppressed to understand the 
terrible significance of an oppressive society?" (p. 29). PAR was selected as the most 
appropriate approach for the current study, because it involves the maximum participation 
of those affected by oppression in the collection and analysis of information for the 
purpose of taking social action (Nelson et al., 1998). 
Incorporating young people's own views as far as possible can offer certain 
benefits to the research such as adding richness, validity, and relevance to the project, 
especially when such studies involve investigating youth issues (Smith, Monaghan, & 
Broad, 2002). If young people are fully engaged in the research process, then the subject 
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matter and the investigative approach may be better attuned to the perceptions and 
priorities of the young people involved, thus yielding data that are more meaningful and 
relevant to the youth themselves (Smith, Monaghan, & Broad). 
Given that the nature of the current research project was primarily 
exploratory—little research has been conducted on sexual minority youth's resistance—I 
reasoned that involving sexual minority youth's perspective in the research process might 
greatly enhance the project. Incorporating youth in data analysis could assist in the 
identification of the ways in which sexual minority youth resist heterosexism by drawing 
upon their shared understandings of youth culture, as well as identifying 
misinterpretations of the data that could arise from an adult perspective alone. As 
suggested by Smith, Monaghan and Broad (2002), one of the merits of participatory 
research with youth is the increased accuracy in the interpretation and analysis of the 
findings when youth are involved in the process. 
When conducting research with hidden or inaccessible populations (i.e., homeless 
youth, sexual minority youth), involving youth from the target population in the research 
process can increase access to participants (Smith, Monaghan, & Broad, 2002). 
Furthermore, because young people are able to engage with their peers in a more relaxed 
manner, involving them in the data collection process could facilitate obtaining more rich 
responses from the youth participants. With regard to the current study, gaining the 
aforementioned benefits by involving sexual minority youth as co-researchers was quite 
important, as I was neither of the same age cohort as the participants nor a sexual 
minority. Thus, I reasoned that having the youth be involved in participant recruitment, 
data collection and analysis would yield much more valid results. 
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Implementation of PAR 
There is no one specific way to carry out a PAR project. PAR is a dynamic 
process, such that the implementation of it reflects the needs, challenges, and learning 
experiences specific to the population one is working with (Kidd & Krai, 2005). Thus, 
each PAR project is unique with respect to the benefits gained and the challenges faced 
when using this methodological approach. In the following sections, I will present the 
manner by which I engaged in PAR with an amazing group of young people, and discuss 
the literature and input from my external advisory committee which guided my decisions 
throughout the process. 
Initiation of the Project 
The initiation of a PAR project typically occurs as a consequence of perceiving a 
problem within a community, which requires some form of social action (Park, 1993). 
Ideally, the request to begin the project should originate within the community itself; 
however, members of oppressed groups often do not have the resources to organize and 
take action (Park). Therefore in practice, it is commonly an external change agent that 
enters the community and stimulates the interest of its members to participate in the 
research endeavour (Park). 
With regard to the formation of the current PAR project, I initiated the project as a 
researcher outside of the community. My desire to conduct research with sexual minority 
youth stemmed from the recognition that there existed a need to generate and disseminate 
information about the strengths of sexual minority youth, and a practical need in Windsor 
to create a space for sexual minority youth to come together and explore their 
experiences. 
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As I previously described, the majority of literature produced within the social 
sciences on sexual minority youth focuses on the negative consequences that these youth 
endure because they live in a heterosexist culture. To avoid further stereotyping these 
youth as victims, I believed that it was necessary to balance the existing problem-focused 
literature with research exploring the strengths of these youth. Furthermore, from 
informal conversations with sexual minority youth and information garnered from 
previously conducting a needs assessment for the local Teen Health Centre on resources 
available for sexual minority youth, I identified a lack of space for sexual minority youth 
to engage in activism about sexual identity issues within the Windsor community. 
Development of the Steering Committee 
The recruitment and subsequent retention of community members to collaborate 
in a research project can be challenging, especially when working with young people who 
are marginalized within society (Smith, Monaghan & Broad, 2002). Not surprisingly, I 
experienced such challenges while developing the steering committee of sexual minority 
youth for this project. Drawing from their own experiences with community-based 
research, my external advisory committee recommended that I work in collaboration with 
a support group for sexual minority youth in Windsor because I already had a good 
relationship with the group's facilitator and some pre-existing relationships with many of 
the youth who attended the group. 
Unfortunately, this strategy was not as effective as I had hoped. When I first 
approached the group with my thesis research proposal (please refer to Appendix A for 
the steering committee recruitment statement), I was met with great interest and 
enthusiasm about taking part in the project. Fourteen youth signed up to join the steering 
committee and agreed to attend the first meeting. Initially, I wanted to schedule the 
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research meetings around the time the support group met to facilitate the youth's ability to 
participate in the research. However, due to transportation issues, this was not possible. 
Therefore, I arranged the first research meeting at a time which was agreed upon by all 
the youth interested in participating in the project, and held the meeting in a classroom at 
the University of Windsor. Much to my dismay, only three of the youth showed up at the 
meeting. After another week of attempting to reschedule the meeting with these youth, it 
became clear to me that I needed to further recruit youth to be on the steering committee. 
I contacted additional youth whom I had met on campus, and through previous 
projects I conducted with sexual minority youth. Some of the youth I contacted then 
invited some of their friends. These efforts resulted in a finalized steering committee of 
nine youth1; three youth were from the support group and six were recruited from the 
aforementioned sources. Although more effort was required to develop the steering 
committee than I had anticipated, I believe that by bringing a group of youth together 
from different social circles ended up being beneficial for the project. The youth who 
participated were able to broaden their social network, the research benefited from the 
range of different viewpoints represented, and we gained more access to the community 
for recruitment for the research component of the project. 
At the first research meeting with the final group of youth, we discussed the 
consent procedure and the potential ways the youth could be involved in the project. 
Please refer to Appendix B for the steering committee consent form. As previously 
acknowledged, because the initiation of the project originated with a researcher, and not 
within the community, the expectation of the youth's involvement was minimal. 
Therefore, consent to being involved in the research project required the youth to attend 
the research meetings, keep a journal documenting their views of the process, and attend a 
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focus group at the end of the study to reflect on their experiences. At the end of this 
meeting all the youth were asked to hand in a copy of their consent form, and if they 
agreed to participate in the study, they would indicate this by signing the form. All the 
youth consented to be part of the project, and much to my delight, their participation went 
above and beyond the minimal requirements. 
The Youth Steering Committee 
The steering committee was comprised of nine youth; eight females and one male. 
Of these nine youth, six identified as lesbian, two identified as bisexual and one identified 
as gay. The majority of the youth were Caucasian, however, one female youth was of 
Mexican descent and the male youth was bi-racial (African-America/Caucasian). The age 
of the youth ranged from 17 to 24 years of age. In addition, one of the female youth on 
the committee had cerebral palsy and required the use of a wheel chair. Most of the youth 
grew up in Windsor, with the exception of one female youth who currently resided in 
Windsor because of her enrolment at the university. 
The External Advisory Committee 
The external advisory committee to the project was comprised of my thesis 
committee. I was very fortunate to have these three wonderful professors on my 
committee as they all brought unique insight into the project, which they drew from their 
own experiences with community psychology, feminism, community-based research and 
personal and academic understandings of my topic. 
The Steering Committee Activities 
The youth attended seven research meetings over a course of three months. Each 
meeting lasted approximately three hours and took place in a classroom at the University 
of Windsor. Attendance at each of the meetings was excellent. One youth missed one of 
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the meetings because of work responsibilities. During the first four meetings, we devised 
the research plan to explore the ways in which sexual minority youth resist heterosexism. 
The structure of meetings consisted of group discussions, brainstorming ideas, and 
learning about research methodology. Decisions about the research study were made by 
group consensus. After we discussed the benefits and challenges of a particular 
component of the research plan, we would take a vote to finalize the decision. To ensure 
that the integrity of the research was upheld, only decisions that I deemed 
methodologically sound were voted upon. We decided to utilize qualitative research and 
conduct interviews as our means of data collection. I will discuss the specifics of the 
research design for the study in the following chapter. 
The fifth meeting took place after the study had been carried out and the data were 
collected and analyzed. This meeting provided an opportunity for the youth on the 
steering committee to discuss and provide feedback on the results of the study. 
Essentially, the activities of this meeting served as one of the means by which we ensured 
the validity of our findings. Meeting six involved discussing how we would utilize the 
findings of our study to engage in social action to improve the conditions for sexual 
minority youth within the Windsor community. We decided to create an activist group 
comprised of sexual minority and heterosexual youth. I will discuss the development and 
activities of this group further in Chapter VI, where I will reflect upon the process of 
implementing PAR with sexual minority youth. 
Finally, the seventh and final research meeting consisted of a focus group with the 
youth on the steering committee. The purpose of this focus group was to ascertain how 
they felt about their experience participating in the research project and to assess whether 
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the goals of PAR were achieved. All of the youth on the steering committee attended the 
focus group. 
In addition to assisting with the design of the research plan, the youth also fully 
participated in the implementation of the research study. I constructed nine research 
positions for the youth so that each of them could be fully involved in the study. The 
positions were as follows: one research administrator who was responsible for assisting 
me in overseeing the study; four interviewers; two data analysts, and two researchers who 
were responsible for researching ways in which sexual minority youth can engage in 
social action. During the fourth meeting, I explained responsibilities involved with each 
of these positions and then asked the youth to rank their top three choices on a piece of 
paper and hand it into me. During the break of that meeting, I assigned each of the youth 
to one of the positions based upon their preferences and upon who I believed would be 
effective in that role. 
Training the Youth Researchers 
Some of the research positions required the youth to attend additional meetings so 
that they could be trained to effectively carry out their responsibilities. The two 
researchers met with me once in the university library to go over different databases they 
could consult to gather information on sexual minority youth activism. The training of the 
youth interviewers was much more extensive. They were assigned readings to gain a 
preliminary understanding of interviewing techniques and then we met for an afternoon to 
discuss the readings and practice interviewing. In addition, the interviewers and the data 
analysts had to complete the University of Windsor's ethics tutorial to ensure they fully 
understood their ethical responsibilities as well as sign a confidentiality agreement. Please 
refer to Appendix C for the confidentiality agreement. Then each of the interviewers 
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conducted a practice interview with another youth on the steering committee. The youth 
who were interviewed were given the option of having their interview retained for 
analyses. All of the youth agreed to this. Once the practice interview was completed, I 
listened to it, provided the interviewer with constructive feedback, and if their interview 
skills were sufficiently developed, I gave them the go ahead to recruit and interview other 
youth. 
After completing the ethics tutorial, the data analysts met with me to go over how 
to analyze the data. The data analysis technique was explained to them and we went 
through an interview transcript together for practice. We continued to meet as new 
interviews were completed and transcribed to discuss our thoughts and reflections on the 
interview content, and to compare our perspectives on the emerging categories in the 
data. 
Ethical Considerations 
Although the use of PAR offered important benefits for the current project, the use 
of this approach also presented a number of ethical issues that needed to be addressed to 
ensure a successful application of PAR. First and foremost the safety of the youth on the 
steering committee was considered in a number of ways. The youth selected to be on the 
steering committee needed to be comfortable being publicly 'out', because I could not 
guarantee that their sexual identity would not be identified through their involvement in 
the research process. Although there were no guarantees that the youth on the steering 
committee would not be 'outed', we did attempt to minimize the risk of this by describing 
the research team as comprised of both heterosexuals and sexual minorities. 
Furthermore, it was difficult to control or anticipate how people in the community 
would respond to the youth researchers and the topic of the study; therefore further 
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precautions were taken to keep the youth safe while working on the project in the 
community. All of the interviews were conducted in a public venue and the youth 
interviewers were required to call me after each interview to debrief about the interview 
process, and to discuss their thoughts and feelings with respect to the content of the 
interview. The youth were strongly encouraged to either speak to myself, or my thesis 
supervisor, if at any point during the research process if they became uncomfortable 
participating in the study or if the content of the research became too distressing. The 
youth were provided with a community referral list to obtain support in the event that 
they needed it. In addition, the youth were reminded that they could withdraw from the 
project if it became too upsetting, or reduce their level of participation to something that 
would be comfortable for them. Finally, to ensure that the steering committee meetings 
were conducted in a respectful manner, the youth on the steering committee and I 
constructed a set of ground rules by which to guide the nature of our interactions during 
these meetings. 
Additional ethical concerns connected to power and status should also be 
considered when conducting research with vulnerable groups, such as young people or 
individuals at risk, as there is a risk for co-researchers to be exploited in the research 
process (Smith, Monaghan, & Broad, 2002). Smith, Monaghan, and Broad have presented 
a number of suggestions one can implement to avoid such exploitation. One way is to pay 
'the rate for the job', which indicates to the youth that their contribution is both valid and 
valued. Based upon recommendations made by my external advisory committee and my 
limited financial resources, I decided against paying the youth for their involvement in the 
project. However, to demonstrate my appreciation for their time, I provided a meal for the 
youth at each of the meetings and paid for their transportation to the meetings. 
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Interestingly, our dining together at the meetings evolved into a potluck. Each week a 
different youth on the steering committee was responsible for providing the meal, which 
they were financially reimbursed for. 
Ensuring the co-researchers are not exploited during the process requires one to be 
attentive not just to monetary issues, but also to the needs of the youth. The youth must be 
able to exercise control over their involvement in the study (Smith, Monaghan, & Broad, 
2002). With regard to the current project, the youth had the option of determining their 
level of involvement in the research process. At minimum they were expected to attend 
the research meetings and provide input on the research design and analysis of the results. 
In addition, giving young people a sense of involvement and control as early as possible 
in the research process may also help with long term engagement with the project (Smith, 
Monaghan, & Broad). In particular, it has been recommended that for young people who 
feel alienated or rejected because of their personal circumstances, involving them in the 
presentation and dissemination of the findings may increase the chances of the youth 
investing to a greater degree in the research (Smith, Monaghan, & Broad). Although the 
general research question—how do sexual minority youth resist against 
heterosexism—had been determined prior to the youth's involvement in the project, the 
youth were given the opportunity to modify the question. Also, the youth were highly 
encouraged to be fully involved in the research process, and those who were, would be 
offered authorship on the manuscript that publishes the results of the study. 
Refining the Research Topic 
Exploring the ways in which sexual minority youth challenge heterosexism in 
general was a relatively broad topic to investigate, thus we refined the research question 
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to a more manageable topic. After considering a number of different options, we decided 
to explore sexual minority youth's resistance within the contexts of school and work. The 
youth on the committee viewed school and work as important contexts wherein to study 
sexual minority youth's resistance because of the academic, social, and economic 
importance that these contexts served in their lives. I saw this topic as suitable, because 
there is limited literature exploring the ways in which sexual minority youth negotiate 
heterosexism in schools that do not have institutional supports such as GSAs, and there is 
virtually no research documenting sexual minority youth's experiences within 
employment settings. Thus, this research topic offered both theoretical and practical 
significance. 
Assessing the Success of PAR for the Current Project 
Although evaluating the PAR process is not a requirement of this approach, I 
believed it to an important component to the overall research process. As Penuel & 
Freeman (1997) argue, the success of a PAR project may be measured in two ways; first 
by answering the research question, and second by answering the question - "what did 
the researchers gain from the process of PAR?" In attempt to ascertain what the youth 
gained from participating in the current project, I utilized the principle goals of PAR as 
the basis for my critique. The intended goals of PAR as explicated by Chataway (1997) 
are the following: 
1. to break down the asymmetrical relationship between the researcher and the 
researched into one mutual inquiry and problem solving 
2. for traditionally subordinated groups to experience control and ownership of 
intellectual property concerning them by asking questions they think are 
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important, speaking in their own terms, and deciding for themselves how to use 
the results 
3. for people who are embedded in a problem to develop the understanding and 
motivation needed to bring about a change in their situation 
4. to develop a group of self-sufficient local action researchers 
Utilizing the goals of PAR as a guide, I constructed a set of questions that were asked 
of the youth on the steering committee once the research component of the project was 
completed to determine if I was successful at implementing a PAR approach, and to 
assess what aspects of the project were beneficial or challenging for the youth. 
Evaluation Procedure 
During the first research meeting, the youth were asked what they expected to 
gain from being involved in the project. The youth were provided with a journal to memo 
their thoughts and experiences as the research process progressed. Then at the end of the 
project, a focus group was held at the last meeting to discuss the research process from 
the youth's perspective. This focus group was facilitated by three graduate students who 
were not involved in the project and who self-identified as lesbian or gay. The youth were 
asked a series of guiding questions to analyze the process of the research. In particular, 
they were asked to reflect on whether they gained what they expected from the research 
process. Please refer to Appendix E for the focus group questions. In addition, I kept a 
journal myself to document my feelings and experiences throughout the project, and used 
it to reflect upon the focus group data. I then compared the focus group data and my 
personal reflections with the intended goals of PAR to critique the success of its 
implementation. 
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CHAPTER III: METHODOLOGY 
Chapter Overview 
In this chapter, I will discuss the methodology the research team devised to 
explore the ways in which sexual minority youth resist heterosexism within the contexts 
of school and work. Specifically, I will discuss the rationale for utilizing qualitative 
research methods, and grounded theory in particular, outline the procedure for selecting 
youth to participate in the study, describe the method of data collection employed, and 
finally I will discuss the manner by which we analyzed and verified the data. 
Methodological Approach 
Qualitative Research 
Our choice to utilize qualitative methods for the current study was based upon 
several theoretical, methodological and practical considerations. As Maxwell (2005) has 
argued, method selection "depends not only on your research questions, but also on the 
actual research situation and what will work most effectively in that situation to give you 
the data you need" (p. 92). The purpose of our study was to explore the ways in which 
sexual minority youth resist heterosexism within the contexts of school and work. 
Specifically, we were interested in how sexual minority youth conceptualize resisting 
heterosexism, the contextual influences on their resistance, and the actions they engage in 
to resist. Qualitative methods enabled us to explore all aspects of our research topic 
because such methods uncover emic views, provide contextual information, and offer 
insight into the meanings and purposes ascribed by people to their actions (Guba & 
Lincoln, 2005). 
Furthermore, qualitative research brings the dynamics of the research context to 
the forefront of the research process so that one can be attentive to the relationship that 
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emerges between the researcher and participant and consideration can be made of the 
impact of the researcher's point of view on the research (Banyard & Miller, 1998). Such 
considerations were deemed especially important for the current study to ensure that the 
PAR goals of giving voice to the participants and power sharing were achieved. 
From a methodological standpoint, given that the research documenting sexual 
minority youth's resistance against heterosexism is limited; our research topic was 
essentially exploratory in nature. Thus, to fully explore sexual minority youth's 
resistance, we required a methodological approach that would yield rich detail and 
capture the nuances of their resistance. As Patton (2002) explains, qualitative methods 
allow for an in-depth understanding of a particular area, whereas quantitative methods 
permit a broad collection of specific information. 
Moreover, because so little is known about sexual minority youth's resistance, we 
needed a methodological approach which would enable us to follow new avenues of 
inquiry as they arose during the research process. The emergent nature of qualitative 
research afforded us this flexibility because components of the research design such as 
research questions, participant selection procedures, and data collection tools can be 
modified during the research process (Creswell, 1998). Finally, from a purely pragmatic 
perspective, the inaccessibility of sexual minority youth in the Windsor area presented a 
barrier to obtaining a large enough sample of participants in a timely manner that would 
be required to effectively conduct statistical analyses. Considering the aforementioned 
theoretical, methodological, and practical issues, we deemed qualitative research methods 
as the appropriate methodological choice to explore sexual minority youth's resistance. 
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Qualitative Tradition 
Within qualitative research there exists a variety of methodological traditions. I 
have chosen to utilize grounded theory for the current study. Grounded theory is a method 
of collecting and analyzing qualitative data so that a theory can be inductively derived 
from the study of a particular phenomenon, and thus grounded in the data (Corbin & 
Straus, 1990). Grounded theory was deemed the appropriate choice because of this 
tradition's congruence with our research topic and its systematic approach to data 
analysis. 
We sought to explore the ways in which sexual minority youth resist heterosexism 
within the contexts of school and work, and thus we were interested in developing a 
theoretical understanding of the process of resistance rather than verifying existing 
theories of resistance or testing specific hypothesis. Furthermore, grounded theory 
emphasizes the importance of incorporating into theory development an analysis of both 
the immediate contextual conditions as well as the broader structural conditions on the 
phenomenon of interest (Corbin & Strauss, 1990). Given that heterosexism is an ideology 
that is perpetuated and maintained through cultural and institutional structures, the 
attention to these structural conditions was considered imperative to understanding the 
ways in which sexual minority youth resist manifestations of this ideology. 
Moreover, grounded theory's commitment to not only describing, but explaining 
individual's experiences, enables researchers to interpret participant's experiences in 
ways that may not reflect their own understandings (Rennie, Phillips, & Quartaro, 1988). 
The interpretive nature of grounded theory was important for the current study because, 
although the youth on the steering committee and I believed that sexual minority youth do 
indeed resist heterosexism in many ways, we were not sure to what degree the youth 
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perceived their actions as resistance. Thus, grounded theory afforded us the ability to 
explore the ways in which sexual minority youth identified resisting heterosexism as well 
as the unacknowledged ways they resist. 
Finally, the systematic nature of grounded theory procedures made it an attractive 
choice because I required an analytic approach that was accessible to the youth 
researchers. Although grounded theory has not changed since Glaser and Strauss first 
introduced it in 1967, the specificity of its procedures has been elaborated on through its 
use (Corbin & Strauss, 1990). What has evolved is a well-delineated set of procedures by 
which even a novice researcher can utilize to structure, collect and analyze data 
(Charmaz, 1995). 
Methods of Data Collection 
Background Questionnaire 
A background questionnaire was constructed to collect basic demographic 
information about the youth. Please refer to Appendix I for the background questionnaire. 
Semi-Structured Interviews 
We decided upon using interviews as the means to collect our qualitative data 
because one-on-one interviews offered privacy for each interviewee to speak about their 
experiences, as well as allowing for the interviewers to seek clarification and further 
probe statements made by the interviewees. To construct the interview protocol, I utilized 
the interview guide approach as discussed by Patton (2002), which consists of a list of 
specific questions to ask each interviewee and a list of probes to be used, if needed, to 
explore important components of the phenomenon. I decided upon the interview guide 
approach because it offered enough structure to ensure the novice youth interviewers 
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followed the same specific lines of inquiry, but still afforded enough flexibility to allow 
individual perspectives and experiences to emerge among the interviewees. 
The interview guide was comprised of a set of pre-formulated questions that were 
designed to reflect the central research question— How do sexual minority youth resist 
heterosexism within the contexts of school and workl As suggested by Creswell (1998), I 
developed issue and topical questions which were used to direct the steering committee's 
construction of the interview guide by outlining some of the key issues that I identified as 
needing to be addressed to understand sexual minority youth's resistance. Issue questions 
focused on the meaning the youth ascribe to their experiences of and their responses to, 
heterosexism. The issue questions were the following: 
• How do sexual minority youth conceptualize heterosexism? 
• What meaning do sexual minority youth ascribe to their experiences of 
heterosexism? 
• How do sexual minority youth perceive themselves to resist heterosexism? 
The topical questions concentrated on the process of resisting heterosexism and followed the 
grounded theory paradigm for developing a theoretical model. The topical questions were the 
following: 
• What types of strategies do youth use to challenge and resist heterosexism at school and 
work? 
• What are the antecedents to challenging and resisting heterosexism? 
• What influenced the use of particular strategies? 
• What outcomes resulted from challenging and resisting heterosexism at school and 
work? 
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The actual set of interview questions that were developed by the steering committee 
form the aforementioned issue and topical questions can be found in Appendix K. These 
questions were structured within the interview protocol following the funneling technique 
(Maxwell, 1995). The more general questions about the youth's experiences with heterosexism 
were asked first, and then more specific questions with respect to their resistance appeared later 
in the interview protocol. We utilized this technique so that we could first elicit from the 
interviewees how they negotiated heterosexism in their lives, thus potentially gaining access to 
the unacknowledged ways in which youth resist heterosexism. Then, by asking the more 
specific questions about the ways in which sexual minority youth resisted heterosexism we 
were able to investigate the ways in which the interviewees defined resistance. 
As previously mentioned, qualitative research is considered an emergent process, and 
thus we were able to modify the interview guide throughout the data collection process to 
investigate new lines of inquiry that may have offered additional insight into the phenomenon 
of resistance. Following her second interview, Christie, one of the youth interviewers, 
suggested that we include two additional questions to the interview guide. These questions 
were: Are there any other situations/contexts (besides school and work) in your life where you 
are very aware of heterosexism (i.e., the bar, family, etc), and do your experiences with 
heterosexism affect how you see or feel about yourself? Reflecting upon her first two 
interviews, Christie felt that we could gain a better understanding of sexual minority youth's 
resistance if we broadened our questioning about the contexts where heterosexism was 
experienced and resisted. She also felt that it was important to understand the impact 
heterosexism had on the perception of oneself to explore whether the youth engaged in 
intrapersonal resistance strategies in addition to behavioural strategies. 
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A member of the external advisory committee expressed a concern that many 
young people may not be familiar with the term heterosexism, so upon her 
recommendation we also included a definition of heterosexism as part of the interview 
guide. This definition was constructed by the steering committee using language that was 
accessible to youth. The definition was given to the interviewees via email prior to their 
interview appointment. Please refer to Appendix J for the definition of heterosexism. 
Field Notes 
After each interview, the youth interviewers were asked to take notes on their 
thoughts and reflections about the interview process and content, and any modifications 
to the interview protocol they believed were necessary. They were provided with a form 
to fill out and submit after each interview. Please refer to Appendix L for this form. 
Unfortunately, the youth were not as diligent in completing this as form as I would have 
liked, so after the first few interviews I begun to fill out the form as well during my 
debriefing with the youth after each interview. The notes that were made on these forms 
instructed revisions to the data collection procedure and informed the data analysis. 
Procedures 
Participant Selection Procedure 
Traditionally, when engaging in a grounded theory analysis, a purposeful 
sampling technique referred to as theoretical sampling is utilized (Corbin & Strauss, 
1990). Theoretical sampling does not select individuals for study per se, but draws 
samples of individuals who are representative of the phenomenon under investigation 
(Strauss & Corbin). Sampling begins with selecting a homogeneous set of individuals by 
which to study the phenomenon of interest. Once the phenomenon has been well-
delineated, the researcher then further develops the theoretical explanation of the 
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phenomenon by selecting a heterogeneous sample of individuals and/or by sampling 
various contexts where the phenomenon is known to occur, and specifying the conditions 
under which the phenomenon arises, the action/interactional form it takes, and the 
consequences that result (Corbin & Strauss). If we were to apply this sampling approach 
to the current study using the school context as an example, we would have sampled 
youth from public high schools and then once youth's resistance was well understood, we 
would have begun to sample youth from the private high schools and the local university 
to further explore the conditions by which the phenomenon of resistance may arise, such 
as conservative thinking that is often associated with religious institutions, and liberal 
thinking that is generally connected with post-secondary academic institutions. 
However, given the inaccessibility of the sexual minority youth population in 
Windsor and the local school board restrictions to recruit youth for studies on sexuality 
issues, we were limited in our ability to systematically recruit youth for the study, and 
thus were unable to strategically sample variations on resistance to heterosexism at school 
and work. Therefore, we employed an alternative purposeful sampling technique referred 
to as maximum (heterogeneity) variation sampling. Maximum variation sampling yields a 
sample of the population which differs across a number of dimensions (Patton, 2002). 
The purpose of this sampling technique is to identify the central themes of a phenomenon 
that cut across the range of variation that exists for that phenomenon, while still accessing 
detailed descriptions which allow for documentation of the uniqueness of individual cases 
(Patton). 
We recruited youth for the study who varied on dimensions such as age, sex, 
gender identity, sexual identity, ethnicity, as well as youth who resided in the various 
geographical regions of Windsor and who had diverse educational and employment 
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histories. These dimensions were considered relevant to our research topic because we 
reasoned that youth who differed on these characteristics would have different 
experiences with heterosexism, and thus their means of resistance would vary 
accordingly. Additionally, recruiting youth who had varied educational and employment 
backgrounds would allow us to explore the contextual influences on youth's resistance. 
We found employing maximum variation sampling to be effective as we were able 
to obtain the detail necessary to fully capture the meaning ascribed to the phenomena of 
resisting heterosexism, as well as we were able to explore the diversity of sexual minority 
youth's resistance at school and work and the qualifying conditions that give rise to their 
resistance. Furthermore, our sample size of 18 sexual minority youth enabled us to obtain 
consistency in the data across the diverse experiences presented by the youth. 
We implemented several strategies to recruit youth from diverse backgrounds. To 
increase our accessibility to a wide range of sexual minority youth, we posted flyers at 
youth oriented venues and social service agencies around the city advertising the project 
(please refer to Appendix F for the recruitment flyer). I notified (either by email/phone) 
sexual minority youth who participated in a previous study of mine and the youth on the 
steering committee approached their friends and briefly informed them about the study. 
Please refer to Appendix G for the email/phone recruitment script. 
Data Collection Procedure 
All the youth who were interested in participating in the study were instructed to 
contact me by phone and discuss being interviewed. After providing the youth with more 
information regarding the study, the contact information of those youth who were still 
interested in participating were passed onto one of the four youth interviewers to book an 
appointment for an interview. Although the participants were given a number of options 
44 
regarding the nature of the interview: the sex or sexual identity of the interviewer 
(heterosexual or sexual minority); whether or not they wanted to be interviewed by 
someone they know (e.g., friend), and being interviewed over the phone (when extreme 
accessibility issues arose or the participants expressed strong concerns about their identity 
being known), none of the youth interviewed indicated a preference. 
Originally, a random assignment procedure was devised to select which of the 
youth interviewers would interview a particular participant. This procedure was 
developed out of a concern the research team had with whether the interviews conducted 
between friends would be of high quality. Although attempted, the random procedure was 
too difficult to fully implement due to the youth's employment and vacation schedule, so 
participants were assigned to the youth interviewer that was available for that particular 
week. This resulted in some participants being interviewed by youth that were known to 
them. The familiarity of the interviewer and the participant did not appear to affect the 
quality of the data, with the exception of one interview that was conducted by the partner 
of the participant. This interview was retained for analysis as it offered important insight 
into the phenomenon under investigation; however, portions of the narrative where the 
youth interviewer was leading the participant's answers were not included. 
To ensure the safety of the youth interviewers, all interviews took place in a 
public venue (i.e., coffee shop, place of employment, library) and I was informed of the 
location prior to the commencement of the interview. The duration of the interviews 
ranged from 20 minutes to an hour, and the participants were provided with $10 to 
compensate them for their time and reimbursed for their travel expenses (bus fare/parking 
fee). 
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The participants were provided with a written consent form prior to beginning the 
interview and were asked to give verbal consent, which was audio-taped. Verbal consent 
was obtained rather than written consent to relieve any concerns regarding confidentiality 
that the youth may have had (please refer to Appendix G for the interview consent form). 
In addition, the participants were given the option of creating a pseudonym for the 
interview. Once the participants consented to being interviewed, they completed a short 
background questionnaire (please refer to Appendix I for the background questionnaire). 
The participants were provided with a brief definition of heterosexism and then asked a 
series of questions relating to their experiences with heterosexism. Before their interview 
appointment, I emailed all participants the definition of heterosexism so that they would 
have some time to reflect upon what heterosexism means to them (please refer to 
Appendix J for the definition of heterosexism and Appendix K for the interview 
protocol). 
All interviews were audio-taped so that they could later be transcribed verbatim 
for analysis. The interviews were transcribed by a paid research assistant not involved in 
the study in an effort to complete the study in a timely manner. At the end of each 
interview, participants were provided with a list of community resources to contact if they 
needed to talk about any negative feelings that emerged from participating in the 
interview or reflecting upon their previous experiences (refer to Appendix D for the list of 
community resources). The participant's interview and background questionnaire were 
matched by the pseudonym provided by the youth for the interview. 
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Data Analysis and Verification 
Data Analysis 
Following the tradition of grounded theory, we, the data analysts (two youth 
researchers and myself), engaged in an iterative analytic process whereby we read and re-
read the interview transcripts, coding, categorizing, and comparing the data while the data 
collection progressed11. This analytic process is the crux of grounded theory analysis and 
is referred to as the constant comparison method (Corbin & Strauss, 1990). 
We initiated the analysis by immersing ourselves in the data; we read over the 
interview transcripts and took note in our journals of any issues that caught our attention, 
commonalities and differences we perceived across the texts, and our personal reactions 
to the interview content. After familiarizing ourselves with the transcripts, we performed 
what grounded theorists refer to as 'open-coding' (Corbin & Strauss, 1990). Open-coding 
involves segmenting the text into units of information (e.g., events, actions, interactions) 
about the phenomenon of interest, which in this case is sexual minority youth's resistance 
to heterosexism, and then applying a conceptual code to each unit. The codes were either 
words articulated by the youth themselves in their interviews or words that we believed 
represented the meanings of their responses. For example, we assigned the conceptual 
code 'passing' to the action of trying to appear as heterosexual, rather than being 
identified as lesbian, gay, bisexual, or transgender. These codes were written on the 
transcripts adjacent to the units of information they represented. 
We then engaged in a more abstract level of open-coding whereby we sorted these 
units of information into clusters of meaning. These clusters of meaning constituted a 
category and a lexical symbol was applied to the category to reflect its meaning (Rennie, 
Phillips, & Quartaro, 1988). For example, the action of 'passing' and 'non-participation' 
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were grouped together to represent the category 'avoidance'. Once a category was well-
delineated, we began to specify the specific properties and dimensions of the category. 
For example, we specified the ways in which sexual minority youth engaged in 
avoidance. We continued with open-coding until the categories became saturated, which 
meant that additional data did not reveal new categories, properties, or relationships 
among the categories (Rennie, Phillips, & Quartaro). 
Next we engaged in axial coding, which refers to defining relationships between 
categories and their properties and then testing these relationships against the data 
(Corbin & Strauss, 1990). With this analytic step, we determined the conditions that gave 
rise to each of the categories, the contexts in which the categories were realized, the 
actions/interactions that represented a particular category and the consequences of each 
category. 
Then, through selective coding we further developed the relationships between the 
categories, identified the central categories, and then unified all of the categories around 
one core category (Corbin & Strauss, 1990). At this stage of the analysis, the pertinence 
of categories was determined based upon the extent to which they contributed to the 
emerging theoretical structure (Rennie, Phillips & Quartaro, 1988). Categories that had 
few connections with the core category were either dropped from the analysis or 
amalgamated into existing categories. The core category reflects the central phenomenon 
of the study. With respect to the current study the core category was resistance. As 
indicated by Creswell (1998), the central phenomenon may have already been specified 
prior to the study; however the theoretical understanding of the phenomenon is modified 
through data collection and analysis. 
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In the final step of data analysis, we developed the conditional matrix, which is a 
visual representation of the theoretical model developed. The conditional matrix displays 
the interrelationships between the categories and illustrates the conditions and 
consequences related to the central phenomenon (Corbin & Strauss, 1990; Creswell, 
1998). Please refer to Figure 1 for the Conditional Matrix. 
To facilitate the data analysis and theory development process, we engaged in 
extensive memo-writing once the data collection was initiated and continued memo-
writing until the theoretical model was explicated. Memo-writing provides the researcher 
with a system to "to keep track of all the categories, properties, hypotheses, and 
generative questions that evolve from the analytical process" (Corbin & Strauss, 1990, p. 
10). My memos consisted of my thoughts about the emerging analytic categories and the 
relationships among these categories. The youth's memos reflected their general thoughts 
about what was occurring in the data. 
Verification of the Data 
The trustworthiness of the findings was verified in a number of ways. Two of the 
most important threats to the validity of qualitative findings derived from researcher's 
biases are: the selection of data that "stand out" to the researcher, and the selection of data 
that fits the researcher's preconceptions (Maxwell, 1995). The use of the constant 
comparison method within grounded theory was one of the ways by which I guarded 
against my bias in data selection. Grounded theory prescribes that constructed categories 
are only retained in the final analysis if they consistently appear within the data (Corbin 
& Strauss, 1990). Similarly, the relationships among the categories developed during 
axial coding only remain in final theoretical model if they are verified by multiple 
incidents of the relationships (Corbin & Strauss). By using grounded theory, I was able to 
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guard against giving underserved attention to data and relationships among the data that I 
found to be particularly interesting, but were not significant to the final analysis. 
Furthermore, to make my personal biases explicit and guard against verifying my 
preconceptions about sexual minority youth's resistance, I wrote memos identifying my 
personal reactions to the data and discussed them with the two youth analysts during our 
data analysis meetings. In addition, once the analysis was completed, we brought the 
findings to the rest of the steering committee to gain feedback and modified the 
theoretical model based on their comments111. 
The findings of this study were also verified with existing social psychological 
literature. One characteristic of grounded theory is that the literature review that is 
typically conducted before the research commences is delayed until after the data analysis 
has been carried out, to ensure that the theory derived is truly grounded in the data 
(Charmaz, 1997). Although this strategy was not possible because of the proposal 
requirements of the master's thesis, the lack of literature on sexual minority youth's 
resistance enabled me to enter into the current study with little scholarly knowledge on 
the topic. As I will discuss in chapter V, the validity of the theoretical model was 
supported with well-documented literature relating to coping with stigma. 
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CHAPTER IV: RESISTING HETEROSEXISM 
Chapter Overview 
In this chapter, I will describe a 'model of resistance' that was developed from the 
participants' narratives of their experiences with heterosexism, and the ways in which 
they responded to it. This study was initially constructed by the research team as an 
exploration of resistance within the contexts of school and work. However, I will present 
a more general model of resistance that emerged from the data within these settings, and 
speak to the experiential differences arising from these institutional environments where 
they occur. In the following chapter, I will further advance the model by incorporating 
relevant literature with insights provided by the youth on the steering committee. Before 
proceeding to the qualitative findings in this chapter, I will describe the demographic 
information that was collected from the interviewees in an effort to provide a general 
picture of the youth who participated in this study. 
Background Information 
Nineteen sexual minority youth were interviewed for the current study; 11 females 
and 8 males. Of these youth, eight identified as lesbian, seven identified as gay, two 
identified as bisexual (both female), one identified as transgender (male to female; pre-
op), and one female youth identified as questioning her sexual identity. The majority of 
the youth were Caucasian (68%) however, other ethnicities were represented: two youth 
reported being bi-racial, one youth reported being Metis, two youth were of South 
American/Latin descent, one youth was of African/Caribbean descent, and one youth 
immigrated from Egypt. The age of the interviewees ranged from 15 to 24 years of age. 
The majority of the youth resided in the City of Windsor (17), with the exception 
of one youth who lived in Kingsville and one youth who lived in Chatham. Most of the 
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youth lived either with their families, friends, or partners, except two youth who resided 
in a group home and one youth who lived on her own, but with the aid of support workers 
because she requires the use of a wheelchair. 
All of the youth completed, or were in the process of completing secondary 
education; five of the youth were currently attending high school and one was in the 
process of obtaining her GED. Among the interviewees, five youth sought post-secondary 
education and were presently attending either university or college. Many of the youth 
(68%) held part-time or full-time employment. The youth reported working in a variety of 
settings; three were employed in the food service industry, three were employed in retail, 
two were employed in the social services, and the remaining youth were employed in the 
following types of settings—factory, entertainment, education, hotel, and law 
enforcement. All of the youth reported having disclosed their sexual identity to at least 
some of their friends and family members. The majority of the youth reported 'being out' 
during their secondary and post-secondary education (14) and having their sexual identity 
known at their places of employment (13)lv. 
The Development of a Model of Resistance 
The current model was formulated within the grounded theory framework put 
forth by Strauss and Corbin (1990), and explicates the following: the causal conditions 
which preceded the youth's resistance; the resistance strategies utilized; the intervening 
and contextual conditions that influenced resistance, and finally the consequences 




Despite the lack of vocabulary possessed by the youth to describe the differential 
manifestations of heterosexism, they recognized the presence of both psychological 
(individually perpetrated) and cultural (institutionally constructed) heterosexism in their 
lives, and engaged in resistance against it. The youth recounted a myriad of experiences 
with discrimination and harassment based upon their sexual identity, such as being 
socially excluded at work and at school, or being accosted with sexuality-based pejorative 
slang (e.g., being called a faggot or a dyke). They also identified the exclusion of sexual 
minority issues in their academic curricula, and the lack of anti-discriminatory policies 
for sexual minorities at their schools and places of employment. Furthermore, the youth 
recalled encountering situations wherein heterosexism interlocked with other forms of 
oppression (e.g., gender, racism, ableism), which presented additional complexity to their 
experiences as sexual minorities and their capacity for resistance. 
Oh yeah yeah, for sure, like, um, they just didn't really talk to me much, and I 
always got the looks from them and they were just, like even if we did like a group 
project and stuff they would just kind of be, you know, like they wouldn 't include 
me - exclude me kind of with everything they're doing. ~Feedo (male) 
Like in school and stuff, when they didn't like, like in sex education, when they 
would only teach about heterosexual relationships, and that's all I ever knew, 
when I was little, like in grade 6 or whatever, I didn 't know that gay relationships 
existed, um, that...like, that, there was such a thing as gay and lesbian and stuff, 
but I knew that I was, like, I had this feeling that there was something different 
about me. But, I was never taught, like, what it was. ~ Brooklyn (male) 
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The youth's encounters with heterosexism engendered causal conditions for 
resistance that were characterized by both cognitive and affective components. A sense 
of injustice, for example, entails cognitive awareness of the social double-standard that 
exists for sexual minorities, which in turn leads to a variety of negative emotional 
responses that motivates acts of resistance. Similarly, a desire to create social change is 
not purely cognitive; it may originate in an acknowledgment of the inequalities 
experienced by sexual minorities in the present, but it also reflects hopefulness for a 
better future, and thus impels the youth to participate in forms of resistance in an attempt 
to change the status quo. 
Sense of Injustice 
I hate it that I live in a society where I can not just go out and be who I am. And if 
I do then I'm going to get the worst treatment pretty much possible, but then again 
like it kills me that straight couples can go out and just do what they want, and 
nobody says anything. But if you see a gay couple who's even the slightest bit 
close to each other, like just walking, they're always going to be persecuted and 
made fun of and people are just going to discriminate and harass. ~ Derek (male) 
The recognition of the double standard that exists for sexual minorities and 
heterosexuals within society generated a sense of injustice within the youth which 
provoked them to engage in some form of resistance. This sense of injustice generates a 
complex set of emotions reflecting feelings of indignation, sadness, frustration, and 
entitlement which further impelled the youth to resist heterosexism. 
I just spoke like to the manager and I was like, 'What's goin' on?', and then he 
said 'People are getting offended by you discussing your sexuality', and I said ' 
'What do you mean?', he was the district manager, and then he said 'well, when 
you said that you went out with your husband, you make them really 
uncomfortable.' So I look at the district manager, and I was like 'do you discuss 
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your wife at work?', and he goes 'no, not really', I said, 'do you ever say that I go 
with my wife to like dinner, we went to dinner, it was her birthday?', he goes 
'yeah, occasionally'. I said, 'well, as a straight man, how come when you discuss 
your wife's birthday that's your family issues, and when I discuss my dinner with 
my husband that's discussing sexuality'. It was very frustrating... [what I do] is 
considered sexuality, but, if a straight guy says 'oh, I went out with my girlfriend,' 
that's just discussing family issues. ~ Feedo (male) 
Desire to Minimize Personal Harm 
It makes me be very cautious because I don't want to die. Regardless of whatever 
my life brings, I will love my life because I'm going to live it, the people in my life 
I love dearly, and I will always love them dearly and they are why I stay so, it just 
teaches me to be very cautious and avoid things the best that I can so that I don't 
end up in the situation where I am in the hospital or I'm on my death bed. Because 
I'm going to live my life whether or not people hate me it just teaches me to be 
very, very careful about how I do what I do, how I go about it. ~ Derek (male) 
Possessing a stigmatized identity puts sexual minority youth continually at risk for 
victimization from strangers, friends, and even family members. The youth described 
being aware of their risk for personal harm throughout their narratives, but they also 
demonstrated a strong desire to actively minimize the extent to which they experienced 
the negative emotional, psychological, physical and social consequences of heterosexism. 
Like I said before it's not entirely what people think it is too. Come out to your 
family and bad judgment can lead to a lot of stress in your life. ~ Keith (male) 
Desire to (Re)construct One's Sexuality 
I was also reading books about how life was for many gay people and I did not 
want to have a life like that. I did not want to be one who was constantly hiding 
from the world...I'm not going to be one to stand back and just let it you know, 
55 
just happen to you, so those gave me a look into what I definitely did not want, 
And something to strive to stay away from. ~ Derek (male) 
Paralleling the social scientific research, mainstream media and literature present 
a negatively distorted representation of the lives of sexual minority youth. These 
hegemonic discourses, and experiences of sexuality-based degradation, engendered a 
strong desire in the youth to reconstruct their stigmatized identity into one that is valued 
and self-affirming. 
Those experiences [with degradation] just made me think of what, like, the rest of 
my life isn 't going to be because of the way the world is, and that, it's not going to 
make me weaker, it's just going to make me stronger. ~ Brooklyn (male) 
Desire for Social Change 
Experiences with different manifestations of heterosexism not only incited a 
desire within the youth to construct alternative realities for themselves, but also served as 
a catalyst for the youth to engage in resistance, in an attempt to improve the social 
conditions for future generations of sexual minority youth. 
I didn't really think it was like a negative experience cause in the back of my mind 
like I've always been like a protest kid. You know, umm, so in the back of my mind 
I knew that if I said something now that probably kids behind me won't have a 
problem. -Vanessa (female) 
I just think its positive, just activism because you are laying the groundwork for 
other people to come along. We won't be around for ever, we're laying the 
groundwork for other people to come along and say "Hey, I'm lesbian I'm gay" 
and that makes things better for them. -Sarah (female) 
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Resistance Strategies 
During their interviews, the youth identified several strategies that they 
implemented to negotiate living within a culture shaped by heterosexism, and as a 
response to the oppressive actions perpetrated against them. Although the nature of these 
strategies varied greatly, they can be broadly categorized into two types of strategies— 
intrapersonal and interpersonal. Intrapersonal strategies were performed privately, and 
represented predominately cognitive tactics to evade the harmful psychological effects of 
experiencing heterosexism, whereas, interpersonal strategies were enacted publicly and 
involved interacting with others to produce a desired outcome. Multiple strategies were 
often utilized in response to an incident of heterosexism to maximize the youth's capacity 
to resist, and thus many of the quotes that were selected to illustrate the following 
constructs reflects this phenomenon. 
Intrapersonal Strategies 
Avoidance 
Sometimes I would go to school and I would stand in front of the door and I would 
just walk back and go home because...I just didn 't really want to be there, it just, 
it was horrible, and even home, I really had to hide so much. I just didn't really 
want to be there. Umm, yeah, I ended up just not going to school period. Like, I 
just stayed home most of the time and then I just went to the tests. ~ Feedo (male) 
Due to the ubiquitous nature of heterosexism, sexual minority youth are 
continually presented with situations that are detrimental to their well-being. To avoid the 
psychological, emotional, and physical harm that they could potentially experience under 
such circumstances, some of the youth reported actively removing themselves from these 
situations, or strategically circumventing them—"[I am] trying my best to stay away from 
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certain situations like that and trying to find ways to avoid them and move around them" 
(Derek, male). 
One of the kids is telling me that...being gay is gross, it's wrong, it's weird, 
it's...disgusting, it's...you know, and how I should be straight. And then jokes 
being done, like when there's like milk out or something, or like you know, just 
even at the dinner table. It's like they come up with stupid stuff, like just little kid 
ignorant jokes. And...yesterday I couldn't handle it, it was like I'd had too much 
of it, it just became like too much, and I wanted to get out of there, just... to leave. 
-Brooklyn (male) 
Unfortunately, some situations are impossible to evade or escape from, such as 
Brooklyn's predicament of living in a group home with peers that constantly berated him 
because of his sexuality. Youth in this position often have very few options; thus, they 
have no choice but to remain in the situation and endure the abuse, seeking refuge 
wherever possible. Alternatively, many of the youth reported managing such hostile 
situations by concealing their sexual identity. 
Most of the time because you had to. Like you're not going to be going and telling 
you know the most popular people in school that you in fact do like girls because 
you are just going to put yourself in a bad situation. You know most people who 
don't care, it's because they don't know and they don't hear about it. So, you 
don't want to do that to yourself, you just kinda keep it quiet and you tell the 
people you know you can trust and that's it. ~Katie (female) 
The manner by which these youth concealed their sexuality varied. Some of the 
youth reported trying to pass as heterosexual by dating the opposite sex or engaging in 
culturally prescribed gender appropriate activities. Other youth reported socially isolating 
themselves from their peers to avoid having their sexuality discovered. 
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In grade 9 is when I came out and pretty much up until then I'd been hiding it, like 
trying to act as heterosexual as I could, not supposed to let people clue in; I had 
girlfriends, changed my activities, like I used to figure skate. I didn 't tell people I 
did that and things like that. -Kevin (male) 
I don't talk to anyone. I like stay...keep, like, to myself, a lot. And, basically, like 
for...like, well, like, basically high school, up until grade 11,1 was a, like a loner 
and everything. So that's basically how I hid, not letting anyone... get close, or you 
know, talk to me or anything, cause then they might find out. -Brooklyn (male) 
Although the aforementioned methods of concealment were detrimental to the 
youth's quality of life, hiding in this manner did not present a risk to their own, or other 
youth's emotional and/or physical safety. However, a few of the youth did describe 
engaging in concealment behaviours that either placed them or their sexual minority peers 
at risk. 
/ didn't want people to think that I was a lesbian so then I just slept around. 
Whatever guy came my way basically, I wasn 't a whore and I thank God I have no 
sexual transmitted diseases, but I slept with guys just to you know just not think 
about girls and stuff. -Malerie (male) 
Especially there was this one guy that we 're pretty sure was gay in our high 
school and anyways he used to get made fun of a lot. And I don't know, I kinda 
feel bad, I used to kinda make fun of him too like directly to him, but just with my 
friends when they would make fun of him because I didn't want them to know 
about me. -Ashleigh (transgender) 
Dismissal 
They kinda gave me a weird look at first and then they were just really awkward. 
And they were like "1 don't personally approve of it, but blah,blah,blah,blah". 
And I wasn't really listening cause after the "I don't approve " I just kinda tuned 
them out. ~ Kaitlyn (female) 
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When confronted with discrimination or harassment, many of the youth reported 
dismissing or ignoring the actions of others to decrease the impact of these behaviours on 
their psychological and emotional well-being. However, for some youth, this strategy was 
difficult to implement consistently and often the use of it "depended on the day" (Vanita, 
female),"depend[ed] on what kind of mood [they were] in" (Sarah, female), or as Dan 
(male) indicated, dismissal was contingent upon the circumstances surrounding the 
particular incident— "pretty much, well I want to say ignore it, but it depends on the 
situation I think." 
The situations where this strategy was least likely to be used were when the 
incidents involved individuals that the youth cared about, such as their friends, either as 
the perpetrators— "if they weren't personal friends of mine or anything so it didn't really 
affect my personal life I guess" (Vanessa, female), or as the recipients of the abuse —"it 
doesn't really bother me, but when they are directed at me or about my friends then that's 
when it bothers me" (Dan, male). However, one of the youth found this strategy to be 
ineffective, as he were unable to fully execute it—"I didn't express to anybody else and 
so I kept it inside and kept pushing it away thinking it will just go away, but it doesn't" 
(Kyle, male). 
Focusing on the positive 
To reduce the impact of oppression that the youth experienced while growing up 
as a sexual minority, some of them reported concentrating on the positive aspects of their 
lives, as opposed to dwelling on their negative experiences. 
/ did a lot of rebuilding of myself to learn how to deal with such negative 
comments, to make myself a stronger person and not be so affected by all the 
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negative thing[s], kind of tune them out as best I could, and then focus more on 
the positive things that I had going good in my life. -Derek (male) 
I'm a silver lining kind of person; like I always look on the positive side of things. 
So maybe if somebody was being ignorant and I was able to get one point across 
to them, despite the fact that maybe they're still lacking a whole bunch of 
information, I'd feel good about that. ~Shawna (female) 
For Shawna and a few of the other youth, focusing on the positive was an 
approach that came quite naturally to them, thus requiring minimal effort, whereas for 
other youth, such as Derek, the implementation of this strategy required a great degree of 
psychological resources. 
Reframing 
Many of the youth discussed actively altering their perception of the negative 
events that have occurred in their lives, because of their stigmatized identity, by 
reframing them into positive experiences. Some of the youth viewed their experiences 
with heterosexism as a teaching tool to educate others. 
/ think because I turned everything into positive that I could teach someone else; 
either educate them on the community or teach another kid that's younger than 
me or something, my experiences, answer questions that they have, I think that I 
turned everything into a positive experience. -Vanessa (female) 
However, the majority of the youth reported utilizing this approach when trying to 
come to terms with the loss of friendships after they disclosed their sexual identity. 
It was hard at first because none of my friends did know that I was gay. But umm, 
like anything in time they are more comfortable with the situation, you come out 
and then you see how they react and if they react negatively then they're really 
not your friends. If they react positively then you know who your real friends are. 
-Jessica (female) 
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Your actual friends if they may not have known that you were gay before, if they 
come out or if you come out, and they 're still your friends then you know that the 
friendship is true and there are actually people who will not care what you are, 
you could be blue, purple it doesn 't matter, they'll still love you and like you for 
who you are. -Derek (male) 
Reclamation 
One of the mechanisms by which domination is maintained over the oppressed, is 
when minorities internalize the negative cultural evaluations that are directed toward 
them. By resisting hegemonic prescriptions of behaviour, and reframing one's sexual 
minority status as something of great value, the youth are engaging subversively against 
heterosexism. Throughout their narratives, the youth demonstrated an active reclamation 
of their sexuality by identifying and defining the positive attributes of being a sexual 
minority. For instance, the youth displayed a considerable sense of pride in being 
different from what is socially constructed as 'normal'. 
[Being gay is] positive because you 're what society defines as different and 
abnormal and to me that's a good feeling because I don't want to be like 
everybody else. I want to be my own person and that's who I am and that's why I 
continue to live the way I do and why I don't conform to all of the pressures and 
negativity that I'm given. ~ Derek (male) 
In ways it made it better and in ways it made it worse. Cause you gotta think, I 
was with this group of friends who were like freaks, kinda the outcasts but there 
were so many of us that we just kinda had our own thing going. And it was kinda 
like cool to be, because that was, you know, that made you different. 
~ Katie (female) 
In addition, the majority of the youth gleefully differentiated sexual minorities 
from heterosexuals, proclaiming sexual minorities more interesting and fun than the run 
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of the mill heterosexual, who they consistently characterized as 'boring'v—"Gay people, I 
don't know, for some reason they're just funner to be around. They have better 
personalities I guess like I know this sounds kinda bad to say but a lot of them are more 
interesting [than heterosexuals]" (Kaitlyn, female). 
Moreover, as the youth move through the liminal space, constructed by sexuality 
and gender, to a place where they view society as socially constructed, they experienced a 
sense of liberation to challenge and question other social standards. This process 
cultivated a consciousness of diversity and facilitated the development of a critical insight 
into society and the behaviours of others, which the youth celebrated. 
People just need to realize that there is... a lot more out there than what they think 
is right, what is going on, and how limited people are...It is really a blessing, and 
seriously, to be gay. Not just because of all, you know, the fabulous life and all the 
(laughter)...but it really opens your mind up. It really makes you see beyond the 
conventional, this is what's normal, and this is what's right, and then you get to 
question and doubt and think, and it liberates you, in so many ways. 
~ Feedo (male) 
/ know it has made me less close minded than ahh, maybe than I was taught or 
raised. Not by my parents but like society itself, like going to school we don't 
learn about the things like I never learned about gay people. I never really 
learned about different races, or cultures or anything like that. My school was 
mostly white, Catholic school and like but, being gay you kinda realize that 
everybody is different you know and not, and not everybody is a white Catholic. 
-Mandy (female) 
/ don't know, sometimes I feel a little bit better off because I understand 
something a little bit more than other people... it's just when you're sort of like 
when you are part of a minority you understand something that people who aren 't 




If you have anybody in your life that's giving you a positive experience then stay 
with them. If you need help just drain it from them because you will need it, if not, 
you'll end up in a very bad situation. Whether it be just shutting yourself off from 
the world, or you may end up committing suicide because it's a lot to deal with, so 
any support you have definitely take it and don't try to do everything on your own. 
Because even just, which is pretty hypocritical, but umm, just that little bit of help 
works, even if you just take a little bit it's more than not having any at all. 
-Derek (male) 
As Derek's quote astutely articulates, social support is fundamental to buffer the 
stigmatizing effects of heterosexism. Social support offers sexual minority youth safety, 
acceptance, and strength to endure maturing within a context of oppression. Where social 
support was not readily accessible, the youth reported actively searching their social 
terrain for individuals who would provide them with the assistance and comfort they 
yearned for. Sometimes the youth sought individuals who could offer them instrumental 
support (e.g., information about sexual minority experiences); other times the youth 
searched for someone with shared experiences to fulfill a need for identification. 
Like one of my visual arts teachers, I pretty sure he was gay, I'm almost positive. 
And I remember one of my friends had some questions kinda thing, and I said 
maybe you should talk to one of our teachers kinda thing so, I came up to him and 
said just so you know I am a lesbian and well, my friend has some questions for 
you. He said okay, he said well, I'm not really supposed to tell you that cause it's 
endangering my schooling but your friend is okay to come and ask me questions. 
-Vanessa (female) 
Also seeking out people who are going through the same issues as I am, that was 
a big help too. When I met my friend E., umm we went to this transgender support 
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group in Cambridge... that was one of the best places I've ever been you know, 
met a bunch of people with the same issues as me and stuff like that so. You know 
just meeting people, like I mean like as she says, I always felt that like you can be 
in a room with like a hundred of your closest friends or a hundred of your closest 
friends and family and everything, but if nobody went through the same issues as 
you, or you know, they don't completely understand. And there's no way of not 
feeling completely alone. -Ashleigh (transgender) 
Furthermore, social support functioned as a means of collective resistance when 
the youth actively supported their sexual minority peers against heterosexism. As Jen 
elucidated, the youth felt a responsibility to defend other sexual minority adolescents 
against victimization, even if that required, as Sarah illustrated, throwing oneself into the 
line of fire. 
If something happened that was really bad, to like somebody that even you hated, 
even though they are gay, you'd probably like stick up for them anyway. 
-Jen (female) 
I just like, you know, when the teasing got really bad I just said "Gee G." or 
whatever his name, "Is the reason you 're teasing him because you 're hiding 
something yourself maybe? " "NO" like you know you're kinda defensive, but it 
defended him and got their attention on me and then left him alone. 
~Sarah (female) 
Sexual minorities were not the only allies the youth reported having in the fight 
against heterosexism. As Feedo described, heterosexual youth do engage in resistance, 
and they too often endure stigmatization and victimization because of their participation 
in the movement for sexual minority rights. 
And, you know how there are always like, movies about lesbians and the struggle 
and gays and the struggle, there isn't like a single movie about, sorry for the term, 
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fag hag, (laughing), you know what I mean? Like my friends parents are so 
discriminating against her cause she hangs out with gay people. They, they think 
it's the wrongest thing. And it's like, if you're supporting them, than you're just 
doing the same sin they're doing, and she's having like the hardest life with them, 
yet, she's not backing down. She still invites us to her house, and we go, and her 
parents would be crazy, and she takes the blame, and she stands up for it, and she 
doesn 't just sit back and listen to them, like telling her that what you 're doing is 
wrong, and why you 're hanging out with gay people, she argues, and she puts up 
with it. And it's really admirable, it is, she's, you know like, you would never think 
that straight people would start suffering because of their association with gay 
people, you know what I mean? But they are, they really are. -Feedo (male) 
Disclosure 
Youth who identify as lgbt are considered an invisible minority as they have the 
ability to hide their minority status, that is, their sexual identity. Thus, the public 
disclosure of one's sexual identity is a subversive act that challenges a particular 
manifestation of heterosexism - heteronormativity. "Heteronormativity is the 
normalization of heterosexuality and those practices that promote and perpetuate that 
normalization. This involves, often explicitly but more frequently implicitly, the 
abnormalization of non-heterosexuality. It is the nonquestioning of heterosexuality and 
heterosexual images and fear of naming all things heterosexual" (Petrovic & Ballard, 
2005, p. 161). Many of the youth in this study acknowledged the inherent potential for 
disclosure to challenge the status quo, and reported deriving pleasure when disclosing 
sexual identity for this purpose. 
After coming out to that one person, I find I'm coming out to more people, just to 
see the expressions and stuff. -Dan (male) 
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The youth conceptualized disclosure as a mechanism of resistance in two ways, 
both of which attempt to normalize the act of being a sexual minority. The first, as 
explicated by Derek and Brooklyn, forces heterosexuals to acknowledge and accept the 
existence of sexual minorities. In other words, it challenges heterosexuals to come to 
terms with the pervasiveness of alternative sexualities, and recognize that same-sex 
sexuality is, and will continue to be, a legitimate and fulfilling way of living one's life. 
Being a minority I love stirring stuff up, I really do, I hate confrontation but I love 
stirring stuff up. And that's exactly what it does. It shows people that you guys are 
not the only people that inhabit this world, and some day you will have to 
eventually learn to accept even a portion of it, because we will be here and I for 
one am definitely not going to hide from anything. ~Derek (male) 
Well, I'm a visible minority whose gay, and the good thing about it, by me coming 
out, I'm proving to like my race that... being gay and black, is telling them that... 
it's not just a white thing. Like, white people are just gay. That it's a human thing, 
and that our, and that race really doesn 't matter. ~Brooklyn (male) 
The youth also reasoned, as articulated by Shawna and Steph in the quotes below, 
that if sexual minority youth are open and honest about their sexuality identity and 
display a sense of comfort and pride with their own sexuality, others will follow suit and 
afford them the respect and acceptance they deserve. In this regard, disclosure normalizes 
same-sex sexuality by making it apparent that this is a non-deviant way to live, and that 
the people who live this way are much like any other people, and should be considered as 
such. 
/ don't mean like being in your face but just being like it's not a big deal, but for 
some people it is and if you treat it like a big deal other people will treat it like a 
big deal. Like if you had six toes and you went around and were showing 
everybody "Look at my six toes " everybody would be like cool but if you were 
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trying to hide it and then they found out they'd be like "Oh my God, she has six 
toes". You got it? ~Shawna (female) 
I'm pretty upfront I guess. I mean like I don't, I'm pretty honest, and I'll tell you 
how it is. Laid back, I don't really think I like to hide things or lie, I don't believe 
in lying unless you have to,...I think as long as you 're honest with people, that 
honesty is the best policy and that's when you usually get the most respect so. If 
you're ashamed of who you are and then people, kinda catch on and they might 
treat you a little differently, but if you're, if you have a positive aspect or positive 
views of yourself then I mean that kinda that reflects on other people. 
-Steph (female) 
The youth described several approaches to exposing their sexuality. Some of these 
were very subtle, such that they identified themselves as a sexual minority without having 
to verbally communicate it. Examples of covert disclosure were wearing "queer gear", 
that is, lgbt positive paraphernalia such as rainbows or pink triangles, or behaving in a 
stereotypically gay or lesbian manner. 
People either get like gay tattoos and like ...wear gay bracelets and necklaces. 
Like, I wear those things to work too and umm. I think they know what it means, 
like I want them to know but I just don't want to have to tell them. ~Jen (female) 
Cause I know I don't walk straight at all. I don't act straight at all, like many of 
the gay people I know do? I'm very dramatically oriented, and I walk like a 
woman. -Derek (male) 
In addition, some of the youth engaged in more overt acts of disclosure to reveal 
their sexual identity, such as attending a culturally prescribed heterosexual event with 
their same-sex partner. In his interview, Kevin recounts his experience of attending his 
high school prom with his same-sex partner to challenge the exclusivity of the event. 
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Confrontation 
When faced with discrimination or harassment based on their sexual identity, or 
perceived sexual identity, many of the youth courageously confronted the perpetrators' 
behaviours. The youth reported utilizing various reactive confrontation styles, which 
ranged from humorous comebacks to threats toward the perpetrators, and were intended 
to inform their oppressors that abuse is intolerable. 
I've had pens thrown at me in class and I turn around and say something and just 
kinda laugh about it. I would just look at them and like "Real mature you guys, 
real mature, grow up" sort of thing, and then they have the nerve to ask me for 
their pen back and I say "no, I kinda needed a pen thanks " and I kept it. 
~ Dan (male) 
Basically, I told them to "Fuck off" and walked away and not talked to them ever 
again. I told them if they talk to me again, I will punch them in the face. 
-Jen (female) 
However, for some youth, confronting their perpetrator was not just reactive, but 
directive as well. For these youth, as illustrated by the quotes below, confrontation is a 
purposeful strategy used to directly and rationally engage with their oppressors. 
Basically confronting any problem that I've had about it, or any problem that's 
ever been brought upon me...Sometimes I talk to the people just talking like on 
neutral grounds... Ya, [making them aware of]things like we 're the same people, 
we 're people too. ~ Kyle (male) 
For example, there was this guy that used to work for me, and he was gay, and 
there were people leaving notes on his desk and stuff like that. "You're gay" umm, 
I don't know, just like "You should quit", "Fag" and stuff like that. And umm 
because I was the supervisor there I had a group meeting, like 200 people in this 
meeting, and I lectured them in this meeting and I said, "You will not, I said if I 
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catch any of these notes on any of these desks you will be fired immediately for 
harassment" and "I said you will not judge people on their sexual orientation ". 
And I made it clear that that they shouldn 't do that anywhere especially in a work 
place. -Keith (male) 
Education 
The majority of the youth in this study reported participating in educational efforts 
with heterosexuals, as well as other sexual minority youth, either to challenge 
misperceptions about same-sex sexuality, or to increase knowledge about the experience 
of growing up as a sexual minority. 
/ try to educate people a little more. Like when I tell them and if they are not okay 
it, they'll be like you know this and that, I won't try to change their minds but I 
won't you know let them go on false beliefs if they have any or anything like that. 
Like I won't try and you know change their minds or convert them or anything like 
that, but I'll try to educate them on what I know and they can you know choose 
whatever if they want to be okay with it after that. -Vanita (female) 
Now because of the things that I'm involved with like "Y & P" and stuff, I get the 
opportunity to talk to kids that are younger than me that are going through things 
that I went through, that they can ask me questions and because of some of those 
experiences I can answer them. You know, so it's kind of good in a way because a 
lot of the time when you come out and start talking to people you hear a lot of 
negative things, and I'm one of those people that had a lot of positive experiences 
towards it so it's kinda something different for them to hear. -Vanessa (female) 
In their interviews, the youth explicated some of the important issues individuals 
need to be informed of and detailed a number of creative approaches to education they 
engaged in, such as the use of analogies. 
Well educate people I guess. Like I said early on in school you know start 
educating people about like I don't know tendencies and it's okay to be different, 
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other than like sexually diverse, and not as well as you know multiculturally 
diverse, ethnically diverse. So that should probably be intertwined somewhere in 
it frequently. -Steph (female) 
I focus on educating people. So they 're asking stupid questions. They are usually 
willing to listen. I use like analogies to help people understand what I am talking 
about. ~ Shawna (female) 
One particular analogy, described by Shawna, is worth highlighting as it 
demonstrates the creative tools that the youth construct to educate others and facilitate 
their understanding. 
Ok like this is my pizza analogy right, k? This was for my parents, for my mom 
and my step-dad. They 're like a theory on choice and blah, blah, blah and 
whatever I say it's like a taste and compare it to your taste buds. So, we are all 
ordering pizza right, but I don't like green peppers, I would like green peppers if I 
could but then we could all have a pizza with green peppers on it, do you know 
what I'm saying. But, I don't like green peppers, it's just the way it is. Would you 
eat something you didn't like if it was socially acceptable just because everybody 
else would look at you and be like, no, because it's disgusting, so you know what 
I'm saying. I used that one with them. I'm like some people might think of the best 
food of the world that you love absolutely love and think of the worst food in the 
world that you absolutely hate, now imagine that they are the only two foods in 
the world, but the one that you absolutely hate is the only one that is socially 
acceptable to eat, what do you do. And my roommate, I asked her that question, 
she said I would get the food that you like and I wouldn 't tell anybody and I said 
so then you 'd be in the closet. The end. So I do analogies with people and it helps 




Although heterosexism remains an oppressive force in the lives of sexual 
minorities, due to the achievements of the lesbian and gay rights movement, it has 
become less pervasive over the past 40 years. The youth in this study recognized that 
attitudes toward sexual minorities have become more accepting, and they acknowledged 
that they have greater access to resources than the youth who have preceded them, thus 
their ability to resist heterosexism is greater. 
/ also know that times are changing and it is a lot easier for people to come out 
younger. -Keith (male) 
It just goes to show me that there are people out there, like there are really good 
people out there that don't care. It's a lot more accepting now than it was maybe 
10 years ago. -Dan (male) 
Embedded within the broader socio-cultural context, the implementation of a 
particular resistance strategy was most often contingent upon the micro (e.g., one's home) 
and meso (e.g., school) level contexts within which the strategy was utilized. From the 
youth's narratives, three related, but distinct, contextual conditions emerged, which 
reflected the cultural milieu as well as the immediate situational characteristics, and 
influenced the youth's decisions about engaging in resistance. 
Heterosexist Milieu 
Heterosexism is present in all aspects of the lives of sexual minority youth; 
however, due to changing societal attitudes toward sexual minorities, the degree to which 
it is expressed and/or tolerated depends upon the sub-culture and context that one is 
acting within. The youth recognized that their experiences with heterosexism may depend 
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upon where they live (e.g., rural versus urban settings), work, or go to school, and 
acknowledged that their ability to resist is often contingent upon the heterosexist milieu. 
When I went to school in Toronto, it's a lot more open to that sort of thing and I 
had a lot of gay, lesbian, bisexual people in my classes so it never really affected 
anything, it actually probably may made it easier for me to go to school. This year 
I'll be attending Lambton College in Sarnia and it's a very like straight-edged 
town so I think it may be a little more difficult. -Keith (male) 
What I admired and what made me understand kind of what life is in North 
America...I just saw it in all the people who just left their families and they're 
living on their own, they're struggling, and their families didn't talk to them and it 
just made me understand if this was back home, your parents would probably go 
and kill you, but here all they could do is just tell you get out of my house, you 
know, like, they can't really control you, or like limit you. ~Feedo (male) 
Perception of Threat 
The youth in this study recognized the importance of resisting heterosexism; 
however, they remained cautious about when, how, and where they resist it, to protect 
themselves from potential harm. The youth may assess a particular environment to be 
strongly shaped by heterosexism, and thus identify it as a potential threat to their 
emotional, psychological, and physical well-being. If the situation presents a risk to the 
youth's safety, they may opt to conceal their sexual identity within that particular 
situation to avoid harm. For example, in his interview Derek states that he is 'out' in all 
aspects of his life, including public places, however, he attempts to conceal his sexuality 
in his residential neighbourhood because he deems it unsafe. 
When I go out, regardless of what happens, I will still hold my partner's hand, 
kiss him, whatever, but sometimes there are times when I won't because I know 
that it could get us into big trouble...I mean I feel uncomfortable walking in my 
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neighbourhood, because I know so many people around who hate who I am. I 
grew up in a very bad neighbourhood, I live in one of the worse in the west end 
where there's a lot of bad stuff going on, umm and then there's my street smack 
dab in the middle.. .1 can not go out walking alone because I'm afraid that I'm 
going to get mugged or killed. ~Derek (male) 
Institutional Setting 
Although the heterosexist milieu and threats to personal safety affected whether 
the youth in this study decided to avoid or engage with the source of their oppression, the 
institutional setting further complicated the youth's decisions to resist heterosexism, 
particularly with regard to whether they disclosed or concealed their sexual identity. 
/ haven't told [my co-workers] yes and I haven't told them no, cause they actually 
didn 't ask me. If they ask me sure I'd tell them I don't really care you know what I 
mean, but if they're not going to ask I'm not going to tell. ~Dan (male) 
I just wouldn 't talk about it, you know, if somebody [at work] asked me if I had a 
boyfriend I would say ahh, no. I wouldn't lie about that but if I.. .1 guess, if, I don't 
know I never brought it up. I just I never talked about it if I heard other people 
talking about it I would just you know I wouldn't say anything, you know I would 
just be very quiet. -Vanita (female) 
/ never announced it, but if [co-workers] ask me I tell the truth that I'm gay. I 
don't know, I think it's gotten around to the point where everyone knows but 
nobody really talks about it. -Kevin (male) 
That 's the only place I am not out, is at work...umm, I don't care if they know and 
I'm sure they 've guessed that I'm gay, but I just don't talk about it. 
-Mandy (female) 
All of the youth reported disclosing their sexual identity to fellow students, co-
workers, administrators, etc. within employment and academic contexts they perceived to 
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be accepting of same-sex sexuality, and chose to conceal their sexuality within 
employment and academic settings that were deemed not to be accepting. Interestingly, it 
was only within employment situations that they did not view the concealment of their 
sexuality as 'hiding'. The youth reported they would not deny they were a sexual 
minority if asked directly, but they would engage in efforts to make it publicly known. 
They most often rationalized their actions by stating that they separated their personal life 
from their work. 
In both the school and work environments the youth appraised the potential threat 
of disclosure; however, the perceived threat pertained to safety, when considered in the 
context of school, and employment status, when considered in the context of work. When 
the threat was high, the youth concealed their sexuality, whereas in non-threatening 
environments, they would disclose their sexual minority status. For one youth in 
particular, the threat appraisal was quite complicated as her personal residence and place 
of employment existed within the context of another's person's working environment. 
Because Sarah has a physical disability, she has support workers who provide her with 
assistance in her home. Due to barriers accessing places of employment, Sarah has 
previously worked from home employed by a member of her extended family. She 
reported in her interview being cautious about disclosing her sexuality to her support 
workers in fear that she would be asked to leave her supported living environment and her 
sexuality would be revealed to her family. 
/ didn 't so, they were like well why would you lie about where you were ? And then 
I kinda of, well I don't know, and then I kinda sat back because I was so scared 
that I was going to get kicked out of this program because these people do my 
personal care everyday. But I'm thinking they're going to say, "I'm not 
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comfortable doing her personal care because she's a lesbian or I don't know if 
she likes me so I'm not comfortable" so I was scared of that. -Sarah (female) 
Furthermore, the institutional setting influenced the type of strategies that the 
youth employed, as well as the manner in which the strategies were implemented. The 
youth reported being less likely to overtly resist heterosexism at work than at school, and 
were cognizant of the need to conduct themselves in a professional manner (e.g., file a 
grievance with the manager versus telling a co-worker off). 
At work I don't like change who I am; I just don't tell them that I am gay.... Umm, 
at school I tell guys to fuck off and they're jerks. ~Jen (female) 
It wasn 't like high school anymore, it was kind of a flash that I realized that you 
can't always be out there and proud you know. It wasn't like high school, I 
couldn't protest by wearing T-shirts or something...I'm in business where you 
know, you're in an office kind of thing, and you still have to retain being 




The youth's narratives consistently alluded to a dynamic process of constructing 
an identity inclusive of their same-sex sexuality. The integration of the youth's sexuality 
into their self-concept and the degree of acceptance of it, appeared to moderate their 
ability to resist heterosexism such that the more comfortable they were with their 
sexuality, the greater ease they felt in resisting. 
/ don't closet myself as much anymore now that I am sure of who I am, and my 
sexual identity. -Vanita (female) 
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The way I see it I'm comfortable with myself, if anybody else has a problem with it 
they can either talk to me about it. I have no problem talking about my sexuality at 
all with anybody, I'm very willing to help other people understand homosexuality. 
-Kyle (male) 
Although Katie was the only interviewee to speak to the impact of maturation, it 
was evident from the youth's narratives that in addition to the specific developmental 
process of identity formation, maturation affected the youth's resistance against 
heterosexism. 
I guess when you 're young and there's really nothing you can do, you 're kinda 
and pretty much you 're only thinking of yourself. Ya I don't think people start 
thinking about the big picture until they get a little older. -Katie (female) 
Specifically, the younger interviewees tended to be more impulsive in their resistance and 
seemed to focused more on the immediate context wherein they experienced 
heterosexism; whereas, the older interviewees' resistance appeared to be directed towards 
addressing the immediate circumstances surrounding their experience of heterosexism as 
well as the broader social structures that support it. For example, Kaitlyn (15 years old), 
upon hearing one of her teachers tell her high school class that all homosexuals go to hell, 
threw a chair at her teacher and told him to "fuck off. In contrast, Shawna (24 years old), 
often engaged in educational efforts with individuals who espoused heterosexist beliefs 
about sexual minorities. 
In contrast to the aforementioned developmental processes, individual differences 
in personality traits influenced the ease and manner with which they resisted. Youth who 
were extraverted reported being more comfortable with confronting heterosexism and 
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were much more public in their resistance, whereas, youth who described themselves as 
introverted found it difficult to openly participate in resistance efforts. 
But like, was there like most people would not even say anything like they would 
just take it, oh, I can't, (laughing) I never can. I think it's just me, I've never been 
able, I'm just not passive at all. -Vanessa (female) 
/ always have a hard time because I am shy. -Mandy (female) 
The youth's sex and gender did not appear to have impacted their resistance of 
heterosexism, nor did it affect the manner by which they performed the various resistance 
strategies. However, the youth did report differential experiences of heterosexism based 
upon their sex. Specifically, male youth who publicly identified as gay or bisexual were 
more often targets of physical violence and verbal aggression perpetrated by heterosexual 
male youth. Many of the male interviewees reported experiencing multiple incidents of 
physical and/or verbal aggression by their heterosexual male peers within the context of 
school and the community. For example, while waiting for his friends at the mall, Kyle 
was harassed because of his sexuality by three male youth unknown to him, and this 
harassment ended with Kyle being punched in the face by one of the youth. Therefore, 
sex may have an indirect influence on male sexual minority youth's resistance such that 
the degree to which heterosexism is expressed and tolerated within a particular context 
and the associated threat of physical danger may make male sexual minority youth more 
cautious about when and where they engage in public displays of resistance such as 
disclosure. 
The youth's narratives did not reveal consistent findings of the interlocking effects 
of heterosexism and racism on sexual minority youth's resistance. However, the male 
interviewees who were also visible minorities alluded to difficulties identifying as a 
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sexual minority to members of their ethnic group, particularly adults. For example, Feedo 
recounted a story of harassment by a cab driver who was also an immigrant from Egypt. 
He explained that one night he was being driven home in a cab and the cab driver began 
yelling at him about his perceived sexuality. Distressed by the situation, Feedo removed 
himself from the cab and began to walk down the street. The cab driver followed him for 
10 minutes on foot continuing to berate him about his sexuality. Thus, it is quite plausible 
that sexual minority youth's resistance may be influenced by their ethnic identity as well 
as the ethnic identity of the perpetrator. Unfortunately, the findings from the current study 
are not able to further clarify the relationship between heterosexism and ethnicity on 
sexual minority youth's resistance. 
Beliefs about Heterosexism 
I think that there are two different types of people when it comes to heterosexism. I 
think there's the type of people that do it because they are not educated and 
because that's what their family taught them and stuff. I think those people in 
some little way shape or form are always willing to at some point in time of their 
life, whether they are 80 or tomorrow, is going to hear someone, you know, and 
they're going to learn and stop. And then there's the type of person that's just, you 
know, they're generally those people [who discriminate] - it's not just the LGBT 
community it's everyone. -Vanessa (female) 
Throughout the narratives, the youth described their personal beliefs about the 
causes of prejudice towards sexual minorities. Specifically, they constructed causal 
attributions regarding heterosexism, which either placed the root of heterosexism within 
the individual, reflecting personal prejudicial attitudes and beliefs toward sexual 
minorities, or within society, reflecting general socialization processes that occur within 
an ideological system that denigrates sexual minorities. Upon encountering an individual 
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with prejudicial attitudes and beliefs about sexual minorities, the youth insightfully 
assessed whether the individual's endorsement of heterosexism was derived from the 
broader ideological system, and thus deemed mutable, or was a reflection of an inherent 
bigotry within the individual, and thus perceived as immutable. 
When I came out my mom said to me that life would be harder because not 
everyone accepts it. That some people for homosexuals that they don't agree with 
it and I shouldn 't waste my time trying to change their minds because a lot of 
people are stubborn so. -Kevin (male) 
If somebody does say something it really doesn 't bother me. Like, I don't take it as 
like an insult, I just think people are like, whatever are just being ignorant. You 
know what I mean? -Mandy (female) 
The youth's perceptions of the mutability of heterosexism influenced the 
resistance strategies that they utilized, such that the youth who viewed heterosexism as 
individually motivated and immutable, employed forms of resistance that minimized the 
impact of heterosexism upon their lives (such as dismissal, reframing, and focusing on the 
positive), but did not seek to change the beliefs or actions of others. 
Ya they don't know what makes a person gay so they're using different ways to try 
to understand it themselves. Say it's either calling them names or anything, but 
still it's a way of understanding in their own sense. They don't know what to do 
with it, they don't know how to accept it so, they're just expressing themselves in a 
way they feel fine and in a way they were taught and how they were brought up. 
-Kyle (male) 
/ mean it [educating him] didn't totally work he still has his doubts but it's not his 
fault, it's just how he was raised, umm, he is a little more understanding and open 
to the idea now though. Ahh, but he's not fully okay with it but I mean he's come a 
long way. -Vanita (female) 
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In contrast, when heterosexist attitudes and actions were believed to be derived 
from a broader ideological system and thus deemed mutable, the youth participated in 
resistance strategies aimed at changing the individual's beliefs, such as purposeful 
confrontation, disclosure, and education. 
Social Facilitation 
To know that there are people out there that are gonna, that are gonna stand for 
their rights and protect you as a minority. That means a lot. -Keith (male) 
/ was raised that way, like my mom is picket central you know, like we had picket 
signs in our basement that were just ready for paint you know like. It was the only 
kind of sign issue. She always had to find a issue, kind of thing so when things, 
like that it was natural for me to participate I guess. -Vanessa (female) 
The youth described social influences that nurtured their ability to resist 
heterosexism. The youth's participation in resistance was facilitated by individuals in 
their lives who provided resources for the youth to draw upon to counter heterosexism 
and thereby reduce the impact of this oppression upon their lives. In addition, the youth 
identified individuals within their social milieu, who inspired them to stand up for 
themselves and what they believed, by modeling this behaviour in their own lives. 
I just think talking about Ellen DeGeneres. She's pretty inspirational, she's you 
know had to deal with a lot of different issues involving her work and she came 
out on television and you know if she could do it like what's the big deal she's a 
huge star. -Jessica (female) 
Well growing up, I mean my mom, like she was a single mom and I mean like she 
could have said she was still married to my dad and stuff but she didn 't. She's 
always been a very positive role model in my life. And then my cousin, my cousin 
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Rita's been gay for like a long time too, so it's kinda like she never really hid it 
from anybody and like she's like if you don't like it so what. So I've always had a 
lot of like very inspirational people who've come through my life, so I guess I just 
take it from them. ~Steph (female) 
Consequences 
Throughout their narratives, the youth identified important psychological and 
social benefits that they derived from the process of resisting heterosexism within their 
lives. Before discussing the incurred benefits of resistance, I feel that it is important to 
acknowledge that resisting heterosexism does not always yield positive outcomes; as was 
noted in the qualitative findings of the current study, resistance can lead to further 
experiences of oppression. For example, youth may become a target for harassment once 
they have disclosed their sexual identity to their peers or experience retaliatory actions 
from a perpetrator after they have confronted him/her. I have chosen to focus my analysis 
on the potential positive outcomes resulting from resistance, as there is more than 
sufficient literature documenting the victimization of sexual minority youth. 
Psychological Benefits 
Personal Development 
The experience of maturing within a heterosexist environment facilitated the 
personal development of sexual minority youth, through the process of resistance. In 
particular, the youth in this study reported developing intrapersonal intelligence, 
achieving a greater sense of self, becoming more accepting of diversity, cultivating their 
inner strength and gaining a sense of freedom to be themselves, in spite of their 
stigmatized identity, through disclosure. 
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It just, you know made me grow as a person cause I understood how certain 
people can respond and how you deal with that as a person, you don't really take 
it personally cause you know you aren 't doing anything wrong. ~Vanita (female) 
/ think there's certain types where they just come out of the womb and said "I'm 
queer, I'm gay whatever" and they deal with it. You know they've known right 
from the start that they were, but like so many other people have to go through 
experiences and go through all the questions and all the "Am I? " you know 
"What are these feelings?". Like I had to go through, like to go through all that 
and to actually know that that's who you are and that's who you feel comfortable 
with being is actually, to actually feel that, it's just like, one big advantage is 
knowing who you are. How many people go through this life not even knowing 
themselves and wanting to know other people...Sexual minority people are really 
comfortable and with experience they know. So many people go through life not 
knowing anything at all, and that's an advantage to actually know that. 
~Sarah (female) 
If you 're a minority, by any means. ..and you 're an outcast, and then people start 
discriminating against you, and really putting you down, you really understand 
how it is, and how bad it is, and it makes you really a better person, it really does, 
like, I will never be racist. I will probably never be anything like that, not because 
I you know I like all races or whatever, it's just because I know what it is to be 
the, you know the black sheep of the whole group, that it just, it never makes you 
do it to another person, it really does. ~Feedo (male) 
Well, umm, being as out as I am and who I am being a gay teen I know that 
negativity is always going to be there. I mean it's not something I should have to 
deal with but it's something I'm going to have to. On a just a general basis 
because it's always going to be there, like the really bad stuff I try to get rid of 
but, I mean I've learn to deal with the negative stuff and in the end it's made me a 
stronger person because I've been through so much and I've still gotten over it 
and I'm still here today. So I've learned how to deal with all the negative things 
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that people say. Mind you after a while it does wear you down, and then you break 
down but then, I'm just stronger the next time. -Derek (male) 
Ya, so once you tell people it's like more of your, more of the weight on your 




Unique interpersonal benefits, within peer and familial relationships, were 
achieved by the youth by resisting heterosexism through the process of disclosure. In 
contrast to experiences of peer rejection, many of the youth reported a greater degree of 
closeness with, and acceptance from the friends and family members who remained in 
their lives after they disclosed their sexual identity. 
Some of my straight friends that know about me, umm, it actually brought us 
closer because I could actually be myself. -Dan (male) 
/ have a surprisingly very big support group which I never thought that I would 
have. When I first came out it started with my mother, which was so hard, I mean I 
read so many resources that say you should probably come out to a friend first 
because a parent would be too hard at the very first time, for it being your first 
person to come out to. But I mean in the end having a family member know first, 
especially one that you really trust, like I really trusted my mom was a big help 
because when I came home she'd be there to help me. -Derek (male) 
Sense of Community 
Despite the lack of institutional structures that foster a sense of community for 
sexual minority youth within the particular locale of this study, the youth reported forging 
a community of their own, which offered them a sense of belonging and a strong social 
network from which they could derive social support and advocacy. 
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Oh, we're so much fun, I think so, I think because especially in youth umm, we 
already have issues that everybody else has to deal with you know, we already 
have that stuff, so the fact that we have, you know it's like a special little group, 
the fact that we have that extra special thing, you know, we can relate to each 
other. -Vanessa (female) 
/ like being with like my friends that are gay and it's more like a family, as like a 
second family that is like being friends like even though you all like hate each 
other and want to kill each other, like 50% of the time like, if something happened 
that was really bad to like somebody that even you hated even though they are 
gay, you'd probably like stick up for them anyway. Just cause you are all like in a 
gay family. -Jen (female) 
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CHAPTER V: A MODEL OF RESISTANCE 
/ have a friend of mine who is very loud and proud and just really does not care 
and he gets it a lot because he is a guy and it's at some times obvious to guys, he 
is very feminine but he just doesn 't care, he's him and I love it. And then I have 
some friends that their parents don't know, half of their friends don't know, you 
would never know that they were gay unless you asked them kinda thing. I guess it 
depends on where you grow up and who you know and what experiences you had. 
I don't really, I know me kinda thing, you'd have to ask them. -Vanessa (female) 
Chapter Overview 
By inviting sexual minority youth to speak about their experiences of 
heterosexism and the manner in which they negotiated its impact on their lives, we were 
able to construct a theoretical model of resistance that reflects the lived experiences of 
these youth, and incorporates the largely unacknowledged insight they possess. All of the 
youth who participated in the current study reported experiencing various forms of 
heterosexism, albeit to differential degrees, thus the proposed model of resistance reflects 
the diversity of their experiences with heterosexism and the qualifying conditions which 
gave rise to their resistance. 
In this chapter, I will advance the model of resistance by first interpreting the 
relationships among the themes that emerged from the qualitative data, and then by 
situating the grounded model within the current social psychological literature on coping 
with stigma, in an effort to understand how sexual minority's resistance relates to existing 
theories of coping with stigma. I will then draw upon the findings from the current study 
and the relevant literature presented to delineate the meaning ascribed to the construct of 
resisting heterosexism. Finally, I will conclude this chapter by presenting the strengths 
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and limitations of the current study and offering ideas for future research which will 
further our understanding of the ways in which sexual minority youth resist heterosexism. 
The Grounded Model of Resistance 
Resistance is Culturally Situated 
Oppression and resistance occur within the broader socio-political context that is 
shaped by historical changes in attitudes toward and beliefs about sexuality. Although 
heterosexism is still pervasive in the lives of sexual minority youth, such that they 
experience discrimination, harassment, violence and stigmatization based upon their 
sexual identity, the achievements of the lgbt rights movements have lessened the extent to 
which sexual minority youth in today's society experience heterosexism, and have 
increased access to resources these youth can utilize for resistance. 
Due to changing norms about same-sex sexuality, the extent to which 
heterosexism is experienced depends upon the degree to which it is expressed and/or 
tolerated within a particular context or individual. Therefore, sexual minority youth must 
continually assess the heterosexist climate of each new situation they encounter and 
attempt to infer the heterosexist attitudes of each new person they interact with, to decide 
whether resistance is required and if so, how they will resist. 
However, because heterosexist ideology is so embedded within the fabric of North 
American culture, acts of oppression based upon this ideology are often committed in 
such an insidious manner that the young targets of these attacks do not recognize they 
have been victimized. For example, before reading the definition of heterosexism 
provided to the youth prior to their interview, many of them were unaware that ignoring 
sexual minority concerns, and not acknowledging the existence of sexual minorities are in 
fact manifestations of heterosexism. Thus, these youth did not take action to resist 
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heterosexism in these circumstances. Furthermore, many of the youth recalled having 
negative interpersonal experiences but reported not being sure as to whether such 
experiences were due to their sexual identity status or some other factor. When these 
situations did occur, the youth were often left confused and frustrated, and because they 
were unable to identify that heterosexism was at the root of their conflict, they were 
unable to engage in resistance against it. Therefore, sexual minority youth must first 
become consciously aware that they have encountered heterosexism, before they are to 
resist it. 
Encountering heterosexism may involve a direct personal experience with 
heterosexism, such as Feedo being discriminated at work for discussing his husband, or 
an indirect personal experience, such as Dan being told jokes about sexual minorities by 
individuals who were unaware of his sexual identity status. However, there are other 
ways in which sexual minority youth may encounter heterosexism. They may witness 
other youth who identify as a sexual minority, or who are perceived to possess a same-sex 
sexual identity being victimized, such as Sarah observing a fellow student being harassed 
at school because he is gay. 
Encountering heterosexism may also entail the anticipation of experienced 
oppression. Such expectations may be based upon the youth's previous experiences, such 
as Derek's concern over people's reactions to him walking down the street holding his 
partner's hand, or based upon information garnered from general societal beliefs about 
the experiences of sexual minorities, such as Jessica's concern over whether her friends 
will reject her if she discloses her sexuality identity to them. All of these 'encounters' 
enable sexual minority youth to become aware of the presence of heterosexism in their 
lives, as well as offer opportunities for these youth to engage in resistance. 
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Resistance Arises out of Perceived Injustice 
Identifying that one has been, or potentially could be, a victim of heterosexism 
may begin the process of resistance, but it is the youth's specific reading of their 
experience and subsequent emotional responses to it, that enables them to participate in 
resistance. If sexual minority youth believe they are deserving of differential treatment 
and accept negative societal valuations of their sexuality identity, it is reasonable to argue 
that they may fall victim to what scholars have referred to as 'internalized heterosexism'. 
Internalized heterosexism, although differentially defined, in general refers to sexual 
minorities believing in, and acting in accordance with, the dominant stereotypes about 
their group (Herek, Chopp, & Strohl, 2007). Although the term internalized heterosexism 
is rarely referred to within the current psychological research on sexual minority youth, 
the almost exclusive focus on the negative emotional, psychological, and social 
consequences of heterosexism on these youth within this specific literature may actually 
reflect a broad study of this particular phenomenon rather than a general investigation of 
the experiences of sexual minority youth. 
However, as demonstrated in the findings of the current study, if sexual minority 
youth are able to situate the source of their oppression outside themselves and within the 
inequalities that exist for them within society, as well as get in touch with emotions such 
as anger and indignation that arise from experiencing injustice, they are then 
psychologically and emotionally in a position to engage in resistance. Perhaps 
experiencing a sense of injustice distinguishes between sexual minority youth who 
internalize heterosexism and those youth who are able to resist it. 
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Resistance is Goal Oriented 
A sense of injustice enables sexual minority youth to resist heterosexism and the 
resistance strategies they utilize reflect both the expression of heterosexism they have 
experienced, and their desired goals in a given situation. Thus, sexual minority youth will 
select one or more strategies from their repertoire of intrapersonal and interpersonal forms 
of resistance in an effort to either minimize the negative psychological, emotional, 
physical, and social consequences of oppression, to ameliorate negative evaluations of 
their sexual identity and/or to directly challenge heterosexism in an attempt to create 
social change. 
If sexual minority youth anticipate that a particular situation or individual puts 
them at risk for experiencing heterosexism, they may attempt to evade harm by avoiding 
such situations or individuals, or if avoidance is not possible, they may attempt to conceal 
their sexual identity. If they are unable to conceal their identity or avoid the situation or 
individual, they may decide to implement cognitive strategies that minimize the harmful 
psychological and emotional consequences of heterosexism such as dismissing the 
incident and/or focusing on the more positive aspects of their lives, or reframing the 
negative experience into something positive. 
In an effort to counter the stigmatization of their sexuality, sexual minority youth 
may work to reconstruct their sexual identity into one that is of value and self-affirming. 
One way in which they can do this is through reclamation, that is, the process of rejecting 
the negative associations socially ascribed to their sexual identity and associating it with 
characteristics of positive value. In an attempt to foster and maintain their positive 
identity, these youth may seek out others who affirm their identity through acceptance 
and identification with other sexual minorities. 
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Furthermore, when faced with heterosexism, sexual minority youth may feel a 
sense of responsibility to engage in social change efforts in an attempt to create a more 
accepting society for present and future generations of sexual minority youth. Efforts to 
incite social change may involve advocacy for other sexual minority youth, direct 
confrontation of heterosexism, education, challenging stereotypes and countering the 
invisibility of sexual minorities through personal disclosure. 
Resistance as a Dimensional Phenomenon 
The resistance strategies represent the ways in which sexual minority youth 
intrapersonally and interpersonally effectively negotiate living in a society that is shaped 
by heterosexism. However, the enactment of these forms of resistance has broader socio-
political consequences as well. If conceptualized as a continuum of resistance, the nine 
resistance strategies - avoidance, dismissal, focusing on the positive, reframing, 
reclamation, social support, disclosure, confrontation, and education—have differential 
consequences for creating social change. One pole of the continuum represents 
intrapersonal strategies that aid the youth's survival of oppression, but have less impact 
on changing the existing inequalities for sexual minorities. The opposite pole of the 
continuum represents interpersonal strategies that are highly political in nature and are 
purposefully employed in an attempt to bring about social change. 
At the intrapersonal pole of the continuum, 'avoidance' is a strategy that 
represents the youth's attempts to avoid situations or individuals that put the youth at risk 
for psychological, emotional, and physical harm. This behavioural strategy serves an 
extremely important protective function, but has minimal impact on changing the status 
quo. Moving along the continuum, 'dismissal', 'focusing on the positive' and 'reframing' 
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represent cognitive tactics whereby the youth minimize the impact of their oppressive 
experiences on their psychological and emotional well-being. Reclamation is another 
cognitive strategy whereby the youth challenge their stigmatized identity by 
reconstructing their sexual identity into one of positive value. All of these cognitive 
strategies are important to social change efforts in that they assist sexual minority youth 
in countering the internalization of their oppression. 
Although 'refraining' and 'reclamation' are intrapersonal strategies, over time 
they can evolve into interpersonal strategies if the straight and sexual minority 
communities adopt the outcomes of reframing and reclaiming. For example, if the sexual 
minority community collectively reclaims some aspect of their sexuality that is socially 
devalued, then the act of reclamation becomes an interpersonal strategy that has 
significant power for social change, especially if the particular aspect of same-sex 
sexuality becomes positively valued within the straight community. 
Social support is the first interpersonal strategy along the continuum, and this 
form of resistance has both a survival function and a political function. Social support can 
act as a buffer to experiences of heterosexism, but it can also involve acts of collective 
resistance whereby the youth unite with one another in the struggle against their 
subordination. Disclosure is a highly political act in that it directly challenges the 
invisibility of sexual minorities. Confrontation, whether it is reactive or purposeful, 
represents a public act of challenging heterosexism, and thus demonstrates to individuals 
who hold heterosexist attitudes and behave negatively towards sexual minorities that their 
thoughts and actions are unacceptable. Finally, at the opposite pole of the continuum is 
'education', which reflects the youth's purposeful attempt to bring about social change 
through education. 
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Resistance as a Dynamic Process 
The relationship between the desire to resist heterosexism and the act of resistance 
itself is influenced by contextual, intrapersonal and interpersonal factors. Although the 
heterosexist milieu reflects the degree to which heterosexism is expressed and/or tolerated 
within a particular context, the perception of threat to the youth's psychological, 
emotional, and physical well-being determines the types of resistance strategies the youth 
will implement. If the threat of personal harm is great, the youth may engage in strategies 
that seek to minimize such harm, such as identity concealment or avoidance. If the threat 
is low, they may decide to engage with the source of their oppression through, for 
example, confrontation or education. 
Moreover, heterosexism threatens the youth's social and economic resources; the 
youth could potentially lose their support network if their peers are not accepting of their 
sexuality, or be passed over for promotions within their places employment due to 
discrimination. Therefore, institutional settings such as school and work present further 
complications to resistance as they offer additional risk to one's well-being. Thus, the 
youth's decision to disclose their sexual identity is more complex and heavily depends on 
whether individuals within these settings such as co-workers or fellow students are 
accepting of same-sex sexuality. It is important to consider, though, that in most 
circumstances the number of students attending a given academic setting is greater than 
the number of employees within a particular work environment; thus, within academic 
contexts sexual minority youth may have greater access to social resources to support 
their resistance. Perhaps this differential access to social resources explains why sexual 
minority youth tend to be publicly 'out' more so at school than at work. 
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Interestingly, it was only within the work environment that the youth did not view 
concealing their sexual identity as 'hiding'. They rationalized the non-disclosure of their 
sexuality as keeping their personal lives and their work lives separate. Perhaps this 
rationalization reflects cognitive dissonance occurring within the youth. If the youth 
believe it is important to be open about their sexuality, as the majority of the youth did in 
this study, then those youth who conceal their sexual identity at work are acting in 
conflict with this belief. Rationalizing that work is not an appropriate place to discuss 
one's personal life would then diminish the tension arising from this conflict. 
Although the rationalization that one should separate his/her personal life from 
his/her place of employment is contrary to the reality of the workplace, where the 
majority of heterosexuals do engage in conversations pertaining to their personal lives, it 
is not surprising that sexual minority youth would adopt such a rationalization. The 
separation of public and private spheres is a discourse that currently exits within North 
American culture and is used to maintain women in subordinate positions within the 
workforce and to perpetuate the invisibility of sexual minorities within the employment 
context. Embracing the public-private split rhetoric may assist the youth in reducing their 
internal conflict regarding disclosure of their same-sex sexuality and protect them from 
potential experiences of harassment and discrimination; it also serves to ensure that 
sexual minorities and their concerns remain invisible within organizational settings. 
The institutional setting further shapes the youth's resistance by influencing the 
manner in which resistance is implemented. Resistance within academic settings varies, 
but is often reactive and confrontational, whereas resistance within employment settings 
is most often employed in a professional manner and occasionally involved established 
channels for dealing with complaints, such as filing a grievance with a manager. It is 
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important to note, that only a few youth in the study reported utilizing formal grievance 
procedures, and those that did, found them to be ineffective. Perhaps the limited 
utilization of formal grievance procedures reflects sexual minority youth's lack of 
confidence in institutional structures to support them against discrimination. 
Intrapersonal factors that influence acts of resistance include individual 
differences among the youth in maturation, self-acceptance of their sexuality, and 
personality. The cognitive and behavioural maturity of the youth affect the forms of 
resistance utilized and the manner in which they are implemented, such that as the youth 
mature, they tend to become less impulsive in their resistance and tend to give greater 
consideration to the broader social structures that perpetuate heterosexism. In addition, 
the degree to which the youth accept their sexual minority identity facilitates resistance 
such that as the youth become more comfortable with their sexuality, they tend to engage 
in more overt forms of resistance such as disclosure and education. The youth's 
personality, specifically whether they are introverted or extroverted, influences the 
manner by which resistance is enacted; youth who are extroverted appear to be more 
likely to engage in overt and confrontational forms of resistance such as public disclosure 
of their sexuality and direct confrontation respectively, whereas youth who are introverted 
are more likely to engage in subtle and less confrontational forms resistance, such as 
using humour. 
All of the youth presented causal attributions about individuals' prejudicial 
attitudes toward and beliefs about sexual minorities that they rooted either within 
individual tendencies or societal socialization processes. The differential origins of these 
attitudes and beliefs are related to the youth's perceptions of the mutability of 
heterosexism, such that individual tendencies were deemed immutable, whereas, attitudes 
95 
and beliefs derived form broader socialization processes were seen as mutable. The 
perceived mutability of an individual's endorsement of heterosexism influences the ways 
in which sexual minority youth respond to him/her, such that if his/her attitudes and 
beliefs are deemed immutable, the youth engage in avoidance or cognitive strategies to 
minimize the negative impact of their heterosexist behaviour, but do not attempt to 
change the way the individual thinks about sexual minorities, whereas, if his/her attitudes 
and beliefs are deemed mutable, the youth may implement strategies in an effort to 
change the individual's beliefs and behaviour such as education. 
Finally, sexual minority youth's resistance is fostered by individuals within their 
social network who provide them with social support. Within this study, social support 
facilitated resistance in a number of ways. Social support functioned as a buffer against 
the negative impact heterosexism has on the youth's emotional and psychological well-
being by providing the youth with a source of acceptance of their sexuality and by 
fulfilling their need for identification with other sexual minorities. Also, adults who 
identified as lgbt offered instrumental support to the youth by providing them with 
information about their experiences as sexual minorities, modeling resistance in their own 
lives, and assisting the youth in navigating the development of their sexuality. In addition, 
social support functions as a means of collective resistance when heterosexual and sexual 
minority youth and adults unite in efforts to resist heterosexism, such as advocating for 
the rights of sexual minority youth. 
Positive Outcomes of Resistance 
The act of facing and overcoming adversity through the process of resistance 
nurtures important intrapersonal developments within sexual minority youth. In 
particular, the youth in this study reported developing intrapersonal intelligence, 
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achieving a greater sense of self, becoming more accepting of diversity, cultivating their 
inner strength and gaining a sense of freedom to be themselves, in spite of, or more 
accurately because of, their stigmatized identity. 
Furthermore, resistance through disclosure and social support yields critical social 
developments among sexual minorities and their heterosexual peers and families. 
In contrast to experiences of peer rejection, many of the youth reported a greater degree 
of closeness with, and acceptance from the friends and family members who remained in 
their lives after they disclosed their sexual identity. In addition, providing and receiving 
social support fosters a sense of community among sexual minority youth which 
functions to unite the younger generation of sexual minorities. 
The Relationship Between Resistance and Coping with Stigma 
Similar to the research conducted on sexual minority youth, the social 
psychological literature on stigma has traditionally focused on the harm that prejudice 
inflicts upon stigmatized individuals, rather than on the ways in which these individuals 
successfully cope with prejudice (Miller, 2006). However, the combination of empirical 
findings demonstrating that stigmatized individuals do in fact mitigate the negative 
effects of prejudice on their well-being and a recently formed interest in studying the 
perspective of stigmatized people, has lead stigma researchers to begin to explore the 
ways in which stigmatized individuals cope with prejudice (Miller). Conceptualizing 
prejudice and discrimination as potential stressful events in the lives of those stigmatized, 
some stigma researchers have utilized theoretical models developed within the general 
stress and coping literature as a framework by which to study and theorize about the ways 
in which individuals respond to being targets of prejudice and discrimination (Major & 
O'Brien, 2005; Mallet & Swim, 2005; Miller; Miller & Kaiser, 2001). 
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Utilizing stress and coping theories as a framework to further advance the 
proposed model of resistance appears appropriate as the resistance model shares many 
commonalities with these theories. Therefore, using coping with stigma models put forth 
by Major and O'Brien (2005), Mallet and Swim (2005), Miller (2006) and Miller and 
Kaiser (2001), I will integrate theories of stress and coping into the proposed model of 
resistance and discuss how the model of resistance developed in the current study furthers 
our understanding of how stigmatized people respond to prejudice and discrimination. 
Theoretical Models of Coping with Stigma 
There are three theoretical models of coping with stigma that are most relevant to 
the proposed model of resistance. First, Miller's (2006) and Miller and Kaiser's (2001) 
theory on coping with stigma provides a comprehensive model by which to understand 
the social and psychological processes that are underlying sexual minority youth's 
resistance. Drawing upon general theories of stress and coping (Compas, Connor-Smith, 
Saltzman, Thompsen, & Wadsworth, 2001; Lazarus & Folkman, 1984), Miller proposes 
that coping with stigma involves three major components: appraisals of stigma-related 
stressors, coping responses, and related to both appraisals and coping, the identification of 
prejudice as the source of the stressor. 
Second, Major and O'Brien's (2005) identity threat model offers additional 
understanding of the social and psychological processes that occur when stigma threatens 
youth's same-sex sexual identity. Their model integrates the transactional model of stress 
and coping (Larzarus & Folkman, 1984) with identity threat models of stigma (Crocker, 
Major & Steele, 1998) and posits that situational cues, collective representations of one's 
stigma status, and personal beliefs and motives shape appraisals of stigma-relevant 
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stressors. If the stigma-relevant event induces identity threat, then coping strategies are 
implemented in an attempt at threat reduction (Major & O'Brien). 
Third, Mallett and Swim's (2005) application of Aspinwall and Taylor's (1997) 
model of proactive coping to discrimination provides additional insight into the 
psychological processes that occur when sexual minority youth anticipate encountering 
some form of heterosexism, and thus engage in efforts to reduce or eliminate 
experiencing heterosexism before or during such an encounter. Proactive coping involves 
efforts undertaken in advance of a potentially stressful event to prevent it or to modify the 
form of it before it actually occurs or has been fully defined (Aspinwall & Taylor). 
Proactive coping involves the accumulation of resources and skills that are not intended 
to address any one particular potential stressor, but are designed to prepare oneself in 
general given the recognition that stressors do occur (Aspinwall & Taylor). Proactive 
coping involves five interrelated stages: the accumulation of resources; the recognition of 
potential stressors; initial appraisals; preliminary coping, and the elicitation and use of 
feedback (Aspinwall & Taylor). However, Mallet and Taylor only focus on the initial 
appraisal and preliminary coping stages in their application of the proactive coping 
model. 
Integrating Coping with Stigma Models into the Model of Resistance 
In the following sections, I will compare the aforementioned models of coping 
with stigma with the model of resistance. Although these models differ in many respects, 
they all involve some form of appraisal process of whether a particular stigma-related 
event is stressful, and propose a range of coping responses that are initiated to deal with 
stress. Thus, I will first discuss the appraisal process and how it relates to sexual minority 
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youth's resistance, and then I will relate the coping components of these models to the 
resistance strategies identified by the youth in the current study. 
Appraisals of Stigma-related Stressors 
Stress is defined as any event in which environmental or internal demands tax or 
exceed the adaptive resources of an individual (Lazarus & Folkman, 1984). Thus, when 
an individual encounters a potential stressor they engage in two sequentially linked 
cognitive processes: a primary appraisal which involves an assessment of the seriousness 
of the demand imposed by the stressor, and a secondary appraisal which involves an 
assessment as to whether one has the available resources to cope with the particular 
demand (Lazarus & Folkman, 1984). A stress response occurs only if the individual 
perceives a self-relevant threat, and also believes that he or she does not have the 
resources to cope with the threat (Lazarus & Folkman, 1984). 
Primary Appraisals. Crocker et al. (1998) purport that stigmatization occurs when 
an individual possesses or is perceived to possess "some attribute or characteristic that 
conveys a social identity that is devalued in a particular context" (p, 505). Stigma can 
induce stress because people possess stereotyped expectancies about individuals based 
upon their stigma, hold prejudicial attitudes towards stigmatized people and behave in a 
discriminatory manner towards stigmatized individuals (Miller, 2006). Thus, stigma-
induced identity threat occurs when an individual appraises demands imposed by a 
stigma-relevant stressor as potentially harmful to his or her social identity, and as 
exceeding is/her resources to cope with such demands (Major & O'Brien, 2005). 
Given that prejudice cannot always be directly observed, there is considerable 
ambiguity as to whether the stress that one feels is a result of one's stigmatized status, or 
some other factor. Thus, a third component of the appraisal process is an assessment of 
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whether the source of a threat is related to or caused by a person's stigmatized status 
(Major & O'Brien, 2005; Miller, 2006). Miller referred to this appraisal process as 
prejudice identification and described three important ways in which prejudice can be 
identified: identification to the self that prejudice has occurred, identification to other 
people that prejudice has occurred, and identification by other people that prejudice has 
occurred. 
Major and O'Brien (2005) further contend that the identification of stigma as the 
source of stress is influenced by collective representations, situational cues, and personal 
characteristics. Members of stigmatized groups develop collective understandings of how 
the dominant culture perceives their stigmatized status through exposure to the dominant 
culture and through their previous experiences of stigmatization (Crocker et al., 1998). 
These collective representations include an awareness that they are devalued within 
society, knowledge of the dominant societal stereotypes pertaining to their stigmatized 
identity, and recognition that they could be victims of discrimination (Crocker et al.). 
Because individuals bring different collective representations to a given situation, the 
same situation may be perceived and thus appraised differently by individuals acting 
within that situation, thus different contexts have the potential to induce different levels of 
identity threat (Major & O'Brien). Applying Aspinwall and Taylor's (1997) proactive 
model to the stigma appraisal process, stigmatized individuals engaged in proactive 
coping must first be able to recognize that a stigma-related stressful event may potentially 
present itself before being able to assess whether the stigma-related event will be stressful 
or not. 
Moreover, stigmatized individuals differ in their sensitivity to detecting stigma-
related threats (Major & O'Brien, 2005). Stigmatized individuals who expect to be treated 
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on the basis of their group membership, rather than on their personal identity and who are 
sensitive to social rejection based upon their group membership, tend to be more sensitive 
to appraising stigma-related threats, and are more likely to appraise stigma-relevant 
situations as threatening (Major and O'Brien). 
Secondary Appraisals. A stigma-related event may not be perceived as stressful if 
the stigmatized individual has the adaptive resources to cope with the potential stressor. 
These resources can include psychological, social, behavioural, economic, and 
educational assets (Miller, 2006). Miller argues that a dynamic relationship exists 
between stressors, resources, and coping—people with more resources generally face 
fewer stressors than those with fewer resources. This relationship is due to the fact that 
stigmatized individuals who have more resources are subjected to fewer potential stigma-
threatening events, and when stigma-related threats do arise, stigmatized individuals with 
more resources are less likely to perceive them as stressful because they have sufficient 
resources to cope with such events (Miller). 
Whereas coping models focus on the assessment of whether one has sufficient 
resources to cope with stigma-related stress once it has occurred, proactive coping 
involves the accumulation of resources prior to a potentially stressful event so that if one 
does encounter a stressful event, one is potentially prepared to mange it (Aspinwall & 
Taylor, 1997). 
The Grounded Model 
The current model of resistance is congruent with the primary and secondary 
cognitive appraisal processes proposed in the coping and proactive coping literature. 
Sexual minority youth engage in a continual process of appraising their social 
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environments for the threat of heterosexism. In accordance with Major and O'Brien 
(2005), their appraisals are informed by knowledge they garner from cultural beliefs 
about heterosexism, cues in their immediate environments that indicate potential threat, 
and their previous experiences with heterosexism. Miller's (2006) proposition that 
stigmatized individuals must first identify that a stressful event is a result of prejudice is 
also a key component of the proposed model of resistance. Sexual minority youth must 
first recognize that they have experienced heterosexism before they are able to resist 
against it. In contrast to the coping with stigma perspective, resistance emerges from 
recognizing that the source of the negative or stressful experience is rooted in social 
inequalities. Resistance is thus differentiated from coping in that it requires an 
acknowledgment of social inequality and is motivated by a sense of injustice that stems 
from this inequality. Thus the strategies utilized in response to oppression are directed at 
minimizing the negative impact of one's subordinate role in society and/or attempting to 
change the status quo. 
The resistance model also supports the use of secondary appraisals by the youth in 
resisting heterosexism, and enriches our understanding of the primary appraisal process 
by identifying resources that are important in meeting the demands of the stress imposed 
by heterosexism on young people. Similar to coping with stigma models, social resources 
are extremely important for sexual minority youth to resist heterosexism. However, 
unique to targets of prejudice, self-acceptance of one's stigmatized identity is an 
important resource for resistance. Miller (2006) asserts that the development of resources 
for coping may actually depend on having experience with being stigmatized, thus coping 
is viewed as a skill that requires practice to develop. Miller's assertion may shed light 
onto the effects of maturation on sexual minority youth's resistance. As previously 
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discussed, as youth mature they become less impulsive and more skilled in their 
resistance. Perhaps this finding reflects not only maturation effects, but a greater capacity 
for resistance that has been developed through an accumulation of experiences with 
heterosexism. Furthermore, as the youth mature, they may become more apt at being able 
to detect which situations may put them at risk for heterosexism and thus increase their 
capacity for proactive coping. 
Coping Responses 
There are several ways to conceptualize the dimensions that underlie coping 
responses to stigma, however, Miller and Kaiser (2001) draw upon Compas et al.'s (2001) 
theoretical model of coping because it is has received the strongest empirical support. 
Compas et al. have proposed a theoretical structure to understand the underlying 
dimensions of an individual's responses to a stressful event. According to their model, 
responses can be differentiated by whether they are involuntary or voluntary responses. 
Involuntary responses can be conscious or unconscious, but are they are distinguished by 
being outside a person's control (Compas et al.). Only voluntary responses will be 
considered here, as coping is a term that refers to "conscious volitional efforts to regulate 
emotion, thought, behaviour, physiology, and the environment in response to stressful 
events or circumstances" (Compas et al.). Voluntary coping responses are distinguished 
further by a disengagement-engagement continuum. Disengagement coping refers to 
responses that orient an individual or their emotions and thoughts away from a stressor, 
whereas engagement coping refers to responses that orient an individual towards the 
source of stress or towards one's emotions or thoughts (Compas et al.). 
Compas et al. (2001) further distinguishes engagement coping responses by 
whether they are enacted to gain primary or secondary control over a stressful event. 
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Primary control involves efforts that are directed at enhancing an individual's sense of 
control over the environment and one's reactions to a stressor (Compas et al.), whereas 
secondary control involves coping efforts aimed at adapting to a stressful situation. 
Disengagement and engagement coping are reactive responses to stress. In other 
words, they are coping responses that are implemented after an event has been appraised 
as stressful. Whereas proactive coping involves efforts that are exerted before a 
potentially stressful event, and are directed at either changing the nature of the stressor or 
to prevent it from occuring (Aspinwall & Taylor, 1997). Applying the proactive coping 
model to a weight-based discrimination, Mallett and Swim (2005) found that that over-
weight women used both primary and secondary control coping strategies when 
attempting to proactively cope with weight-based stigma. Given that it is difficult to 
eliminate prejudice and discrimination altogether, Mallet and Swim emphasize the 
importance of identifying that stigmatized individuals do indeed engage in both primary 
and secondary control coping responses because the costs to a stigmatized individual's 
self worth can be great if they are continually accommodating to situations where others 
perceive aspects of their identity as socially devalued. 
The Grounded Model 
In accordance with the definition of coping, resistance is a conscious and 
purposeful act directed towards managing oppressive conditions that are considered 
harmful by an individual. With the addition of Apsinwall and Taylor's (1997) pro-active 
coping model, Compas et al.'s (2001) theoretical structure maps well onto the resistance 
strategies identified in the proposed model of resistance. The resistance strategy 
'avoidance' is congruent with pro-active coping in that it is utilized to avoid heterosexist 
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encounters or reduce the stressful nature of the encounter by concealing one's sexual 
identity status. 
Miller and Kaiser (2001) identified two main forms of disengagement coping that 
have been studied within the stigma literature thus far - congruent with proactive coping, 
is physical and social avoidance of situations in which stigma may be a problem, and the 
denial and minimization of prejudice and discrimination. In accordance with Miller and 
Kaiser's descriptions of disengagement coping with stigma, 'dismissal' as a form of 
resistance reflects a strategy whereby sexual minority youth disengage from their 
experiences of heterosexism in an attempt to minimize the harmful psychological and 
emotional consequences of heterosexism. With regard to avoidance coping, Miller and 
Kaiser point out that avoidance does not necessitate just withdrawing from situations 
shaped by discrimination, but it also involves seeking out situations and/or individuals 
that do not support prejudice. In addition to avoiding heterosexist environments and 
withdrawing socially from individuals who are perceived to endorse heterosexist beliefs, 
sexual minority youth in the current study also sought out individuals and places that 
were lgbt positive. However, incongruent with Miller and Kaiser's (2001) model, the 
current model of resistance against heterosexism does not include engaging in denial of 
oppression. Because resistance originates in the recognition of social inequality and is 
motivated by a sense of injustice, it necessitates the acknowledgment that one's negative 
experiences are indeed due to prejudice. 
The resistance strategy of reclamation is related to Major and O'Brien's (2005) 
identity-threat perspective in that it is a strategy directed towards the reduction of identity 
threat by reconstructing the evaluation of one's sexual identity. Major and O'Brien 
identified several strategies that stigmatized individuals have utilized to reduce identity-
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threat. These strategies include blaming negative events on discrimination, identifying 
more closely with the stigmatized group, and disengaging self-esteem from threatening 
domains. Similarities can be seen between these strategies and the resistance strategies 
that the youth in the current study utilized. When confronted with heterosexism, sexual 
minority youth who engaged in resistance attributed their negative experiences to 
heterosexism rather than to some inherent aspect of themselves. In addition, many of the 
youth reported seeking out other sexual minorities with whom they could identify with 
and share their experiences. In contrast to Major and O'Brien's identity-threat responses, 
the youth in the current study did not appear to withdraw from domains in which they are 
negatively stereotyped. Perhaps this type of response to heterosexism did not arise 
because the nature of their stigma is sexuality based and not ability based, such as it is 
with, for example women and mathematical ability. Interestingly, Major and O'Brien did 
not speak to the act of reclamation, which one would expect would be an integral strategy 
to reducing identity-threat. Thus, the proposed resistance model furthers our 
understanding of the ways in which stigmatized individuals respond when their identity is 
being threatened. 
With regard to engagement coping, Miller and Kaiser (2001) identified several 
coping with stigma responses that reflect both primary and secondary coping. Miller and 
Kaiser contend that stigmatized individuals exert primary control over stigma-related 
events that are considered stressful through individual and collective action. Specifically, 
stigmatized individuals engage in problem-solving and emotion regulation and 
expression. Problem-solving and emotion regulation and expression are reflected in the 
resistance strategies of 'disclosure', 'direct confrontation', and 'education'. When 
engaging in these forms of resistance, the youth strategically assessed whether they 
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should confront and/or engage in educational efforts with a perpetrator of heterosexism. 
Regulating the expression of their emotions is important when participating in these acts 
of resistance because the expression of some emotions such as fear or anger may be 
detrimental to the youth's goal of changing other's prejudicial attitudes and beliefs. 
Alternatively, emotions such as anger and indignation may be beneficial to collective acts 
of resistance when sexual minority youth seek to unite together to change the status quo. 
Unique to the model of resistance is the strategy of 'disclosure'. Although this 
strategy involves problem-solving skills to determine whether one should conceal or 
disclose their sexual identity within a particular context or to a particular individual, the 
act of disclosing one's stigma is a distinctive to individuals who possess a concealable 
stigma. Although there exist concealable stigmas other than sexual identity, such as an 
intellectual disability, the act of disclosure is a form of resistance against heterosexism 
because it directly challenges a particular manifestation of 
heterosexism—heteronormativity. Thus, I would not expect that it would be included in a 
general model of coping with stigma. 
With regard to secondary control coping, Miller and Kaiser (2001) identified 
distraction, cognitive restructuring, and acceptance as responses stigmatized individuals 
utilize to gain secondary control over a stigma-related stressful event. They define 
distraction as cognitions or behaviours that draw attention away from a stigma-related 
stressful event (Miller & Kaiser, 2001). Miller and Kaiser explain that although 
distraction was once perceived as a method to avoid a stressor, and thus believed to result 
in poor adaptive ability to stress, it is now considered beneficial as it involves a 
substitution of other thoughts or activities for stress-related ones, rather than an effort to 
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deny a stressor. Sexual minority youth engage in a similar cognitive process through 
'focusing on the positive' whereby they avoid ruminating on their negative experiences 
with heterosexism and instead focus on the positive aspects of their lives. 
Miller and Kaiser (2001) define cognitive restructuring as redefining the meaning 
ascribed to threatening or stressful events. Sexual minority youth utilize this form of 
cognitive restructuring through the resistance strategy 'refraining', whereby they 
reconstruct the meaning ascribed to their experiences of heterosexism into something 
positive. In contrast to Miller and Kaiser's model, the current study did not find that 
acceptance reflected the construct of resistance. Although acceptance may arise as a 
coping response to stress in general, and stigma specifically, because resistance originates 
in a sense of injustice and thus reflects a desire to take action to rectify such injustices, 
resistance is incongruent with accepting one's subordinate role in society. Further 
differentiating the resistance model from Miller and Kaiser's model of coping with stigma 
is the role of social support as a primary control mechanism for responding to stigma-
related stressful events. The current study found that social support aids sexual minority 
youth in adapting to living with oppression by buffering the negative impact heterosexism 
has on the emotional, psychological and physical well-being of these youth. 
In contrast to the coping models discussed, the proposed resistance model speaks 
to the socio-political considerations of responses to oppression. Unlike theoretical 
perspectives on coping with stigma, the proposed model incorporates the broader socio-
cultural influences on resistance, and acknowledges the social-political outcomes of the 
various resistance strategies. Thus, resistance is conceptualized as a continuum of 
strategies that differ in the degree by which they can influence social change. 
Furthermore, the resistance model reflects attributions made about the potential 
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ability to implement social change through resistance. Sexual minority youth's resistance 
often reflects an understanding of whether a particular encounter with heterosexism is 
mutable within a particular situation. In situations where heterosexism is perceived as 
mutable, sexual minority youth engage in resistance strategies that seek to challenge their 
oppression, whereas when heterosexism is deemed immutable, they employ resistance 
strategies that disengage them from the encounter and thus do not challenge the status 
quo. 
Resistance Defined 
Sexual minority youth's resistance against heterosexism emerged as a culturally 
situated dimensional phenomenon that is understood by nine underlying strategies. Three 
dimensions conceptually define the resistance continuum: an intrapersonal-interpersonal 
dimension, a survival-social change dimension, and a proactive-primary control-
secondary control coping continuum. At one pole of the continuum exist intrapersonal 
strategies that are implemented to assist sexual minority youth in surviving heterosexism 
by avoiding or adapting to an environment shaped by oppression. At the other pole of the 
continuum exist interpersonal strategies that are implemented in an effort to challenge the 
status quo and bring about social change by attempting to eradicate heterosexism. 
Resistance is a dynamic phenomenon that originates in social inequality, arises out of a 
sense of injustice, and is determined by the appraisal of the mutability of heterosexism, 
and influenced by contextual, intrapersonal, interpersonal factors. 
Strengths and Limitations of the Current Study 
There are a number of strengths and limitations of the current study that are 
important to note. One of the greatest strengths of the study was the qualitative design. By 
employing qualitative methods we were able to explore in-depth sexual minority youth's 
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resistance as defined by the youth, and not imposed by dominant perspectives of what 
constitutes 'healthy' and 'successful' responses to oppression. However, by employing a 
qualitative design, the relationships found among the categories are still primarily 
theoretical. I recommend that future research seek to support the grounded model of 
resistance through quantitative investigation, and test statistically the hypothesized 
relationships proposed in the current model. 
One of the most notable limitations of the current study was the restriction in 
being able to sample variations of phenomenon through theoretical sampling. Due to the 
lack of sexual minority youth activism within the Windsor community, I was not able to 
fully examine more organized and institutionally supported forms of resistance. Thus, the 
resistance model proposed is incomplete, as it does not reflect the full variation of sexual 
minority youth's resistance. However, the current model is informative in that it 
demonstrates that sexual minority youth engage in wide variety of resistance strategies 
even when institutional and/or community support is lacking. Future research should be 
conducted in larger cities where sexual minority youth activism is more prevalent to 
investigate forms of collective resistance. 
Finally, due to the inaccessibility of sexual minority youth in Windsor, the 
diversity represented among the youth who participated in the qualitative study was 
limited, especially with regard to gender identity. Only one youth in the study identified 
as transgender. Given there are unique aspects to oppression based on one's gender status, 
it would be important for future research to investigate whether the current model reflects 
the full variation of transgender youth's resistance. However, given that the current 
model closely parallels coping responses to stigma-related stressors, it is reasonable to 
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argue that the current model would reflect to a great degree transgender youth's 
resistance. 
Study Implications 
The current study provides support to the proposition that sexual minority youth 
do indeed successfully resist heterosexism in their lives. Given the plethora of research 
documenting the negative consequences of heterosexism on sexual minority youth, I must 
question whether the current state of the literature is not just another oppressive force in 
the lives of these youth. As researchers, we must be careful not to replicate dominant 
constructions of minority groups through our research. In light of the findings of the 
current study, it is apparent that much work needs to be done to fully understand the 
adolescent experiences of sexual minorities. 
In addition, the congruency between the proposed grounded model of resistance 
and existing models of coping with stigma provide theoretical and empirical support to 
the current resistance model, as well as extending the coping with stigma models to 
sexual minorities. The applicability of the coping models to the findings within the 
current study also demonstrates that young people who experience stigma are able to cope 
with it with the same level of sophistication as their adult counterparts. However, the 
broader socio-political implications of the current study suggest that research on coping 
with stigma literature should incorporate more in-depth analysis into the societal 
influences and consequences of coping with stigmatization. 
There are several practical implications that arise from the current study. Findings 
clearly demonstrate that sexual minority youth are experiencing heterosexism at school 
and at work. Thus, social policy efforts should be directed toward ensuring these contexts 
are safe and accepting of sexual minority students and employees. Given the youth in this 
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study provided so much insight into their experiences with heterosexism and the 
successful ways in which to negotiate contexts shaped by it, I recommend that sexual 
minority youth be involved in developing interventions aimed at prohibiting heterosexism 
in academic and employment settings. Furthermore, the important role that social support 
offers sexual minority youth suggests that sexual minority, as well as heterosexual adults, 
should exert effort in supporting these youth during their adolescent years. One potential 
avenue of support that would be beneficial, especially for the Windsor community, is to 
engage with sexual minority youth in activism directed at social change. 
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CHAPTER VI: A RELFECTION 
Chapter Overview 
In this final chapter, I will reflect upon the process of engaging in PAR with 
sexual minority youth. In this reflection, I will discuss some of the successes and 
challenges in utilizing this approach from both my perspective and the perspective of the 
youth on the steering committee. 
Equality in the Research Relationship 
When conducting research with minority group members, one must be cognizant 
of the power differentials that define not only the research relationships, but the social 
relationships that exist among those involved (Chataway, 1997). The mutuality of the 
PAR process creates a research context wherein one is able to break down the 
asymmetrical relationships that traditionally exist between the researcher and the 
researched and construct a relationship of mutual inquiry (Chataway). However, as 
Chataway has argued, the influence of historical power imbalances can never be 
eradicated, only understood in terms of the influence they exert on the research 
collaboration. 
With respect to my experience engaging in PAR with sexual minority youth, I 
found negotiating a research relationship of mutual inquiry with the youth on the steering 
committee to be difficult. Because I had approached the youth with the project, and it 
served as my master's thesis, I took on a leadership role in the research process that I felt 
did not fully reflect the collaborative goals of PAR. Although never explicitly stated by 
any of the youth, I felt that throughout the process there was an implicit understanding 
that I was in charge, despite my attempt to offer equal control over the project by 
encouraging them to fully participate in the research process, and giving them decision 
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making power on all aspects of the process. But by the very fact that I was in a position to 
'offer' and 'give' demonstrated to me that I was in a greater position of power than the 
youth. 
Reflecting upon this dynamic, I think that the nature of my research relationship 
with the youth may have been different, had they been the ones who initiated the project, 
even if it still served as my master's thesis. If the idea for the project originated with the 
youth, I think they may have felt a greater sense of entitlement to the project, and thus 
may have taken on a greater leadership role in the process. Despite the power imbalance 
that existed between the youth, with respect to researcher roles, we were still able to 
develop a sense of mutual trust and friendship during the implementation of the research. 
After the focus group, the facilitators expressed to me how much the youth care for and 
respected me and I have maintained a relationship with most of the youth on the steering 
committee. 
In contrast to the difficulties in negotiating the research relationship with the 
youth, I found greater ease in negotiating the societal power differentials that existed 
between the youth and me, regarding our sexual identity. My close ties with the lgbt 
community have fostered sensitivity for sexual minority concerns, and a passion to join 
the struggle for sexual minority rights. Furthermore, I have had a great deal of experience 
addressing this particular power imbalance within my personal relationships. Translating 
these experiences and attitudes into the research context came easily to me. 
My empathy and appreciation of the difficulty living as a sexual minority in a 
heterosexist society did not go unnoticed by the youth. During the focus group, one of the 
youth made the comment that I was 'the most open heterosexual person they had ever 
met" and another youth stated that "if every heterosexual person was as accepting, we 
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wouldn't need this research". In fact, my heterosexual status had a positive effect on the 
research collaboration. The youth reported that I brought an alternative perspective to the 
topic and appreciated a straight person being so enthusiastic and interested in the 
concerns of sexual minorities. Through interacting with me, the youth reported gaining 
greater confidence in their ability to challenge heterosexuals' negative attitudes and 
behaviours toward sexual minorities, and realized, as well, that there are heterosexual 
individuals who are willing to assist sexual minorities in the struggle for social justice. 
The Research Process 
I exerted great effort in trying to create a collaborative research process with the 
youth on the steering committee, so that they felt a sense of ownership of the research and 
felt a sense of control over the development of the research project. On the surface, it 
would appear that I was successful. The youth reported that they felt they had control 
over the project, they felt listened to and that their thoughts and ideas were taken into 
consideration. However, I question whether what they experienced was not just an 
illusion of control. Whenever PAR is conducted within an academic context, whether it is 
a thesis, dissertation, or faculty research, one of the desired end products is good quality 
research. Thus, as the research 'expert' in the collaboration we are sometimes faced with 
the difficult predicament of making decisions about the research design or focus that 
yields good quality research, but may not reflect the choices made by the community 
researchers. 
Although I know that this is the reality of the situation, I still found it difficult to 
accept. When I recall how I presented the options for some of the research decisions to 
the youth, I realize that I was deliberate in what I presented, and how I chose to present 
the material, to avoid having to potentially veto their choices. I feel that I lead the youth 
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into particular choices, which I think compromised the integrity of the collaborative 
nature of the research relationship. Reflecting upon my behaviour, I believe one of the 
greatest dangers in the ethical implementation of PAR is being so strongly commitment to 
the process that one cannot face the difficult realities of it, and thus as a result 
compromises the integrity of it. 
Critical Consciousness and the Desire to Engage in Social Action 
During the focus group, the youth on the steering committee reported gaining a 
greater insight into how heterosexism is connected to the 'real world', and how their 
personal experiences are affected by it. The youth indicated that the weekly meetings 
provided them with an opportunity to think about their experiences within the context of 
heterosexism, and to engage in critical self-reflection about their sexual identity through 
intellectual discussions that took place during the meetings. The youth indicated that 
typically they did not participate in such activities, and valued the opportunity to do so. 
By conducting the interviews with other sexual minority youth and participating 
in data analysis, the youth were able to challenge, confirm, and expand their perspectives 
on their ability (and the ability of other youth) to resist heterosexism. During the first 
meeting, I asked them what they believed was positive about being a sexual minority and 
how they, or other youth they know, resist heterosexism in their lives. Tension seemed to 
fill the room due to the prolonged silence on the part of the youth. During the focus 
group, some of the youth indicated that their silence, and the silence of other youth, upset 
them. However, they reported that after completing the project they felt that they could 
not only answer the questions, but indicated a strong desire to take action within their 
community. This desire was strengthened as the youth realized that many of the sexual 
minority youth that they interviewed held negative stereotypes about sexual minority 
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youth, and from this recognition, the youth decided that social action efforts should 
include education directed at challenging stereotypes about sexual minority youth, held 
by both heterosexual and sexual minority youth. 
Social Action 
It was important to me that the knowledge generated from the research serve a 
greater purpose than just a component of my academic requirements. I hoped that on both 
a personal and collective level the youth would gain a sense of self-efficacy in being able 
to challenge heterosexism in their daily lives. During the focus group, the youth indicated 
that they gained more confidence in themselves in general, and more specifically, they 
gained a stronger sense of their ability to take action and help out their community. 
Education was identified as being an important aspect of social change through group 
discussions and from the interviewee data. One of the youth stated during the focus 
group, that now everywhere they go and every time they interact with someone they see it 
as a potential opportunity for education. 
The youth also reported at the end of the project that they felt a strong 
responsibility to take action individually, and a strong desire to engage in collective 
action. Through participation in the project, they met many other youth who were 
previously unknown to them. Through their interactions with each other, they were able 
to share their experiences and create a larger social support network. Many of the youth 
reported feeling a stronger connection to the sexual minority youth community than they 
previously had. The youth wanted to maintain this network and decided to develop a Gay-
Straight Action group. This group is intended to function as the organizing structure 
within which the youth can disseminate the results of the study and engage in social 
action. I find it quite interesting that what emerged from this project was a Gay-Straight 
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action group, given the youth's strong responses about their ties to the lgbt community. 
The youth had decided that their experiences conducting research with a heterosexual 
who was so open and accepting, actually increased their comfort in challenging 
heterosexuals, with regards to heterosexism. They felt that the dynamic that emerged 
from our gay-straight coalition was such an important influence on their learning, and the 
development of their ability to engage in social action, that it was necessary to retain for 
the action group. 
Given the great achievements of such a small scale project in inspiring and 
inciting change within the sexual minority youth community, one can only imagine the 
accomplishments that could emerge if community psychology fully embraced building 
research and action partnerships with the sexual minority community. Although I 
acknowledge this as a humble attempt to apply community psychology principles and 
methods within my own research, I hope that the success of my project inspires many 
other community psychologists to bridge the diversity gap, and engage with sexual 
minorities to change society for the well-being of all sexual minorities regardless of age, 
sex, gender, race, ability, and class. 
Engaging in PAR as a Graduate Student 
Successfully implementing PAR is challenging under any circumstance, however 
additional difficulties emerge when engaging in this approach as a graduate student, 
especially at the master's level. Some of these difficulties include limited financial 
resources, lack of resources and guidelines within the master's curriculum to facilitate the 
implementation of PAR, and most significant, the limited time frame that is required to 
facilitate a real, community-based, change-oriented project. Although I was made aware 
of these challenges before embarking on the current project, I did not heed the warnings. 
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As a consequence, over the past three years I have been tormented with self-
doubt, experienced compromised social and emotional well-being, suffered financial 
sanctions for my delayed progress and potential losses in grant funding, and a complete 
loss of self-efficacy as a graduate student. However, as I write these final words, and feel 
this albatross finally being lifted from around my neck, I know that if given the choice to 
do it all over again, I would. Despite all the difficulties I endured, my political and 
ideological commitment to a participatory research has not wavered. 
120 
REFERENCES 
Aspinwall, L. G. & Taylor, S. E (1997). A stitch in time: Self-regulation and proactive 
coping. Psychological Bulletin, 121, 417-316. 
Atweh, B. & Burton, L. (1995). Students as researchers: Rationale and critique. British 
Educational Research Journal, 21, 561-575. 
Balsam, K. F. (2003). Trauma, stress, and resilience among sexual minority women: 
Rising like the phoenix. Journal of Lesbian Studies, 7, 1-8. 
Banyard, V. L. & Miller, K. E. (1998). The powerful potential of qualitative research for 
community psychology. American Journal of Community Psychology, 26, 485 
505. 
Barry, R. (2000). Sheltered "children": The self-creation of a safe space by gay, lesbian, 
and bisexual students. In M. Fine & L. Weis (eds.), Construction sites: Excavating 
race, class, and gender among urban youth (pp. 84-99). New York, NY: Teachers 
College Press. 
Blackburn, M. (2004). Understanding agency beyond school sanctioned activities. Theory 
into Practice, 43, 102-110. 
Blackburn, M. (2005). Agency in borderland discourses: Examining language use in a 
community centre with black queer youth. Teachers College Record, 107, 89-113. 
Broad, B. & Saunders, L. (1998). Involving young people leaving care as peer researchers 
in a health research project: A learning experience. Research, Policy, and 
Planning, 16, 1-9. 
Braydon-Miller, M. (1997). Participatory action research: Psychology and social change. 
Journal of Social Issues, 53, 657-666. 
121 
Charmaz, K. (1997). Identity dilemmas of chronically ill men. In A. L. Strauss & J. M. 
Corbin (Eds.), Grounded theory in practice. Thousand Oaks, CA: Sage 
Publications. 
Chataway, C. (1997) An examination of the constraints on mutual inquiry in a 
participatory action research project. Journal of Social Issues, 53, 747-765. 
Cochran, B. N., Stewart, A. J., Ginzler, J. A., & Cauce, A. M. (2002). Challenges faced 
by homeless sexual minorities: Comparison of gay, lesbian, and transgender 
homeless adolescents with their heterosexual counterparts. American Journal of 
Public Health, 92, 111-111. 
Compas, B. E., Connor-Smith, J. K., Saltzman, H, Thomsen, A. H., & Wadsworth, M. E. 
(2001). Coping with stress during childhood and adolescence: Problems, progress, 
and potential in theory and research. Psychological Bulletin, 127, 87-127. 
Corbin, J. M. & Strauss, A. (1990). Basics of qualitative research: Grounded theory 
procedures and techniques. Thousand Oaks, CA: Sage Publications. 
Creswell, J. W. (1998). Qualitative inquiry and research design: Choosing among five 
traditions. Thousand Oaks, CA: Sage Publications. 
Crocker, J., Major, B., & Steele, C. M. (1998). Social stigma. In D. T. Gilbert, S. Fiske, & 
G. Lindzey (Eds.), The Handbook of Social Psychology, 4l Ed., (pp. 503-553). 
New York, NY, US: McGraw-Hill. 
D'Augelli, A. R. (1992). Lesbian and gay male undergraduates' experiences of 
harassment and fear on campus. Journal of Interpersonal Violence, 7, 383-395. 
D'Augelli, A. R. (2002). Mental health problems among lesbian, gay, and bisexual youths 
ages 14 to 21. Clinical Child Psychology and Psychiatry, 7, 433-456. 
D'Augelli, A. R. & Hershberger, S. L. (1993). Lesbian, gay, and bisexual youth in 
122 
community settings: Personal challenges and mental health problems. American 
Journal of Community Psychology, 21, 421-448. 
Diamond, L. (2003). Integrating research on sexual-minority and heterosexual 
development: Theoretical and clinical implications. Journal of Clinical Child and 
Adolescent Psychology, 32, 490-498. 
Dictionary.com. Retrieved February 1, 2008, from http://dictionary.reference.com/ 
Freire, P. (1970). Pedagogy of the oppressed. New York: Herder and Herder. 
Fine, M. (1992). Coping with rape: critical perspectives on consciousness. In M. Fine 
(Ed.), Disruptive Voice: The Possibilities of Feminist Research. Ann Arbor, MI: 
The University of Michigan Press. 
Fine, M. & Addleston, J. (1996). Containing questions of gender and power: The 
discursive limits of 'sameness' and 'difference'. In S. Wilkinson (Ed.), Feminist 
Social Psychologies (pp. 66-86). Buckingham, PA: Open University. 
Garnets, L. D. & Kimmel, D. C. (2003). Psychological perspectives on lesbian and gay 
male experiences. New York, NY: Columbia University Press. 
Garofalo, R., Wolf, R. C, Kessel, S., Palfrey, S. J., & DuRant, R. H. (1998). The 
association between health risk behaviors and sexual orientation among a school-
based sample of adolescents. Pediatrics, 101, 895-902. 
Gonsiorek, J. C. (1988). Mental health issues of gay and lesbian adolescents. Journal of 
Adolescent Health Care, 9, 114-122. 
Guba, E. G. & Lincoln, Y. S. (2005) Paradigmatic controversies, contradictions and 
emerging confluences. In. N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of 
Qualitative Research. Thousand Oaks, CA: Sage Publications. 
Harbeck, K. M. (1993/1994). Invisible no more: Addressing the needs of gay, lesbian and 
123 
bisexual youth and their advocates. High School Journal, 77, 169-176. 
Herdt, G. H. & Boxer, A. (1993). Children of Horizons : how gay and lesbian teens are 
leading a new way out of the closet. Boston, MA: Beacon Press. 
Herek, G. M. (1992).The social context of hate crimes: Notes on cultural heterosexism. In 
G. M. Herek & K. T. Berrill (Eds.), Hate crimes: Confronting violence against 
lesbians and gay men pp. 89-104). Newbury Park, CA: Sage Publications. 
Hershberger, S. L. & D'Augelli, A. R. (1995). The impact of victimization on the mental 
health and suicidality of lesbian, gay, and bisexual youths. Developmental 
Psychology, 31, 65-74. 
Hunter, J. (1990). Violence against lesbian and gay male youths. Journal of Interpersonal 
Violence, 5, 295-300. 
Khanlou, N. & Peter, E. (2005). Participatory action research: Considerations for ethical 
review. Social Science and Medicine, 60, 2233-2340. 
Kidd, S. A. & Krai, M. J. (2005). Practicing participatory action research. Journal of 
Counseling Psychology, 52, 187-195. 
Lasser, J. & Tharinger, D. (2003). Visibility management in school and beyond: A 
qualitative study of gay, lesbian, bisexual youth. Journal of Adolescence, 26, 233-
244. 
Lazarus, R. S. & Folkman, S. (1984). Stress, appraisal, and coping. New York, NY: 
Springer Lee, C. (2002). The impact of belonging to a high school gay/straight 
alliance. High School Journal, 85, 13-26. 
Major, B. & O'Brien, L. T. (2005). The social psychology of stigma. Annual Review 
Psychology, 56, 393-421. 
Mallet, R. K. & Swim, J. K. (2005). Bring it on: Proactive coping with discrimination. 
124 
Motivation and Emotion, 29, 411-441. 
Mallon, G. P. (2001). Sticks and stones can break your bones: Verbal harassment and 
physical violence in the lives of gay and lesbian youths in child welfare settings. 
In M. E. Swigonski, R. S. Mama, R. S., & K. Ward (Eds.), From hate crimes to 
human rights: A tribute to Matthew Shepard (pp. 63-81). New York, NY: 
Haworth Press, Inc. 
Maquire, P. (1987). Doing participatory research: A feminist approach. Amherst, MA: 
Center for International Education. 
Martin, A. D. & Hetrick, E. S. (1988). The stigmatization of the gay and lesbian 
adolescent. Journal of Homosexuality, 15, 163-183. 
Maxwell, J. A. 2005. Qualitative research design: An interactive approach. Thousand 
Oaks, CA: Sage Publications. 
Mclntyre, A. (2000). Constructing meaning about violence, school, and community: 
participatory action research with urban youth. The Urban Review, 32, 123-153. 
Miller, C. T. (2006). Social Psychological Perspectives on Coping With Stressors Related 
to Stigma. In Levin & van Laar (Eds.), Stigma and group inequality: Social 
psychological perspectives (pp. 21-44). Mahwah, NJ: Lawrence Erlbaum 
Associates Publishers. 
Miller, C. T. & Kaiser, C. R. (2001). A theoretical perspective on coping with stigma. 
Journal of Social Issues, 57, 73-92. 
Morawski, J. G. & Bayer, B. M. (1995). Stirring trouble and making theory. In H. 
Landrine (Ed.), Bringing cultural diversity to feminist psychology: Theory, 
research, and practice (pp. 113-138). Washington, DC: American Psychological 
125 
Association. 
Morrow, D. F. (2004). Social work practice with gay, lesbian, bisexual, and transgender 
adolescents. Families in Society, 85, 91-99. 
Nelson, G., Ochocka, J., Griffin, K. & Lord, J. (1998). "Nothing about me, without me": 
Participatory action research with self-help/mutul aid organizations for psychiatric 
consumer/survivors. American Community Psychology Journal, 26, 881-912. 
Park, P. (1993). What is participatory research? A theoretical and methodological 
perspective. 
In Park, Brydon-Miller, Hall, & Jackson (Eds.), Voices of change: participatory 
research in the United States and Canada (pp. 1-20). Westport, CT: Bergin & 
Garvey. Patton, M. Q. (2002). Qualitative evaluation and research methods (3r 
Edition). Thousand Oaks, CA: Sage Publications. 
Penual, W. R. & Freeman, T. (1997). Participatory action research in youth programming: 
A theory in use. Child & Youth Care Forum, 26, 175-185. 
Petrovic, J. E. & Ballard, R. M. (2005.) Unstraightening the ideal girl: Lesbians, high 
school and spaces to be. In P. J. Bettis and N. G. Adams (Eds.), Geographies of 
Girlhood: Identity In-Between. Mahwah, NJ: Lawrence Erlbaum Associates. 
Reason, P. (1994). Human inquiry as discipline and practice. In P. Reason (Ed.), 
Participation in human inquiry (pp. 40-56). Thousand Oaks, CA: Sage. 
Rennie, D. L., Phillips, J. R., & Quartaro, G. K. (1988). Grounded theory: A promising 
approach to conceptualization in psychology? Canadian Psychology, 29, 139-150. 
Rotheram-Borus, M. J., Rosario, M., & Koopman, C. (1991). Minority youths at high 
risk: gay males and runaways. In M. E. Colten & S. Gore (Eds.), Adolescent 
stress: Causes and Consequences, (pp. 181-200). New York, NY: Aldine. 
126 
Rotheram-Borus, M. J., Meyer-Bahlburg, H. F., Rosario, M., Koopman, C , Haignere, C. 
S., Exner, T. M., Matthieu, M., Henderson, R., & Gore, R. S., (1992). Lifetime 
sexual behaviors among predominantly minority male runaways and gay/bisexual 
adolescents in New York City. AIDS Education and Prevention. Supplement, 
34-42. 
Ryan, C. & Rivers, I. (2003). Lesbian, gay, bisexual, and transgender youth: 
Victimization and its correlates in the USA and UK. Culture, Health, and 
Sexuality, 5, 103-119. 
Savin-Williams, R. C. (1998). "... And then I became gay": Young men's stories. New 
York, NY: Routledge. 
Savin-Williams, R. C. (1994). Verbal and physical abuse as stressors in the lives of 
lesbian, gay male, and bisexual youths: Associations with school problems, 
running away, substance abuse, prostitution, and suicide. Journal of Counseling 
and Clinical Psychology, 62, 261-269. 
Savin-Williams, R. C. (2001a). A critique of research on sexual minority youths. Journal 
of Adolescence, 24, 5-13. 
Savin-Williams, R.C. (2001b). Mom, dad. I'm gay. How families negotiate coming out. 
Washington, DC: American Psychological Association. 
Schneider, S. (2001). Toward a reconceptualization of the coming-out process for 
adolescent females. In A. R. D'Augelli & C. J. Patterson (Ed.). Lesbian, gay, and 
bisexual identities and youth: Psychological perspectives, (pp. 71-96). New York, 
NY: Oxford University Press. 
Smith, R., Monaghan, M., & Broad, B. (2002). Involving young people as co-researchers. 
Qualitative Social Work: Research and Practice, 1, 191-207. 
127 
Whitbeck, L. B., Chen, X., Hoyt, D. R., Tyler, K. A., & Johnson, K. D. (2004). Mental 
disorder, subsistence strategies, and victimization among gay, lesbian, and 
bisexual homeless and runaway adolescents. Journal of Sex Research, 41, 329-
342. 
Whyte, W. (1991). Participatory action research. London: Sage Publications. 
Yeich, S. & Levine, R. (1992). Participatory research's contribution to a conceptualization 
of empowerment. Journal of Applied Social Psychology, 22, 894-908. 
Yoder, J.D. & Kahn, A.S. (2003). Making gender comparisons more meaningful: A call 




I Originally there were ten youth but one dropped out of the committee after the second 
meeting due to family and work responsibilities. 
II The two youth data analysts tried very hard to implement the data analysis techniques 
prescribed by grounded theory. However, they had great difficultly and thus really only 
were able to engage in the open-coding step of the analysis. The more complicated 
analysis was completed by myself and discussed with the youth at each of our data 
analysis meetings. 
III It is important to note that this strategy may assist one in guarding against their own 
preconceptions, but it does not eliminate their bias altogether. Often minority groups 
share particular preconceptions with members of the dominant group about their group 
and thus are not always able to challenge a researcher's bias. During the model 
development stage of my analysis, I was met with an unexpected challenge to my 
findings over dinner with Dr. Rhoda Unger. Due to my own beliefs about oppression and 
my desire to directly confront it whenever, and wherever it rears its ugly head, I viewed 
sexual minority's dismissal of heterosexism as an indication of their acceptance of their 
oppression. Dr. Unger reminded me of Dr. Michelle Fine's story of Altamese (1992), 
which challenges researchers to refrain from viewing oppressed people's lack of action 
against their oppression as learned helplessness or acceptance and realize that inaction is 
often a very effective way to negotiating one's subordinate status within society. 
Although this challenge was embarrassing to me because I had read Fine's article 
and one of the reasons I was so keen on exploring youth's resistance was my belief that 
sexual minority youth resist heterosexism in many ways that are perceived as succumbing 
129 
to their oppression, I found my experience with Dr. Unger educational in that it 
demonstrated how strong one's biases are when they are not critically examined. I thank 
Dr. Unger for her brief, but incredibly insightful contribution to my study. 
lv Whether the youth were publicly recognized as a sexual minority within their places of 
employment was difficult to ascertain. They may have indicated on their questionnaires 
that they were 'out' to individuals at work; however, in their interviews many of the 
youth contradicted their written reports by stating that they did not directly communicate 
their sexual identity to the individuals with whom they worked. 
v I am relieved to say that I was exempt from this characterization as some of the 






















































































































































































































































































































































































































































































































































































































































































































































































Steering Committee Recruitment Script 
Hello, my name is Stephanie Gee and I am a graduate student in applied social 
psychology at the University of Windsor. For my master's thesis, I am using a different 
type of research approach known as participatory action research. With this approach, 
everyday people join with researchers to investigate a problem that is important to their 
community. In my opinion, Windsor does not offer many opportunities for sexual 
minority youth to get together and explore what is 'good' about themselves. Most of what 
I have read about in the literature, seen in the media, and heard professionals talk about 
are the problems that sexual minority youth experience. So for my thesis I would like to 
look at how strong sexual minority youth are, and investigate how they challenge 
prejudice in their lives. 
I am inviting you to join me in designing and carrying out a research project to 
look at just that. How involved you want to be in the research is up to you, but I ask that 
at the very least you attend seven meetings to help me design the study and give me 
feedback on the results. At the end of the study, I would like you to attend a group 
discussion to give feedback about what you thought of being part of the research. At the 
end of the project, we will discuss how we can use the results to try to better the lives of 




U N I V E R S I T Y O F 
WINDSOR 
LETTER OF CONSENT TO PARTICIPATE IN THE STEERING COMMITTEE 
Title of the Project: Participatory Action Research with Sexual Minority Youth 
I am a graduate student in Applied Social Psychology at the University of Windsor and I working on 
my master's thesis under the supervision of Dr. Kathryn Lafreniere. We are interested in looking at 
the ways in which lesbian, gay, bisexual, and transgender (lgbt) youth challenge prejudice in their 
lives. To do this, we will be using participatory action research. Participatory action research is a type 
of research where everyday people join the researcher in investigating a problem that is important to 
their community. Together they design and carrying out the study. This type of research is thought to 
be empowering to people and the results of the research can be used to better the lives for the people 
in their community. In the end, the research project should be more about the people involved in it 
than about the researcher. 
If you have any questions about the project, you can contact Stephanie Gee 253-3000 X4703 
gee5 ©uwindsor.ca, or Dr. Kathryn Lafreniere 253-3000 X2233 lafrenl ©uwindsor.ca. 
What are you asking me to do? 
To be part of this project, I would like you to join me and other lgbt youth in designing and carrying 
out a study looking at how lgbt youth challenge prejudice due to their sexual identity in their lives. To 
do this, I would like you to attend seven meetings to work with me on the project. During this time, I 
would like you to keep a journal of your thoughts and feelings about participating in the research 
process. This journal is to help you remember your thoughts over time. The last of the meetings will 
be a group discussion where you will let me know in what ways you liked and did not like being 
involved in the research. After the focus group, I would like you to give me the journal so that I can 
compare your experiences with my experiences of the research process. If you want to, you can be 
even more involved by helping to collect and analyze the information for the study. Once the 
information is collected, as a group we will discuss what types of actions we can take to try and 
improve the lives of lgbt youth in Windsor. 
Are there any risks in participating? 
There are few risks to being part this project. If you agree to be part of the steering committee, you 
should be comfortable with the other youth on the committee knowing about your sexual identity. I 
will keep your sexual identity and the information you provide in the meetings confidential, and I will 
encourage the other youth on the committee to do the same. I cannot guarantee the other youth on the 
committee will keep your confidentiality. However, you must agree to keep all the information 
collected for the study confidential. Although the topic of the project is very positive because we will 
be looking at the strengths of lgbt youth, sometimes during our talks or while collecting information 
n 
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for the study, topics that are upsetting may come up. If you ever feel upset or uncomfortable during 
the research, please come talk to me and I can refer you to a community resource that may help you. 
Are there any benefits in participating? 
There are many benefits to being part of this project. You will learn valuable research skills that can 
help you in the future in school or your community. If you are fully involved in the research, help 
with the analysis, and write up, your name will go on the publication of the study results as an author, 
which you can put on your resume. On a more personal level, along with other youth in the group, 
you will have the opportunity to investigate the ways prejudice impacts your life and the many ways 
you and other youth challenge it. It is my hope that this experience will be a positive and empowering 
experience for you. Finally, the final goal of the project is to better the lives of lgbt youth in Windsor, 
so you will have the opportunity to be involved with other youth in trying to do this. 
Will I get anything for participating? 
Yes. For every meeting you attend, you will be provided with dinner/lunch depending on the time of 
day. For attending the group discussion during the final group meeting, you will receive a gift 
certificate. Also, I will provide you with transportation money (e.g., bus tickets) so that you can get to 
and from the meetings or any other project related activities. 
Can I stop being involved in the project at any time? 
Yes. You can stop attending the meetings anytime you want to. Also, if you say that you want to be 
more involved in collecting data and analyzing the results you can change your mind later. However, 
if you have agreed to work on a particular part of the project and have begun to do so, it is expected 
that you will finish it or give me enough notice so that another youth or I can finish it in time for our 
deadlines. 
Are my rights as a participant protected? 
Yes, I will make sure that your right to privacy is protected. Although no one will know exactly what 
we discuss in our meetings, because we are evaluating the process of the research anything said or 
done during the meetings may be included in write up of the results. If this occurs, I will show you 
what I have written when it is done so that you can provide me with feedback on it which I may 
incorporate into the write up. If you are not comfortable having your own name used in presentations 
and publications about the study, you can choose another name that will be used instead. Note, the 
information used in this study may be used in future publications or presentations. If you have 
questions regarding your rights as a research participant you can ask me, or you can contact the 
Research Ethics Coordinator, University of Windsor, Windsor, Ontario, N9B 3P4; telephone: 519-




Name of Participant Date 




I, , agree to keep the confidentiality of all participants 
involved in the research project which explores the ways in which sexual minority youth 
challenge heterosexism. To keep the participants' confidentiality, I agree not to discuss 
any of the following topics with anyone outside the steering committee for this project: 
• What was said in the interviews 
• What was written in the transcripts 
• Who participated in the study 
• What was discussed in meetings about the content of the interviews 
I understand that if I do discuss any of the above stated topics, now or in the future with 
anyone outside the steering committee for this project, I have broken the confidentiality 
agreement. I also understand that if I break this agreement while conducting this study, I 





COMMUNITY RESOURCE LIST 
Young and Proud 
Social support group for gay, lesbian, bisexual, 
transgender, and questioning youth between the 
ages of 14-26. 
1168 Drouillard Road, Suite B 
Windsor, Ontario N8Y 2R1 
973-7671 
Every Tuesday evening 7-9pm. 
Youth Line 
(Aids Committee of Windsor) 
Crisis/information line. 
973-7671 
Monday-Friday 9-5pm (24 outgoing message 
service). 
Aids Committee of Windsor 
Provides support, health promotion, advocacy, 
research and community mobilization for people 
with HIV/AIDS and those affected by AIDS. 
1168 Drouillard Road, Suite B 
Windsor, Ontario N8Y 2R1 
973-0222 
Monday-Friday 9-5pm 
CAN-AM Indian Friendship Centre-
Windsor Aboriginal Youth Centre 
Provides education, tutoring, social and 
recreational activities, individual counseling, and 
cultural based programming including traditional 
teaching. 
All ages. 
1100 University Avenue W., 
Windsor, Ontario N9A 5S7 
258-8954 
Monday-Friday 9-5pm (evening and weekend 
hours vary with program). 
Community Mental Health Clinic Crisis 
Provides comprehensive mental health services for 
individuals 16 years and older. 




Distress Centre of Windsor-Essex County 
Provides emotional support through listening, crisis 
intervention, and referrals to community services. All 
ages. 
256-5000 
Office: Monday-Friday 9-5pm 
Crisis Line: Monday-Sunday noon-midnight. 
Downtown Mission of Windsor 
Provides hot meals, support, referrals, access to 
computers, emergency food packs, advocacy, and 
health care. 
664 Victoria Avenue 
Windsor, Ontario, N9A 4N2 
973-5573 
Monday-Friday 8:30-3pm 
Sunday/Saturday 11 -2pm (April-Sept, closed on 
Saturdays). 
A Place of Our Own (Teen Centre) 
Drouillard Place 
Youth drop-in centre that provides social and 
recreational activities, confidential individual or group 
support, educational support, employment support, 
and referrals. 







Provides crisis counseling and long term 
counseling programs for victims of domestic 
violence and male batters. Women 16 years and 
older who are victims of domestic violence and 
children who are witnesses of domestic violence. 
250 Louis Avenue 
Windsor, Ontario N9A 1W2 
252-7781 
Monday-Friday 8:30-4:30pm 
House of Sophrosyne 
Provides group support, counseling, education 
workshops, and treatment for women with chemical 
dependency. Women 16 years and older. 
1771 Chappell Avenue 
Windsor, Ontario N9C 3E8 
252-2711 
Monday-Friday 8-4pm (Hours vary per programs). 
The Inn of Windsor 
Residential treatment program for women 13-17 
years. 
1687 Wyandotte Street East 
Windsor, Ontario N8Y 1C8 
252-7768 
Monday-Friday 9-5pm (24 hour service). 
Planned Parenthood 
Provides comprehensive, accessible, and non-
judgmental information about reproductive and 
sexual health. 
3735 King Street 
Windsor, Ontario N9C 1P7 
254-3807 
Monday & Wednesday 4-7pm 
Tuesday & Thursday 9-12pm 
Salvation Army 
Provides individuals with personal and family 
assistance in many areas of community needs. 
355 Church Street 
Windsor, Ontario N9A 7G9 
253-7473 
Monday-Friday 8-4pm (24 hour service). 
Sandwich Teen Action Group 
Provides a place for teens to get off the streets, get a 
meal, and do something positive. 
3735 King Street, 
Windsor, Ontario N9C 1P3 
254-6999 
Monday-Friday 4-9pm 
Sexual Assault Crisis Centre 
Provides sexual assault crisis services, intervention, 
and counseling. 
1407 Ottawa Street, Unit G 
Windsor, Ontario N8X 2G1 
253-3100 
Monday-Friday 9-5pm/Wednesday 9-8pm 
Sexual Assault Treatment Centre 
Provides medical treatment and support for survivors 
of sexual assault, rape kits, testing and treatment for 
STD's and liaison with agencies and police 
departments. 
Windsor Regional Hospital 
1995 Lens Avenue, 4t Floor 
Windsor, Ontario N8W 1L9 
255-2234 
24 hours service through emergency room 
Teen Health Centre 
Provides mental, psychological, counseling, medical, 
nutrition and substance abuse, anger management 
and self-esteem programs, parental support, 
prenatal, and youth employment services. 
1585 Ouellette Avenue, 
Windsor, Ontario N8X 1K5 
Monday-Friday 9-5pm. 
Windsor Regional Children Crisis Services 
Provides 24 hour counseling, immediate crisis 
response and referrals. 
3901 Connaught Avenue 





Focus Group Questions 
1. What do you think you have gained what you from participating in this project? 
2. Did any issues arise during the project that you have concerns about? 
3. What did you like about in participating in the project? 
4. What didn't you like about participating in the project? 
5. What did you learn from participating in the project about challenging 
heterosexism? 
6. Did you have any emotional reactions to participating in the research? 
7. Do you have any opinions or comments about conducting the research with 
someone who identified as heterosexual? 
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Appendix F Research Study Recruitment Flyer 
ARE YOU BETWEEN 
THE AGES OF 14-24? 
DO YOU IDENTIFY AS A SEXUAL 
MINORITY? 
(Lesbian, Gay, Bisexual, Transgender, 
Transeexual, Queer or questioning) 
IF SO, PLEASE CONSIDER BEING PART 
OF THE RESEARCH PROJECT DESCRIBED 
BELOW! 
We are a research team made up of heterosexal and sexual 
minority youth and University of Windsor researchers. We are 
conducting a study to explore how youth deal with homophobia and 
heterosexism in their lives. To be part of the study we would ask that 
you meet with one of the youth on our research team and be 
interviewed. The interview will take 30 - 45 minutes and you will 
be reimbursed for your time. All information you provide for us will be 
kept confidential (private).We hope to use the information you give us 
to help other youth in the Windsor community deal with homophobia 
and heterosexism in their lives. 
I f you would like to share your experiences 
and views with us please contact: 
Stephanie Gee at 519-XXX-XXXX. 
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Appendix G 
Research Study Recruitment Email/Phone Script 
*Phone script changes are in brackets. 
Hello (Name of participant) 
My name is Stephanie Gee and I am a graduate student at the University of Windsor. You 
may remember my name because you filled out a survey for me a couple of months ago 
about services for sexual minority youth in Windsor. 
On your personal information form, you said that you would like to be contacted in the 
future for studies that were about sexual minority youth. 
Well, I am conducting another study where I am interested in exploring how sexual 
minority deal with homophobia and heterosexism in their lives. 
(Would you like to hear more about it?) 
The project is being conducted by a research team made up of heterosexual and sexual 
minority youth and university researchers. We would like to interview you to find out 
about your experiences with homophobia and heterosexism, and the ways in which you 
have dealt with them. 
You would be interviewed by one of the youth on our research team in a location where 
you and the interviewer felt comfortable (e.g., coffee or at the University of Windsor). 
The interview will take about 30-45 minutes and you will receive $10. 
All the personal information you give us about yourself will be kept confidential 
(private). In other words, no one outside the research team will know exactly what you 
said or who you are. 
We hope to use the information you give us to help other youth deal with homophobia 
and heterosexism in their lives. 
If you are interested in being interviewed, please reply to this email and give me your 
phone number so that I can call you to discuss it more, or if you prefer you can call me at 
519-567-7501. 
If you no longer want to be called for any more research projects please email me back 
and let me know. 
(Are you interested in being interviewed? - discuss preferences with regards to the 
interviewer. Ask them if they have any questions about the project). 
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Appendix H WINDSOR 
LETTER OF CONSENT TO PARTICIPATE IN RESEARCH 
This project is being conducted by University of Windsor researchers and youth from the Windsor 
community. We are interested in learning about how sexual minority youth deal with heterosexism in 
their lives. In this study, you will be interviewed about your experiences with heterosexism and the ways 
you respond to it. The interview will take about 30 to 45 minutes. You will also be asked to fill in a few 
questions on a questionnaire about your background (for example, your age and sex). 
The questions you will be asked in the interview deal with your personal experiences of heterosexism as a 
sexual minority. There are no right or wrong answers. Some of the answers you give to the questions may 
be very personal. Everything you say will be treated as confidential (private) by the researchers. Your 
name will not be written down anywhere, and you can choose a fake name for the interviewer to call you 
by. The interview will be recorded on tape. Once the interview has been put into writing, the tapes will be 
destroyed. Only the members of the research team will hear the tapes. No information that could identify 
you will be written in our research reports. The interviewer will give you $10 at the end of the interview 
(You will be mailed $10 once the interview is over) to thank you for your time and help. You can choose 
not to answer every question, and you can stop the interview at any time, and still get the payment. 
This project is not expected to pose any risk to you beyond that of an everyday conversation. At the end 
of the interview, the researcher will give you a list of community resources that you can contact if you 
need to speak to someone about your experiences or feelings. There are a number of benefits to 
participating in this research project. In addition to your payment, your answers will help develop a more 
complete picture of the experiences of sexual minority youth in Windsor. We hope to use the results of 
this project to help sexual minority youth deal with heterosexism in their lives. 
The University of Windsor Ethics Committee has cleared this study. If you have any questions or 
concerns about the ethics of this project, you can contact the Office of Research Services at the University 
of Windsor (519-253-3000 extension 3916). If you have any other questions about the study, you can 
contact the researchers at the phone numbers that appear below. Please note the results of this study may 
be used in future research projects. 
Thank you for your help! 
Stephanie Gee, B.A. OR Kathryn Lafreniere, Ph.D. 
Psychology Department Psychology Department 
University of Windsor University of Windsor 
519-567-7501 519-253-3000 ext. 2256 
If you understand this information, and agree to be interviewed and recorded, please tell the 
interviewer now by saying "I understand what I have read in the consent form and I agree to be 
interviewed". If you have questions about any of the information you have read or the project in 
general, please ask the interviewer before you begin. If you have changed your mind about being 








































Bi/Multiracial (please explain) 

















Aboriginal Traditional Spirituality 
Taoism/Daoism 
Wicca 
Other (please explain): 
Do you have any physical/mental/psychological challenges that you think 
are important for us to know about? 
What area of Windsor/Essex County do you live in? 
With whom or where do you live? 
On your own 
With parent(s)/step-parents(s) 
With a friend(s)/roommate(s) 
With a sexual/romantic partner 





On the street 
Other (please explain): 
Are you enrolled in school? Yes No 
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If yes, are you enrolled Full-time Part-time 
If yes, what grade? 7 8 9 10 11 12 College/University 
Are you employed? Yes No 
If yes, are you employed Full-time Part-time 
If yes, what is your job? 









Some of your 
siblings 
All of your 
siblings 
Some of your 
extended family 
All of your 
extended 
family 






































Definition of Heterosexism 
You may be more familiar with the term homophobia, which refers to individuals' fear of 
sexual minorities. Like homophobia, heterosexism is a form of prejudice against sexual 
minorities. Heterosexism refers to the cultural belief that heterosexuality is right and superior, 
and that any non-heterosexual identity, behaviour, relationship, or community should be 
devalued. There are many ways that someone can experience heterosexism. There are obvious 
ways such as discrimination, harassment, and violence/abuse. There are also subtle ways, such 
as ignoring concerns of sexual minorities (e.g., not including sexual minority issues in the 
school curriculum), or not acknowledging that sexual minorities exist (e.g., assuming everyone 
is heterosexual). Heterosexism against sexual minorities can be committed by individuals, 




1. How does your sexual identity affect your experience of school? 
Probes: Did your sexual identity affect your experiences with your teachers? 
Did your sexual identity affect your experiences with your friends? 
Did your sexual identity affect your experiences with your classmates? 
Did your sexual identity affect your experiences with the administrators 
(e.g., principal, vice principal, secretary?) 
Did your sexual identity affect your experiences with staff 
(e.g., cafeteria staff, janitors)? 
Were you ever picked on or treated differently because of your minority 
status? 
Did you ever change your behaviour to hide your minority status? 
A. What do these experiences mean to you? 
B. How did you react to these experiences? 
Probes: How did you feel? What did you do? What were your thoughts? 
C. Why do you think you reacted in such a way? 
Probes: What feelings made you respond in such a way? 
What thoughts made you respond in such a way? 
D. What do you think influenced your reaction? 
Probes: Role Models? Friends? Parents? Teachers? Movies? Books? Music? 
TV? 
E. Have you ever wished you reacted in a different way? 
2. How does your sexual identity affect your experience of your current or past jobs? 
Probes: Did your sexual identity affect your experiences with your coworkers? 
Did your sexual identity affect your experiences with your managers or 
supervisors? 
Did your sexual identity affect your experiences with the customers? 
Were you ever picked on or treated differently because of your minority 
status? 
Did you ever change your behaviour to hide your minority status? 
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A. What do these experiences mean to you? 
B. How did you react to these experiences? 
Probes: How did you feel? What did you do? What were your thoughts? 
C. Why do you think you reacted in such a way? 
Probes: What feelings made you respond in such a way? 
What thoughts made you respond in such a way? 
D. What do you think influenced your reaction? 
Probes: Friends? Role Models? Coworkers? Managers? Movies? Books? 
Music? TV? 
E. Have you ever wished you reacted in a different way? 
3. Do you think that your experiences fit with the definition of heterosexism we gave you? 
A. What ways did they fit? What ways didn't they fit? 
B. Did you find the definition helpful to think about your experiences? 
Probes: In what ways was it helpful? In what ways was it not helpful? 
C. Is there anything you would like to add or remove from the definition we gave 
you? 
D. Are there any other situations/contexts (besides school and work) in your 
life where you are very aware of heterosexism (i.e., the bar, family, etc). 
If so, please describe these situations, and explain how they made you feel. 
E. Do your experiences with heterosexism affect how you see or feel about 
yourself? 
If the answer is yes.... 
Probe: In what ways do these experiences affect how you see/feel about 
yourself? 
If the answer is no 
Probe: Have you developed any strategies to deal with the negative 
effects of heterosexism in your life? 
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3. In what ways have you risen above or challenged these negative experiences? 
{Interviewer should reflect on what the participant has previously reported in question 
IB and 2B} 
4. In what ways do other youth you know personally rise above or challenge their negative 
experiences due to heterosexism? 
5. Can you tell me some of the ways that being a sexual minority is an advantage? 
Probes: In what ways being a sexual minority benefits you? 





Participant Code Name: 
Date: 
Time interview started: Time interview ended: 
1. General impression of the interview: 
(Thoughts, feelings, opinions, etc.) 
2. Possible changes to the interview questions: 
(Make note of any questions that you think we should explore) 
3. Any concerns/comments about the interview: 
(Interview interrupted, participant upset, distracting noises, etc.) 
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